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Dunblane Hydro @10.00am

AGENDA
Type Lead
1 Apologies and Declarations of interest Discussion Ross Martin
2 Minutes and Matters Arising of Meeting of 2 December 2021  Approval Rass Martin
Elements of paper 2 are withheld from publication on the Forth Valley College we nder Section 36

Confidentiality of the Freedom of Information (Scotland) Act 2002

3 Minutes of Committee Meetings O

Learning & Student Experience Committee — 10 February 2022 @ Davie Flynn
4 Principal’s Report Discussion Ken Thomson

Elements of paper 4 are withheld from publication on the Rert# Valley College website under Section 33
Commercial Interests and the Economy of the Freedo% tion (Scotland) Act 2002.

5 Chairs Update (Verbal) Discussion Ross Martin

N\
6 Student Association Report O Discussion Amber Little
STRATEGIC PLAN IMPLEMENTATIO Q~
7 Outcome Agreement 2 & Approval David Allison
GOVERNANCE é

8 Arm’s Len on Application Approval Ken Thomson

a) Learhingyand Pigital Skills Academy - Year 3 and 4
b) & ase 3

Elements o r 8 are withheld from publication on the Forth Valley College website under Section 36
Confidentialify and Section 38 Personal Information of the Freedom of Information (Scotland) Act 2002

9 Code of Conduct Approval Alison Stewart
OPERATIONAL OVERSIGHT

10 Scenario Planning Presentation Discussion Ken Thomson
11 Review of Risk Discussion All

12 Any Other Competent Business Discussion All
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Kildean Suite, Stirling Campus @10.00am

Present: Ross Martin (Chair)
Dr Ken Thomson *
Naila Akram
Hazel Burt
Trudi Craggs (Vice Chair)
Paul Devoy
Lorna Dougall *
Davie Flynn (Vice Chair)

Katherine Graham
Jennifer Hogarth Q
Amber Little, Forth Valley Student Association Presiden S
Liam McCabe ‘ ,
Emma Meredith
Ken Richardson Q

Apologies: Andrew Caldwell

Claire Green, Forth Valley Student Associati iCe President (FVSAVP)
Lindsey Hastie V
Alistair McKean V
In Attendance: David Allison, Vice Principal, @ ucture and Communications (VPIC)
Kenny Maclnnes, Vice ipahke@rning and Student Experience (VPLSE) *
Senga McKerr, Dire ce (DOF)
Stephen Jarvie, Governance and Planning Officer and Deputy Board

Secretary (CG
Alison Ste Principal Finance & Corporate Affairs

*Attended virtually thams

The Chair we o@embers to the first in person Board of Management meeting since the
pandemic restriétiofs®€ame into place.

B/21/013 pologies and Declarations of interest
As noted above

B/21/014 Minutes and Matters Arising of Meeting of 30 September 2021
Members approved the minute of the meeting of 30 September 2021.

B/21/015 Minutes of Committee Meetings

LSE Committee — 28 October 2021
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The Chair of the Committee outlined the discussions that had been held. He noted the
positive position of the College compared to the sector in terms of performance and
recruitment and retention.

He informed members that the College’s digital skills academy continued to make
positive progress and that the latest dashboard for the work of the academy was
appended to the minute.

He noted that there were newer members on the Committee and ti d been
agreed to hold the next meeting in February 2022 on campus so t monstrations
of key systems which underpin the reports to the Committee made.

He highlighted that the presentations could be of inter, (o) ller Board and it
was agreed that the College would look at the p@v of recording these
demonstrations for all members to view.

Members queried how the College comparegwi ector in the use of these types
of systems. The VPIC informed members thatgto thé€ best of his knowledge, no other
College has a similar system to our Performaicegihdicator Prediction Tool.

a) Members noted the content ofigthe updéte

Draft Finance Committee — mber 2021

The Committee Chai he content of the recent meeting, focussing on three
substantive item reperted on the annual procurement report, noting that it was

functioning eff@gtivelfbut that an issue around training for new budget holders was
identified a res were being put in place to address this.

He infembers that Student Finance had had an underspend for the 20/21

y nohegpfirmed that this was owing to the impact of Covid. He informed members

tRat notmally, at this time of year, the College would apply for an additional in-year
n for student funding but that this was not needed at this time.

e also confirmed that the Finance Committee, in conjunction with the Audit
Committee, had considered and commended the accounts to the Board of
Management.

Members discussed community benefit arising from College procurement activity and
balancing this with the need to secure value for money whilst also ensuring smaller
local companies can easily access procurement frameworks. It was agreed that Naila
Akram, given her experience in this area, would work with the Finance Committee
Chair and College procurement staff to look at this further.

a) Members noted the content of the update
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Audit Committee — 16 November 2021

The Committee Chair discussed the recent meeting, noting the joint element with
Finance Committee to look at accounts and the external auditors report and noted
that both Committees had commended the finance team for their work on the
accounts.

She discussed the internal audit reports that had been presented to the cammittee,
noting that overall the internal audit activity for the year had repeste ositive
position.

She highlighted to members that the Committee had their a @ rivate discussion
with the Internal and External Auditors without st résgnt’ She noted that
confidence was expressed in the College’s govérnan arrangements and
management team.

She also noted that the actions arising from e audit of Health and Safety and

confirmed that the actions recommendedin she réport would be monitored by the
Committee.

a) Members noted the content O%N

Principal’s Report
(Elements of this segti ithheld from publication under Section 33 Commercial
Interests and th& of the Freedom of Information (Scotland) Act 2002.)

The Princi jseussed his activities since the last meeting of the Board of
Manag t.

H (Qhe timeline for the SpringBack programme, noting the launch had been
t back owing to recent Scottish Government announcements. He assured members

ile the College continued to respond to the latest guidance, activity was being
y the VPLSE to ensure no student is missed out.

He confirmed it was hoped to launch SpringBack following the February 2022 break
period and that this would be proceeded by managers’ briefings and Principal’s
briefings for staff.

He outlined recent meetings with Education Scotland staff and also reported on the
launch of the Scottish International Environment Centre in the Alloa campus.

He reported to members that Maersk had decided not to go ahead with the
renewables training development he had included in his previous report.

Members were pleased to hear that the Falkirk Campus has received an award for
best educational building, matching previous awards for the other two campuses.
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He reported that the Fuel Change project was continuing to develop, with some
excellent projects being suggested by students, and that it had recently been awarded
£500,000 in funding from Scottish Government, with the announcement of the
funding being made at COP26.

He confirmed that he and the VPLSE continued to meet with the President and Vice
President of FVSA on a fortnightly basis.

Members queried how the College was ensuring it met the need e yers in
Forth Valley.

The Principal outlined how the College did so both on a @ e basis, utilising
government funding streams to extend our offering to €9sg d young people,
and proactively through our links with local authoritie@her groups to identify
and shape training needs across Forth Valley.

He also noted that, for some areas such as ¢ e, gest challenge was keeping up
with the demand, similarly on the demdnd #6r apgprentices which is reliant upon

additional funding to succeed.
a) Members noted to content of@/

Chair’s Report (Verbal)

The Chair updated @\ his activity since the last meeting.

He discussed déyelopmaents in relation to Colleges Scotland, noting that they had now
commence of their services and he outlined the recommendations to date,
noting

The Chair discussed developments with both the Scottish Funding Council (SFC) and
Skills Development Scotland (SDS), and the continuing need for closer collaboration
between them, e.g. in the development of activities resulting from the SFC’s Stage 3
Review report.

The Chair informed members of recent discussions between the Management Side
and Unions on pay negotiations, updating them on the latest positions in relation to
lecturing and support staff.

a) Members noted the content of the update
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B/21/018 Student Association Report
The FVSAP provided members with an update on the activities of the Association.

She informed members of work that is ongoing to recruit class reps, with 154 recruited
to date and outlined a number of events including a St Andrew’s day celebration for
our BP Senegal and ESOL students which was also used to promote the white ribbon
pledge.

She noted that the Vice President was currently working on a g
students with disabilities, which will be made available on the

some of the recommendations which had been implemented)already, including the
creation of a dedicated marketing and communication
commerce shop selling student created design

She outlined a recent external consultancy on the ope& association and

and setting up an e-

Members welcomed the inclusion of the e@nsyltaney report with the paper.

Members queried what the largest CW acing the Association at the moment
was. The FVSAP noted that enga ent students continued to be a challenge.

a) Members noted the conte report

STRATEGIC PLAN IMPLEMENTATIO

B/21/019 Strategic Plan 2
being @ onsideration had been informed both by College managers and input
eardgMembers and that he was seeking approval for the objectives and

fr B
@s in the plan, with the final version intending to be brought to the February
eting.

He discussed the need to establish a baseline against each objective to ensure
effective monitoring and reporting and how this will direct the College Operational
plan. The Chair highlighted the issue of alumni and the wider resource of the ‘FVC
Family’, which the Principal noted as being discussed within the document.

a) Members approved the objectives and outcomes of the Strategic Plan 2025
B/21/020 Excambion with Falkirk Council
The DOF presented an update to the Excambion paper presented and approved at the

last meeting of the Board of Management, noting this related to a small additional
area of land to be included in the excambion.
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GOVERNANCE

B/21/022

B/21/023

Members asked if the College had information on what would happen to the mature
cherry trees on the affected land. The DOF confirmed that the College was not aware
of Falkirk Council’s intention in relation to the trees. It was agreed that we would
maintain a watching brief on next moves given the potential for reputational damage
if the trees are simply chopped down.

Members asked that the College raise this matter with Falkirk Council.

a) Members approved the Excambion with Falkirk Council

Fuel Change
This item was deferred QO

The DOF presented the annual report and{finaficial statements (the accounts) for
member’s consideration and approvW hlighted that the approval would be

Annual Report and Financial Statements 20

subject to a potential wording ch%in tion to the Chair’s remuneration.
The Chair outlined the issure ated to the additional time he had put in this
%

year, in particular in s e Fuel Change project and the work for Colleges
Scotland on regiona ierecovery. He confirmed to members that the decision
on what to doin matter had been referred to Scottish Government.

The DOF inf embers that the accounts had been considered at the recent joint
meetin it and Finance Committees who had commended them for approval.
T ed the overall position of the College in the accounts.

ir of the Finance Committee commended the Finance team for the work
Ived in reaching this position.

a) Members approved the Annual Report and Financial Statement 2020/21 subject to
the amendment following a response from Scottish Government.

b) Members requested a final version of the accounts be circulated when ready

External Auditor Annual Report and Letter of Representation

The DOF presented the external auditors annual report which had been considered at
the recent Audit and Finance Committee meetings. She noted that the report
addressed going concern and the Chair's remuneration but was otherwise
unremarkable.
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She also confirmed some changes to the text requested by the Committee had been
included by the auditors.

a) Members approved the External Auditor Annual Report and Letter of
Representation

B/21/024 Audit Committee Chair’s Report to the Board of Management

The Chair of the Audit Committee presented the annual report outlining t ctivities
of the Committee.

a) Members approved the report

B/21/025 Barclays Bank — Amendment to Term Loan Facility Agr@ & Hedging
Arrangement

1. BACKGROUND Q
The Chair reported to the meeting that it is%d that the College enter into an
eemen

amendment agreement (the "Amendment Agr t") with Barclays Bank UK PLC (the
"Bank") in respect of a facility agreement origifglly 30 September 2010 as amended from
time to time (the "Facility Agreeme V

2. PURPOSE OF MEETING

2.1 The Chair reported thagfthe “Board must consider the Amendment Agreement and in
particular it was noted that, pursuant to the terms of the Amendment Agreement, the
interest provisions_in t acility Agreement were to be amended following the cessation of

LIBOR.

2.2 The Chair tep at an amendment (including termination and rebooking of an existing
transacifon) tg any hedging associated with the Facility Agreement to transition away from
LIB dlso be required (the “Hedging Amendment”).

2.3 hair'reminded the Board of their duty to promote the success of the College (both in
refation to the Amendment Agreement, any relevant Hedging Amendment and generally).

3. CONSIDERATION OF THE AMENDMENT AGREEMENT

3.1 The Board considered in detail the form of the Amendment Agreement and any Hedging
Amendment and the risks to the College in entering into the Amendment Agreement and
any Hedging Amendment.

3.2 The Board considered whether it was in the best interests of the College to enter into the
Amendment Agreement and any Hedging Amendment and to execute and deliver the
Amendment Agreement and any documents in relation to any Hedging Amendment.
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3.3 After due and careful consideration, bearing in mind the Board’s duty to promote the success
of the College, IT WAS THE UNANIMOUS CONCLUSION of the meeting that (a) the College
should enter into the Amendment Agreement and any Hedging Amendment and perform its
obligations and exercise its rights in relation to the Amendment Agreement, any Hedging
Amendment and the amended Facility Agreement and (b) to do so would be of benefit to
the College.

4. AUTHORITY TO EXECUTE THE AMENDMENT AGREEMENT
IT WAS UNANIMOUSLY RESOLVED that:-

4.1 the College has considered whether it needs to obtain independ %v sional advice
(legal, financial or otherwise), prior to resolving to enter into mendment Agreement
and any Hedging Amendment and (whether on the basis of such advice or otherwise) it has
made its own independent decision to enter into the Ame Agreement and any
Hedging Amendment and understands the terms, condi and risks involved;

4.2 that (if applicable) any security provided by the College o security or guarantee provided
by a third party will continue to secure and/or guardhtegithe Facility Agreement as amended
by the Amendment Agreement and any ociated hedging as amended by a Hedging

Amendment;
4.3 the College, in good faith and for of carrying on its business, enter into the

Amendment Agreement and g Amendment and perform its obligations and
exercise its rights in relatio gxAmendment Agreement, any Hedging Amendment and
the Facility Agreement;

4.4 the following officers of the"College (each an "Authorised Signatory" and together the
"Authorised Signateri e authorised to sign on behalf of the College the Amendment
Agreement a ging Amendment and, if applicable, return the signed counterpart
to the Bank:-

Name Specimen Signature

en Thomson

Alison Stewart

4.5 the terms of the Amendment Agreement and any Hedging Amendment be and are hereby
approved (subject, in each case, to such amendments as the Authorised Signatories (acting
together or alone) may approve and so that the signature of the Authorised Signatory shall
be conclusive evidence of the agreement to such amendments or modifications); and
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4.6 the Authorised Signatories (acting together or alone) be authorised to agree and sign on
behalf of the College all such other documents, agreements, certificates, notices,
communications or confirmations, and to do all such other things, as may be required, or as

any Authorised Signatory may approve, in connection with the Amendment Agreement and
any Hedging Amendment.

a) Approved

B/21/026 Review of Risk 4

Risks were identified in their covering papers.

B/21/027 AOCB : O
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Zoom (commencing at 4.30pm)

Present:

Apologies:

In Attendance:

L/21/012

L/21/013

L/21/014

L/21/015

Davie Flynn (Chair)
Naila Akram

Lorna Dougall

Kat Graham

Claire Green, Forth Valley Student Association Vice President (FVSAVP)
Emma Meredith !

None

Anna Fenge (co-opted member) O

Ken Thomson, Principal

David Allison, Vice Principal Infrastructure and Commu‘l'catio?s (VPIC)

Kenny Maclnnes, Vice Principal Learning and Student Expesiehce (VPLSE)
fficer (CGPO)

Anna Vogt, Head of Inclusion and Student S i 3S) for item L/21/015
Helen Young, Head of Learning and Qualit{ ( ) fof item L/21/017

Ken Todd, Learning Technology Coordinator{LT@) for item L/21/018 only
Lyndsay Condie, Director of OperationSyDO

Stephen Jarvie, Corporate Governance and Plap

The Chair welcomed the new members to thOVnittee meeting.

Declarations of Intere
None.

Minute of i f 28 October 2021

The ms accepted as an accurate record of the meeting.
V@Arising

21/005 Learning and Digital Skills Academy Ambition Update
This is included in the papers on the agenda

b) L/21/007 2020/21 Pl performance update and 2021/22 recruitment and early
retention update

This is included in the papers on the agenda
Safeguarding Policy

The HISS presented members with an updated Safeguarding policy for the College.
She described the history of safeguarding in the College, noting that the underlying
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procedures to the policy are robust and open to regular review. She also highlighted
the drastic increase both in number and complexity of safeguarding cases.

She outlined the training in place for staff and outlined the links the College has
fostered with a range of external bodies to support students who make a safeguarding
disclosure.

Members queried how often the policy was reviewed. The HISS confirmed itiwas every
three years for the policy but that the underlying procedures and staff training were
updated to reflect identified best practice as needed.

Members queried whether there was a sector standard for in safeguarding.
The HISS noted that there was some high level traini odules provided by the
College Development Network but other than that @Ilege approached the
matter differently.

Members welcomed the document and t the underlying procedural
documents are kept under regular reviewgo reflect¥emerging practice.

Members queried how the policy WOLW eminated to staff. The HISS noted that
nduction and on a regular basis for the

staff undergo mandatory training,both

duration of their time with th he did note that this training focussed less
on the policy side of matterre on how to recognise concerns and refer these
to specialist College st

a) Members ap& Safeguarding policy

Outcome t 2021-22
The VR % ented the outcome agreement 2021-22 for member’s consideration and
a vahtostbmit to the full Board of Management.

e ssed the format of the document and the targets which had been established,
ding an area of concern regarding one target.

He informed members that the draft document and targets had been reviewed by the
Scottish Funding Council (SFC) who fed back positively on both documents.

Members noted the comments on the targets and highlighted the need to manage
expectations given the high level of existing performance against some targets which
would be hard to improve on.

Members also highlighted that the FVSA’s Feedback Friday’s were not mentioned in
the document and that, as they were a good method for ongoing student feedback,
should be mentioned in the Outcome Agreement.
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Members also noted that a figure used on page 11 of the document looked to be very
high and asked that this be verified.

a) Members approved the Outcome Agreement 2021-22 to be endorsed to the
Board of Management subject to the changes outlined above.

L/21/017 Learning and Digital Skills Academy Ambition Update

The HLQ presented the regular update on progress. She highlightedsthat this was a
critical point in the overall project with key milestones for the hyb rning launch,

the ongoing development of the student and corporate servicgsstaffiself-assessment
tool which will soon be launched and the incorporation of a @ esSibility module
into the Moodle VLE system. Q

She provided more detail on hybrid learning, the materi at have been prepared
and the intention to launch this when College i fter the February break.

She informed members that additional SF&€tunding¥ad been secured to allow for two
additional mentors to be recruited to suppofE this work.

She also highlighted that the overall Learniig and Digital Skills Academy (LDSA) activity
has been recognised by both cotland and the General Teaching Council of
Scotland.

Members noted th f had become involved as early adopters and asked
how it was plan ob all staff on board with Hybrid learning. The HLQ agreed
that this was iMortafRtand noted that it was intended to demonstrate how the early
adopters h ited from the new methodologies and share best practice to bring

everyo rd.
Dried whether the practicalities on issues such as student travel had been
nsideed when looking to blend in person and virtual lessons. The HLQ assured
rs that the Curriculum Managers who develop the timetables are cognisant of
and were looking at a range of measures such as having a designated virtual day

or learning.

The Principal highlighted to members that the LDSA activity was funded by the Arm’s
Length Foundation (ALF) and noted that a further proposal for additional funding to
cover this activity and mental health support would be brought to the Board for
consideration at the end of February before submission to the ALF.

a) Members noted the content of the update
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L/21/019

Moodle Demonstration

The LTC provided members with an overview and demonstration of the College’s
Virtual Learning Environment, Moodle.

He demonstrated how the interaction is customised for each student and also
demonstrated a range of tools lecturers can use to interact via the platfor

He highlighted that Moodle was a globally utilised software packa n t it was
primarily managed by a small internal team with external exp ontracted in

when needed for areas such as significant system updates.
Members noted that the system must generate a signifi Q of data that can
be used for analytical purposes.

The LTC fully agreed and outlined how analytic of use all the way from a single
class and lecturer to College wide. He noted
analytical tools available for Moodle whi ently being evaluated for use.

Members asked if the FVSA VP had anWi om the student perspective.

The FVSA VP noted firstly th £ le interface was much improved compared
to recent years and that trai @ s key and asked how this was being achieved.
The LTC confirmed as ongoing to develop up the student hub in Moodle,

which includes ge Ofytraining and guidance materials. He noted that the hub
would be linke@into student induction programmes.

He also di d staff development to get the best out of the platform.
ed the importance of the platform and queried what the security was

like.

VPIC informed members that the login using Office365 credentials and two factor

uthentication placed it on a par with other College systems.

a) Members noted the content of the demonstration
Student Journey - Project Update
The DOO provided members with an update on progress with the Student Journey
project, noting that owing to the scale of the project it was intended to develop a

dashboard for reporting high level progress to Committee members.

She outlined the three main stages in the project, providing detail in relation to stage
1 On Boarding which is currently underway.
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She also informed members that there was willingness across the College to be
involved in this project and that those participating were keen to remember that there
was an individual student at the core of all this.

Members welcomed the focus on alumni who are usually less focussed on in the
College sector and noted the benefits that can arise from getting alumni involved. The
DPO agreed with this and noted that a range of platforms for alumni inyolvement
were being looked at to support this.

Members agreed that a dashboard would be welcomed and s e developed
along with a view on how often this should be brought to Comymitte

a) Members noted the content of the report

Pl Prediction Tracking Process Update/PIPT DemonstraD

The Chair introduced this item, noting th dne other member had had a
demonstration of the systems in the pa was considered of value to let
newer members see the systems so they c an appreciation the underpinning

data for reports they will receive and tRe data Used by the College to drive curriculum

development decisions. V
The VPLSE demonstrated th, outlining how the College works throughout the

year towards its Outco greemfent targets, through regular reviews of key metrics
and, crucially, early4 n for students who may be at risk of withdrawing or
not achieving at their course.

He also higlli hat the College was conscious of additional support and mental
health peed d, for this reason, the HISS participated in all review meetings to
identi @ or individuals who would benefit from additional support.

F@med members that Education Scotland had been undertaking a progress
isit that week. He highlighted that early verbal feedback had been positive

a range of comments on how engaged the College is, the response to Covid and
ccessibility of staff to students.

Members welcomed the overview and especially the early intervention work with
student.

The VPLSE noted that the General Teaching Council of Scotland had also provided
similar positive feedback in a recent revalidation visit.

Members queried whether identified best practice is shared. The VPLSE confirmed
this was the case.

a) Members noted the content of the report
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L/21/021 Student Activity Report
The VPIC provided his regular update on student activity. He highlighted that, while
overall enrolments looked ok, full time enrolments were down for the first time in a
few years and he outlined possible reasons for this.
He confirmed that progress against the College credits target was healthy and that
evening enrolments had increased by 26%.
Enrolments look ok although FT are down which is the first tig @ a few years,
focussing on and links to student journey
a) Members noted the content of the report C)O
L/21/022 Future Agenda Items
The VPIC outlined the future agenda items the paper.
a) Members noted the content of the rep@gt @hd asked that the Student Journey
dashboard be included V
L/21/023 Review of Risk OV
No additional risks wer, n
L/21/024 Any Other Comp&; iness

the impact of the recent Scottish Budget announcements which
.4m cut for the College. He noted that a range of scenarios would be
bruary Board of Management meeting for discussion.
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1. Purpose

To present to the Board of Management the thirty fourth Principal’s report on key and
strategic activity undertaken since the Board meeting in early December 2021.

2. Recommendation

The Board should note and comment on the activity undertaken by the Principal Since early
December 2021.

the debating stage. The outcome for the sector is not good h a £6§1.9m cut from 21/22.
Colleges Scotland identified that “The Draft Budget would mean es losing £23.9 million
because of inflation, with an additional £28 million rem&ved¥because of the loss of Covid-19
consequential funding for much needed supp % erred students, Foundation
Apprenticeships, mental health and wellbeing ifitiattves,¥and vital digital equipment for
students.”

3. Key Highlights
3.1 The Scottish Government budget was announced in Decembe\r};&@ has now cleared

Karen Watt, CEO of the SFC met with Pri 'pzNe 25" January and we had an open and
honest engagement where she state early in the process and further discussion
was ongoing. However, she stated t cial settlement was going to be really challenging
and whilst Scottish Governme s flat cash, it is recognised that in real terms this is
a cut. Indeed she indicated wi multiyear settlement that it would be flat cash for a
number of years to com

SMT have been wanki scenarios since pre-Christmas when the assumption for the
Financial Forecast=Re (FFR) was published but this is the worst case scenario. For Forth
Valley College @ be £2.4 million cut. Alison Stewart will provide further detail on the
impact toFErthW/a College during the Board residential and | will present a number of
scenario@Board meeting on the 25" February where SMT have identified options that
will ma .Amillion savings.

OMR"ebruary SMT met with both unions to explain the position and to note the launch of

Voluintary Severance Package. On 11t February | made a video for all staff where | explained
the position and launched our Voluntary Severance package. At the same time, our internal
eFocus went out to all staff with further details which would have been seen by Board
members.

On 14%™ February, SMT met with Karen Watt, CEO SFC, Chris Brown, Interim Financial Director
and Tiffany Ritchie, Director of Finance, to showcase how Forth Valley College intended to
respond to the budget cuts and to understand the potential for any mitigations that may be
available. This was a good meeting with potential for Foundation Apprentices and then
latterly, for Flexible Workforce Development and the Young Person Guarantee, however we
continue with our scenarios.
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3.2

SFC Board meet on the 11™ March, at Forth Valley College, with indicative announcements
around the 23 March.

Our focus over the years has been on the value of our college to the local, regional and
national economy and its critical role in the education system for all our communities, as a
key institution for student pathways to further, higher education and work and as a strategic
lead for our economic recovery. This will be our engagement strategy going forwa

The best way to showcase Forth Valley College has always been to meet pgep
awareness and understanding session, a tour and then a question and an
time of the Board | will have met with most of our Parliamentarians apdsignp@rtantly, met on
site with the new team involved in the Advanced Learning and @ Directorate, the
sponsor Government department for SFC. In particular we h ey g6od meeting with
Stephen Patherina, the Director of Advanced Learning and Sci@nce afd his team. He is now
setting up a meeting with Mr Jamie Hepburn, Minister for Hi ducation and Further
Education, Youth Employment and Training and Mr Ivap Kee, Minister for Business, Trade,
e interdependencies of Forth
Valley College across the Directorate for Le IndUstry, Economy and Skills. Our
interventions are likely to be too late for next finan r because the Government Reform
teams are only justin place but | do believe WW ve momentum going into future years
as long as the critical regional econo and s role continues to be highlighted and

evidenced.

This engagement strategy see b king. Following Stephen Partherina’s visit he sent
me a copy of the email not :

“Ministers, | am writin

e site, an
session. By the

yo the back of a fantastic visit to Forth Valley college on Monday

this week. | visited jrk Campus and met with Ken Thomson their Principal as well as

colleagues leadfiq Oy vision planning and industry engagement, liaison with local schools
across the r ent welfare and support and the head of their Student Association.
As weldaSkeallypuseful conversation | had a great tour of the campus ( which is STEM focused)
wh a real sense for the applied nature of a lot of the teaching there, including the
régticeship students being on the platforms and in the fabrication suites in their corporate
over@lls. Their work on combined degrees with a number of universities provides a really
Intresting model in HE provision and the blending of applied learning that their college is so
well set up to deliver. They have hugely productive relationships with local employers, in
particular and as you would expect in their location INEOS whom they work with on specifying
the kit that they need to have in the college so that graduates are really leaving “work ready”.

Ken is extremely engaging and committed to making the right connections across the system
and responding to economy and employer demand. He is also pragmatic around the budget
settlement and was able to talk through the steps that they are taking to cut their cloth
appropriately. They are exploring efficiencies, looking at the impact of their courses and where
they might be able to cut some of those which are less impactful, which is challenging in the
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3.3

3.4

3.5

3.6

3.7

context of an institution that sees 93% of graduates moving on to positive destinations within
6 months.

All in all a real exemplar and striking in terms of the extent of alignment of the approach at
the college and the forthcoming NSET.

On the back of my visit | would be keen to set up a joint visit for Mir Hepburn and §1r McKee,
possibly as part of planned stakeholder engagement following the publication NSET, to
see this for themselves. In addition, | think Ken would make an excellent m r of B8he NSET
est out of the
je vertiary system

Delivery Board. He would bring a real practical understanding of how to ge

college system and to make those connections in to schools and the rg

that will be so critical to successful delivery of NSET actions. Ifo

grateful if your private offices could explore suitable dates.

arch. Again, thanks to all Board
members for their contribution and insight. March o our date for the launch of hybrid
working and hybrid learning through our SpW roject which we have discussed as a
Board over the last year. The launch will rece by a Managers Conference to ensure we
have consistency in our approach wi ports and to reinforce that as a pilot we all
learn from the experience.

Delighted we had an excel ion Scotland Review from 7% February to 10%. Our
progress is satisfactory — which i a high an accolade that you can get. Focus on curriculum,
learning and assessmeépt; s@gvices to support learning and learner Engagement. The

Education Scotland | “efficer will report to the Board in April or June once the final
document has bee,plblished. Congratulations to Kenny Maclnnes, VP Learning and Student
Experience ang @ Young, Head of Learning and Quality, for a fabulous outcome.

Towf Hall with nearly two hundred graduands being graduated. Under the circumstances they

e great events and thanks to our two key note speakers, Nicola Killean, CEO Sistema
Scotland and Michelle Thomson MSP. A special thanks to the Marketing and Events team
under Lyndsay Condie’s leadership, who put many hours of planning into the events which
were also live streamed to social media.

In December 2021 | received a special award from loD Scotland for Services to Education and
Skills at the virtual loD awards. loD Scotland have since requested a discussion to relocate
their annual conference from Gleneagles to the Falkirk Campus.

Finally, | was humbled to recently receive a letter from Professor Sir Gerry McCormac,
Principal and Vice Chancellor of the University of Stirling, confirming my appointment as
Honorary Professor which has been made in recognition of your contribution to the academic
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4.1

4.2

5.1

5.2

work of the Faculty of Social Sciences. This appointment is from 1 January 2022 to 31
December 2025.

Networking and Presentations

Jen Tempany, Director for Strategic Partnerships and Economic Recovery and | were invited
to the historic Heads of Terms signing for the Falkirk and Grangemouth Investment Zone
Growth Deal. This £90m investment was signed by the Leader of Falkirk Council, Kate Forbes
MSP and Cabinet Minister for Finance and lain Stewart MP, Parliamentary Un retary of
State for Scotland. The Growth Deal includes a £4.5m project on Transiti kills Praining
which will be led by the College. With Jen Tempany now seconded to ange for two
years, this project will be led by myself with support from Paulinefacksenz\Head of Fund
Raising and Development, and leads in both project management a % culum. We have
already started with discussions with ScotChem, a strategic coll@boratioff between 7 Scottish
universities and the Industrial Biotechnology Innovation Centr use the Falkirk campus as
a local base.

| was a guest speaker at the President Roundtable Sgmin es on “Equitable, Reliable High
Stakes Assessment — A possible dream” to showc cational education and assessment as
the whole process of assessment comes undeg scruti lowing the Ken Muir Report on SQA
and Education Scotland and the Sibbald ReeWssessment; the latter highlighting the
value of a vocational and academic qualificatiom pathway. . Vocational education is still

perceived as the conduit for tradesp i€her education. We have work to do.

Key Meetings

Ross Martin and | contin meet weekly and continue to discuss Colleges Scotland, national
Employers Association, FugiChange, strategic planning and the regional Economy
opportunities for t and FVC. In addition, Kenny Maclnnes, VP Learning and Student

Experience and ue to have monthly meetings with the Student Association and over
the last three s) Amber Little, Student President and Claire Green, Vice President, have
met with fortnightly basis to share intelligence gathering impacting on both

students@nd staff. We have this in our diaries until Christmas.

Si mber | have hosted meeting, both virtually and in person with Jamie Hepburn,
ichael Matheson MSP and Michelle Thomson MSP. Kenny Maclnnes and | also met

wit Ritchie, Strategic Director at Education Scotland, who gave us an interesting insight

i
he positive future for Foundation Apprenticeships i NG
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6. Colleges Scotland (CS)

6.1 Colleges Scotland CPG is now meeting bi monthly and still receives updates from Linda Pooley,
Deputy Director, Colleges, SFC and Young Workforce on Scottish Government’s ongoing
response to Covid-19 and discuss policy matters affecting the sector. In the last two months,
| have attended one meeting of the Funding and Finance Group.
|

7. Community Planning Partnership O

7.1 There has been two meetings of the Falkirk Community Partnership add one from the Stirling
CPP. Kenny Maclnnes, VP for Learning and Student Experieage contifflies to lead on the Stirling
CPP in Stirling given his new responsibility for the Stirlin@ )us. We continue to play a lead
role in community planning and continue to lead key, psojects relating to the college’s
purpose.

8. Financial Implications V
None OV

9. Equalities
Assessment in Place? - Q
If No, please explai This paper is an overview report only, there are no changes to
College policy o ctice involved.

10. Risk O

'g)on the matrix below the risk score. Risk is scored against Impact and
s Very Low through to Very High.

Likelihood | Impact
ry High
High
Medium
Low
Very Low X X

Please describe any risks associated with this paper and associated mitigating actions —
None

Risk Owner — Ken Thomson Action Owner — Ken Thomson
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12. Other Implications -
Communications — Yes [] No X Health and Safety — Yes [ No X
Paper Author — Ken Thomson SMT Owner — Ken Thomson
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1. Purpose

To provide members with an update on the recent activities of the Forth Valley Student
Association (FVSA)

2. Recommendation
That members note the content of the report.

3. Key Considerations

Since the last Board of Management on the 2" Of December FVSA @ nducted several
activities. Q
(Bi)Weekly meetings with SMT

The FVSA Student President and Vice President ha i-weekly meetings with the
Principal/Vice Principal around COVID matters so tha sfe kept up to date with the moves the
college are making and can adapt if needed. They also s to represent the student voice at

one of the highest levels.
Christmas Cards Qy

FVSA sent out Christmas e-cards t a erienced and estranged students so that they felt
less alone during the festive se ow from working with StandAlone and Who Cares?
Scotland that Christmasis o the tignes of year that is most hard for those groups of students,
we sent our best wishes antha lin the online version of the Little Book of Positivity.

Staff update

months whilsg Lynn® Tomlinson has been moved to Communications and Marketing Co-Ordinator
ar, they seem to be doing brilliantly in their roles and given that everything
goes ill be going to the Arm's Length Fund to ask for a little bit more money to extend
their full time!

FVSA have w@@say Graham, previous FVSA Vice President into the role of Admin for 6

Student Community Food Pantry

FVSA have set up a Food Pantry in all three of their offices to reduce food poverty among FVC
(Forth Valley College) students as part of our motion 'Don't let our students starve'. The food
pantry will rely on food donations from FVC students and staff that students can use when they
need to - no questions asked.
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Meeting with the Advanced Learning and Science Directorate

The FVSA President, along with Dr Ken Thomson, Anna Vogt and Helen Young met with two
members of the Advanced Learning and Science Directorate to showcase the very best Scottish
Colleges can offer. They took everything on board and seemed to see real value in Ministers seeing
what the college and FVSA can do.

Estranged Students in Your College - who are they, how do you find them and how d@ you
support them? CDN Event 03/02/22

The FVSA Student President and the Student Engagement Co-Ordinator weresi d along to the

above event by Liam McCabe — ex NUS (National Union of Students) Scot @ icer and current

Policy Officer (Scotland) for StandAlone, who are a charity that foc omestranged people and

supporting them with anything they need help with, to give a 15 mifute sfieech and presentation

on how estranged students need not just SA (Student Association) s , but support from the

entire sector. Q

Take 5 in Feb! @

FVSA sadly had to postpone their annual refreshew until May, but on the original dates we
as a student comic competition, another

had booked, we’ve put in place some online nts s
“smartphone quiz” that went down inc H sher’s, the annual Step Count Challenge, a

Minecraft “best builds” competition, Frae a viewings and the official launch of both our e-

shop and our sustainability pledge.
FVSA E-Shop &

. during Take 5 in Feb! We currently have FVSA branded snoods
-Shop for free with collection from each campus, we’ll soon be expanding
ttles and t-shirts/hoodies with a student designed logo on them! It’s a

We officially launche
and lanyards up on
to FVSA branded

step in the ri ire for us to become fully autonomous.
Sustainabi e
Over rs, FVSA have been carrying out work around environmentalism and sustainability,

threugh JVarious events and practices within the department, our students asked us to put
Sustaffiability work as a priority in its development as a body that represents students in the Forth
Valley area. A motion (There is no Plan B — We need sustainability!) was submitted at Student
Council back in November to request we create a pledge that would outline our commitment in
implementing the United Nations’ Sustainable Development Goals. With our Environmental
officer in place, drafting and launching the FVSA Sustainability Pledge was more important to us
than ever. The pledge outlines the commitments that we make to our students, communities and
planet to ensure we improve the impact we make on our society.



https://www.fvsa.co.uk/eshop?parent_link=e-shop-menu-wrapper
https://www.fvsa.co.uk/student-voice/motions-how-you-shape-the-sa/active-motions/there-is-no-plan-b-we-need-sustainability
https://sdgs.un.org/goals
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Clubs and Societies

Our clubs and societies have been back up and running, with our most successful being “Forth
Valley Gaming” that Claire is convenor of, one of our Executive Officers Steve Kemlo has started
up a badminton club that use the Stirling Uni courts and is looking to revamp the Green Club.
Ultimately all our Clubs & societies are there to bring students together especially at a time they
can feel isolated

Lending Library

The FVSA Vice President and the Student Engagement Co-ordinator ha
lending library for self-help/motivational books, we are planning to disc

Mental Health Partnership Agreement working group during our O

lanning out a
further with the
g, and we’re also

looking into joining up with the LRC on this project.

By-Election

We held our annual by elections in February — sadlf{nog€andidates came forward so the two
remaining positions that need filled (Welfare Officer & | ion and Diversity Officer) will be filled

in the next academic year along with the othe roles (Wellbeing, Inclusion and Diversity,
Education and Environmental officers)

Education Scotland Visits to Forth VaIIeO

The Student Association took p e of interviews with HMI, ranging from our staff and
Sabbaticals to our volunteer gfficers @and class representatives, overall, the visits went brilliantly,
and Education Scotland n@ted t “The College and Student Association are working well
together”

4. Financial ImpIicati@

Please detail@ncial implications of this item — there are no financial implications
5. Equali

Assessment in Place? — No

If No, please explain why — Not applicable
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6. Risk

Please indicate on the matrix below the risk score. Risk is scored against Impact and Likelihood as
Very Low through to Very High.

Likelihood | Impact

Very High
High
Medium

Low
Very Low X X
Please describe any risks associated with this paper and associate tig actions — None

7. Other Implications —

Please indicate whether there are implications for the@@.

Communications — Yes

Health and Safety —No V

Please provide a summary of these imp VSA extensively promote events, clubs and
opportunities to be involved in the work{e association.

Paper Author —Amber Little KQM Owner - Kenny Maclnnes

QO
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1. Purpose
For members to consider and approve the Outcome Agreement report for Session 2020-21.
2. Recommendation
That members discuss the content of the report, and approve the Outcome Agreement 2021-22.

3. Background

SFC have requested that a shorter and more focused Outcome Agreement erte submitted by
all colleges for Session 2021-22. The framework provided as a guide fou ent is similar

to the guidance provided for Session 2020-21. Q

4. Key Considerations
Through their Outcome Agreement guidance for AY 2022-2 s continuing to ask colleges to
submit a more focused Outcome Agreement report guidance provided an Outcome and
Impact Framework, which is included as Appendix 3, w s been used to frame the attached

Outcome Agreement.

The draft report was submitted to SFC by"the 30 November deadline, with positive feedback
from SFC provided in January, with no c @ equested by SFC. SFC have asked for a final sign-
2

off by College Boards by 31° Janu hdWwever are aware that Board calendars may not be
aligned to this date, and will th lexible. This delayed OA timing is a result of the late
issuing of Outcome Agreeme&a e by SFC.

ent of last year’s framework, which was significantly different
shows a direction of travel, with some of the “clutter” removed from

from previous versig
our Outcome Agre @ particularly where information is available elsewhere. There have been
contributions Ncapge of College staff to this document.

In relation setting, the Outcome Agreement guidance asks Colleges to set one year
targets ion 2021-22, taking cognisance that we are still dealing with the impact of the
Covid- demic. These targets are set out in Appendix 1, along with performance data

The new framework is

for Session 2020-21. Please note that for Session 2021-22 the number of Outcome Agreement
targets that Colleges are being asked to set have been reduced.

The guidance also asks that a self-evaluation document for Session 2020-21 is added as an
appendix to our Outcome Agreement for Session 2021-22, which is included as Appendix 2, which
has previously been approved by the Learning & Student Experience Committee.

The attached Outcome Agreement was considered and approved for Board endorsement by the
Learning & Student Experience Committee on 10 February 2022 subject to two amendments
which have been incorporated into the attached document.
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5. Financial Implications

Please detail the financial implications of this item — There may be a threat of financial clawback
if significant Outcome Agreement targets aren’t met.

6. Equalities

Assessment in Place? - Yes [ No [X

If No, please explain why — An impact assessment will be undertaken of this O@i

prior to Board sign off.
Please summarise any positive/negative impacts (noting mitigati Q

7. Risk

Please indicate on the matrix below the risk score. Risk i
Very Low through to Very High.

Likelihood | Impact V
Very High
High

Medium X X
Low

e Agreement

Very Low &
Please describe any risks asSgciateéd with this paper and associated mitigating actions — Within
our Outcome Agreeme pact of Covid-19 is referenced, and it’s recognised by SFC that

Session 2021-22 is#n emenrgency year as Colleges react to the ongoing impact to students and
staff from the pana %

Risk Own MT Action Owner — LMT

8. Oth ications —
Pledse ipdicate whether there are implications for the areas below.
Communications —Yes X No [ Health and Safety — Yes [ No

Please provide a summary of these implications — The document will be made available on the
College website.

Paper Author — David Allison SMT Owner — David Allison
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College Outcome Agreement 2021-22

Executive Summary

Forth Valley College is confident that it will deliver on our vision of Making Learning Work, and
it is essential that we are able to demonstrate our contribution to the achievement of Scottish
Government priorities, our responsiveness to key national policy drivers, our t ree local
authority single outcome agreements, and more broadly, our contribution to co tles and
economies at local, regional, and national levels.

Forth Valley College has a proven track record of meeting the needs o communities
and businesses, and is among the top performing colleges in Scotland sions 2019-20
and 2020-21, where the whole country has navigated its way throu p ic our students
have maintained have high levels of success, with our full t@ success rate one
percentage point higher than our pre-pandemic rate, and full FE remaining at the

same level as our pre-pandemic rate, with our part time rates being maintained at
high levels. Through this outcome agreement we aimto lidate College performance
through maintaining or improving on our performancyfr, 0-21, as we support our staff

particular, we are aiming to further increase achiev from Full Time FE and Full Time HE
from our 2020-21 levels.

To help enable the College maintain an @ ase attainment, work commenced in Session
2018-19 to enhance tracking and ageOf student progress during the academic year,

and students through the pandemic, and supporg, the € mic recovery from Covid-19. In

with the focus on our targeted full ti ts. Two systems were developed and introduced
during Academic Session 201 both,of which have been significantly enhanced in previous
sessions. The first developfent 1§,a process to capture whether students are, or are not,
progressing on their cou this information collected every time a class meets. The

second development b
time student, with the
to help students

n in-year tracking centrally of predicted attainment of every full
se of providing focus to where additional support may be required

the full rollout of our Student Support System (Triple S), which is a
o0 allow the capturing of all support being provided to a student in one place,

re to streamline the existing support infrastructure available to students, and to
ital information more accessible to all relevant staff. This information will be
available real-time, to quickly signpost to staff that a student has support needs, and provide
quick and easy access to this information, to help ensure that our students are effectively
supported.

A performance-tracking dashboard has been developed and quarterly progress meetings are
scheduled with teaching departments where the dashboard is used to track student and
course progress. As this process has matured we have moved from discussions around
individual students to identifying trends, common issues and tracking actions identified at
meetings.



We will also continue to embed engaging, collaborative, creative and blended approaches to
learning, and will be developing a College-wide approach to ensure that all teaching staff are
working within the expectations of the new Professional Standards for Lecturers and our
Creative Learning and Technologies Strategy, along with embedding a learning and teaching
mentoring programme with opportunities which support staff to reflect on and develop their
practice. In Session 2020-21 the College launched Project NXGEN FVC which purpose is to
enhance learning and the student experience at the College with bold aims of being a leading
Education 4.0 organisation; having a Digital First culture; being financially resilient; being
sector leading on e-assessment and validation design against all programmes; and designing
and transforming our curriculum using evidence-based analytics.

learning journeys, we are planning on increasing the uptake, attendance and aehiesement of
students on school/college partnership courses.

Our new £78m Falkirk Campus, supported by Scottish Funding Getigilyprovides the
headquarters for the College and offers a state-of-the-art learning nment for our
students. As a result of Covid-19 we unfortunately had to close al sampuses, and only
had the full use of this fantastic facility for a short period followingjits Jahuary 2020 opening,

however working within government restrictions we have_gradu re-opened all of our
campuses, prioritising courses which contain a high pra @ ement, and courses where

online engagement has proved challenging.

In Session 2020-21 the College launched its Springback{pragramme, which is our programme
for the next stage in the college’s recovery from Cowid-1 e have seen similar programmes
being promoted across business and goverament er the guises of Recover, Rebound,
Reinvent and Reimagine. This is the Cq ortunity to put in place robust and well
communicated plans and actions througe consultation to prepare for a phased return
to work, a phased return to learnin téaehing, to build on the strengths from lockdown, to
learn from what has not worked a uild morale, excite staff and students and support

positive health and wellbeing. t will continue to run during Session 2021-22 and will
underpin future teaching an at the College.

We will continue with our commitment to working with partners to enable effective ax efficient

ork

During the first lockdown
Foundation to fund a
learning and teachi

enabled the Callege
central team '

ege accelerated a funding bid to the Forth Valley College
bition project to coordinate professional and skilled delivery of
r students, staff and stakeholders in a new digital era. This has
aunch our Learning and Digital Skills Academy which is now the
gether the College’s Creative Learning and Technologies Strategy, the
sector’s bition and other key recommendations for the sector to ensure the College
is at the nt of excellent, contemporary learning and teaching practice, underpinned by
an inBlusive) resilient and sustainable curriculum portfolio, fit for the future.

In Session 2021-22 Forth Valley College will deliver to its core Credits target of 88,094 Credits,
for funding of £23,253,192. The College will also deliver 2,493 Credits of ESF activity for
funding of £717,654. Through this delivery the College will prioritise the delivery of Credits to
support re-training and re-skilling and to support economic recovery, maximising full time
places where demand is high, and continue to prioritise school engagement with senior phase
school pupils.



Outcomes for Students
Fair access and transitions

Meeting the Opportunities for All guarantee

Forth Valley College is working very closely with local partners to review, in particular, access
level provision to ensure our curriculum meets the needs of Forth Valley’s young learners. An
example of this is College staff are working closely with staff in local schools to develop a
detailed understanding of individual learner aspiration for Christmas Leavers, angl placing
learners on College courses. We have set a target of maintaining the propggion 0§ Credits
delivered to learners aged 16-19. The level and type of provision aimed ool leavers
varies across our three campuses, and aligns with local need. ThisgswgChieved through
regular dialogue with schools, Local Authorities, SDS and analysis ob information
such as the School Leaver Destination Return/Participation Measuye®

The College has also developed a portal which provides Council ool staff, along with
SDS Careers staff, access to real-time College applicationg ation for School pupils with
the aim of providing enhanced support for school pupils i Oplication, and also to enable
better tracking of young learners to help ensure they séc positive transition from School.
In Session 2019-20 our schools portal was extendéd also include attendance and
performance information of students on schoofgollegé¥ partnership courses, with further
developments being discussed with our part rs.v

Developing the Young Workforce

t

The College continues to sustain Vv, strategic partnerships with its three key local
authority education services. Th rovides pupils in all 18 Forth Valley secondary
schools (8 in Falkirk Council; theNstirling Council area; and 3 in the Clackmannanshire
Council area) with the opp8gtunitjpto follow vocational pathways and achieve vocational
gualifications at SCQF le above as an integral part of their senior phase curriculum.

The College has joi eleped its plans for Developing the Young Workforce with local
authority partner | Head Teachers and, where appropriate, with Skills Development
Scotland (SDS)fand employers. All three of the local authority education services, as well as
the College, n place dedicated staff at an appropriately senior level to facilitate the
planning ementation. Across all three local authorities, we have agreed that the
College joritise sustainable partnership activity that is open to senior phase pupils from

all F Valley secondary schools (rather than school-specific).

The College continues to work closely with all of its partners to develop and deliver vocational
pathways appropriate to the widest range of senior phase school pupils possible.

For young people entering S4, who are unclear about their choice of vocational area or future
pathway and are deemed to be at risk of low achievement and a potential negative destination,
we continue to offer the jointly delivered School College Opportunities to Succeed (SCOTS)
programme for Falkirk and Stirling schools. Care experienced young people are particularly
encouraged to participate in SCOTS, and over the last three years a higher than average
number of students with Care experience have enrolled on these courses, compared to other
courses.



The programme is unique, in that all the secondary schools work in close partnership with the
College to co-deliver the programme. As well as attending the College tasters, pupils are
supported by their schools to undertake an employability award based around their
experiences on the College programme. Successful pupils are guaranteed a place on a
vocationally specific partnership course (Skills for Work or National Progression Award) the
following year and then into an appropriate full-time college course when they leave school.

This programme also specifically sets out to challenge gender stereotypical vocational
choices, as all of the young people on the programme must agree to undertake the full range
of vocational experiences, some of which are traditionally male oriented (such as Engineering)
and some female (such as Care).

Clackmannanshire schools cannot generate the economies of scale to support the full SCOTS
curriculum, however the needs of Clackmannanshire pupils in this cohor sagved by
bespoke partnership courses which deliver vocational tasters, essential and, where
possible, work experience.

campus for senior phase pupils who are more disengaged and/orfhavessignificant barriers to
learning, disabilities or additional support needs. These programm ide vocational taster
activities alongside personal development learning to s positive transitions beyond
school. We know that this provision is successful in r young people and raising
their aspirations and has a positive impact on future

None of the above courses fits the Outcome% nt definition of a “senior phase

In addition to the above, we have well-established “alternative c'm urses on each

vocational pathway”; however, they are _.impo elements of the college’s DYW
implementation plan, as they support you legto remain in learning and to progress to
college when they leave school.

In terms of senior phase vocational #the College continues to offer a broad range of
vocational qualifications at SC and 6, primarily Skills for Work and National
Progression Awards and, wh ossible to grow this provision. The subject areas in which

these are offered align with%he Gellege’s full-time curriculum and successful completion
provides a young person ogression advantage” onto an appropriate full-time course.
Y

In Session 2021-22 @ students enrolled across eleven frameworks: Accountancy;
Business Skills; /&ivilNEngineering; Construction; Creative and Digital Media; Engineering;

Hospitality; Scientific iechnologies; Social Services and Healthcare; Social Services Children

and Young P ftware Development.
In sum verall we expect to sustain the volume and proportion of Credits delivered to
seniag pha ge pupils studying vocational qualifications delivered by the College and the

volum proportion of Credits delivered to learners at S3 and above as part of 'school-
college' provision.

The College also continues to prioritise the sharing of knowledge and resources and building
capacity with school staff to provide relevant and up to date information, advice and guidance
on vocational pathways and routes into employment. We continue to implement a planned
programme of CLPL for teachers and pupil support staff with visits to College campuses and
schools. We are also working with our school partners to provide a range of opportunities for
younger pupils to experience the College environment and learn about career options and
routes. These activities will have a strong focus on tackling stereotypical vocational choices in
relation to gender. We will, where appropriate, target activities at specific gender groups and



will make effective use of role models (staff, students, apprentices and other ambassadors) to
promote STEM subjects to girls and subjects such as care to boys.

Finally, the College remains as an active partner in the Forth Valley Developing the Young
Workforce Regional Group and is the host employer for the Programme Team (a Programme
Manager and three Programme Coordinators). The team actively work with schools and
employers to promote the College’s senior phase vocational pathways and to develop and
enhance employer engagement with education.

Articulation

Our partnership links with Universities continue to evolve, developing from traditional
articulation models to integrated learner journeys, where students can seamlessl
through Higher National college activity on to the next level within Stirling, H

Strathclyde universities.

In partnership with the University of Stirling, we continue to deliver four \@g partnership

degree programmes in Applied Biological Sciences; Heritage and Tou ital Media and
Software Development with Cyber Security. Unlike traditional articufatio ngements, these
are wholly integrated tertiary programmes, jointly designed, dev edjand delivered by the
University, College and industrial partners. Students are olled BOth as students of the
College and also the University from the beginning and, 4 ey undertake their HND in
College, they benefit from a wide range of enhancem [Nities, including workplace visits,
guest lectures, visits to the University for joint lectur eminars and practical activities. In
terms of wider student life, most of the students @n thesegprogrammes stay in the University
Halls of Residence and participate fully in studentNi Data from the University of Stirling
shows that participation from students from 40 s higher on our integrated programmes
compared to other under-graduate ¥Yevidencing that the integrated degree
programmes are widening access.

Engineering and with the Uni Strathclyde’s Engineering Academy on their BEng

We also continue to work in par, th Heriot Watt University on the MEng Chemical
&ity
Chemical Engineering.

In addition to these Ass@ dent articulation arrangements, we also have around 122
formal articulation ag @ tS, with guaranteed places, in a wide range of subject areas with
University partnesseatgo cotland. We are working to grow this further by progressively
enhancing our gork ,ith existing HN students to raise aspirations and support articulation

transition, alt e year-on-year numbers are difficult to predict accurately, as they

depend on HN students’ individual interests and circumstances.
The €olle ill continue to work with University partners to maintain existing articulation
agree and to increase the number of identified articulation routes available to learners,

and will seek to maximise the benefit of articulation agreements by timely and targeted
communication of all relevant articulation opportunities to learners.

Early communication of articulation opportunities will continue to be accompanied by
appropriate advice and guidance to students and support through the UCAS application
process.

Learners will also continue to be encouraged to engage with Universities (at subject and
programme level) during their HN studies, through the facilitation of visits to University
campuses, participation in University hosted lectures and industry events, and bespoke
activity aimed at preparing articulating students for the transition to HE.



Credits Target

The College will deliver on its target of 88,094 Credits. This comprises 83,336 core Credits,
1,617 Credits for deferred students as a result of Covid-19, and 3,141 Credits for Foundation
Apprenticeships. Through this delivery the College will prioritise the delivery of Credits to
support re-training and re-skilling and to support economic recovery, maximising full time
places where demand is high, and continue to prioritise school engagement with senior phase
school pupils. The College is committed to delivering 2,493 Credits as part of the SFC led
‘Developing Scotland’s Workforce’ European Social Fund strategic intervention, focusing on
higher level skills to meet regional and national skills needs in the growth sectors of Early
Years and Childcare, Hospitality and STEM.

High quality, learning, teaching and support 4

Student Progress Tracking and Student Support System
Through our last Evaluation Report and Enhancement Plan (EREP) we @ ied an action to
enhance tracking and monitoring of student progress during the emiesyear, focusing on
full time students. As such, two processes were developed and iRtrodu¢ed during Academic
Session 2018-19. The first development is that alongside recordin dent attendance, staff
are also asked to comment on whether a student is progg€ g\ satisfactorily or not on their
course, providing a brief description if a student is progrgssi atisfactorily. Real time reports
are available to curriculum managers, with alert pr S t where a student has been

highlighted as not progressing satisfactorily.
The second development has been in-year ackinv:ntrally of predicted performance of

every full time student. These predicti
session, and will be compared with year g
on our full time Pls at Department,
focus to where additional suppor

d Student level, with the purpose of providing
guired to help students succeed.

Another key action from o

support system. Our Student
Session 2019-20 saw the
allow the capturing o
to access this inf

ppaort System (Triple S) was piloted in Session 2018-19 and

olled out across all areas. Triple S is a system designed to
rt being provided to a student in one place, and to allow staff
an easy and timeous manner.

e this vital information more accessible to all relevant staff. The College
has proegsses lace to capture various support needs of our students, however because of
the disparate®nature of the services provided, and also because these processes are
predomi ly paper based, students could be asked to disclose information multiple times,
as they access different functions of the support service. With the introduction of Triple S,
information disclosed from students will be captured once within the central system. As Triple
S captures this information centrally, it offers the opportunity to present this information back
in a very accessible way to staff, which will help ensure that all staff who are in contact with a
student are aware of any support needs and ongoing concerns and issues. This information
will be available real-time, with icons developed and integrated with other systems, such as
Enquirer for attendance and results recording, to quickly signpost to staff that a student has
support needs, and provide quick and easy access to this information, to help ensure that our
students are effectively supported.



As part of the College’s Pl Prediction Tracking tool there is an emphasis on identifying and
monitoring students who are from the 10% most deprived postcode areas, are Care
Experienced, or who have interacted with the College’s Student Support System.

The success of Triple S has been built upon in subsequent sessions, with navigation improved
and functionality added, and it is now a key College system, with full adoption across all areas.
Through staff engagement combined with the use of these tools, we are aiming to maintain
our very high attainment rates for part time students, and continue to increase our full time FE
and HE attainment rates through Session 2021-22.

Project NxGEN FVC
In Session 2020-21 the College launched Project NXxGEN FVC to enhance ﬁnd the
student experience at the College with bold aims of being a leadi ucation 4.0

organisation; having a Digital First culture; being financially resilient; beifg or leading on
e-assessment and validation design against all programmes; and desid transforming
our curriculum using evidence-based analytics. Q

The project has 5 key strands: To ensure an integrated whgle sys approach, where the
learner journey is mapped out, duplication removed, a igital first culture adopted;
Transformational curriculum, with a full curriculum reviegW aligned to Education 4.0; Inclusion
and Student Support, with more targeted ASN an toral support aimed at improving
retention and attainments; Continuous Curricul Im ement, where college designed
Course Review and PI Tracker tools help manag%ire a healthy and financially resilient

curriculum, and the Learning and Digital SkillsSAcademy

Learning and Digital Skills Acade O
During the first lockdown the C e§accelerated a funding bid to the Forth Valley College

Foundation to fund a Digital A ion project to coordinate professional and skilled delivery of
learning and teaching to our stidents; staff and stakeholders in a new digital era. This enabled
the College to launch ou g and Digital Skills Academy as the central team to bring
together the Colleg ive Learning and Technologies Strategy, the sector’s Digital
Ambition and oth ommendations for the sector to ensure the College is at the
forefront of excellen ntemporary learning and teaching practice, underpinned by an
inclusive, resilieRt. and’'sustainable curriculum portfolio, fit for the future.

The Le %Digital Skills Academy through the FVC Enable project is driving forward
digital ski velopment for all College staff, enhancing digital pedagogy, and enabling an
increase inJonline and blended learning across all modes of delivery, including commercial
programmes. Through the project the Learning and Digital Skills Academy will take forward
and develop the effective use of analytics that will provide intelligence to maximise student
engagement and improve attainment and retention. The Learning and Digital Skills Academy

is a pillar of Project NxGEN FVC, and has identified 10 ambition statements that will deliver
our digital vision by 2025.

Mental Health

The College is committed to ensuring we provide the best support we can to staff and students
around Mental Health and wellbeing and have taken time to develop our approach to ensure
we get it right. We have recently published our new Mental Health Plan, which is designed
around embedding consistent and sustainable approaches to supporting the mental health of
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our student. This plan links in with our work around supporting staff mental health and
wellbeing to make sure that those supporting our students feel supported as well.

The College is continuing to collaborate with FVSA through the Student Mental Health
Agreement to ensure that we are developing our services to respond to the needs of our
students. In any work or activities that we and FVSA wish to do around student mental health
and wellbeing, we are considering how we develop an evidence base, showing the impact on
students of any initiative or activity, i.e., what difference it has made. We are also keen to
always consider student feedback, as to whether the College has any gaps in service, real or
perceived.

respond to the immediate needs of our students. We have enhanced our uarding
0

Our counselling and crisis services have been enhanced over the past year to ensuge that we
f
effi

processes to make reporting and responding to safeguarding disclosures m nt and
effective through the use of Triple S. Many of the referrals coming to are arding team

are related to mental health, especially around suicidal ideation and self-h@fm, ©ur counselling
service has grown to include 1.5 FTE employed counsellors and a @ ed counselling

service. This combination has allowed us to manage our waiting I@ gbustly as well as

deliver a more flexible service to our students.

Session 2021-22, saw the trial of a new Mental Health Sup, m at the College. This team
will deliver time-limited, goal-orientated support to st h a view to improving the
outcomes of those struggling with their mental heal rvice is funded by additional
funding from the Scottish Funding Council and allo e opportunity to enhance and
evaluate the mental health support we are offw students as well as enhance our
partnership working with our NHS, Local Autw ird sector partners.

)

Throughout COVID, our counsellors and % nd Guidance Advisors have adapted their
services to a blended delivery modelgAl nselling sessions are currently delivered online
but we can also meet students in pe equired. We have seen an increase in engagement

is

an enhanced support offeri ur care experienced and vulnerable students to these
students are supported a
purchased various wQ
Wellbeing’ to be deli
These have bee

,vincluding ‘Sleep Hygiene’, ‘Exam Anxiety’ and ‘Cyber
roups of students who are struggling with their mental health.
gcribed and we continue to deliver these on an ongoing basis.

The pandemi s segn a rise in the demand for mental health support however, it has also
allowed us_ to our provision to support students in a way that works for them.

PartnersijpN\garticipation and student experience

The Coll&ge is fully committed to engaging students in developing and improving all aspects
of our provision and services and in shaping and enhancing their own learning. Our Creative
Learning and Learning Technologies Strategy clearly sets out our commitment to increase
learner ownership of, and control over, their own learning. We have well-developed and
effective processes for recruiting and training class representatives, including the opportunity
for returning students to train as “senior class representatives” and take an enhanced role in
leading focus groups and training their peers. We engage our students in reflection on and
planning for enhancements to learning through our comprehensive Listening to Learners
Focus Groups. Our class representatives engage with members of the Senior Management
Team through Student Council meetings. We have a strong and active Students’ Association,
led by sabbatical officers and supported by a Student Liaison Officer and dedicated



administrative support. All of this ensures that the student voice is clearly represented in our
processes for self-evaluation, which in turn inform our programme, department and college
planning and target-setting processes, including the development of our Outcome Agreement.
The Forth Valley Student Association also partake in “Feedback Friday’s” where a range of
topics are discussed online, with voting, with feedback provided to the College’s Senior

Management Team.

Learning with impact
Curriculum Review

Every session, as part of its internal evaluation arrangements, the College undertakes a full
Curriculum Review to assess how effectively we are meeting the education s of our
region. As part of this review, Departments use Labour Market Intelligence d toeollege
information to identify changes in the curriculum they plan to would like to r, backed up
with evidence to justify these changes or requests.

Within Construction the MA numbers have increased to meet wgfkfor mand of skilled
trades across carpentry and joinery, plumbing and heating and%xying. The team are
developing a portfolio of Heat Pump and Solar Panel
delivered within the new Renewables Training room a
Environment Scotland moved to their new Skills Trainj
college continue to work in partnership with HES to d&li

ommercial courses that can be
campus. In July, Historic
g’ in Stirling City Centre. The
Stone Masonry MA portfolio.

Within Health and Social Care, the team are wor clasely with local health and social care

partnerships and NHS Forth Valley to swpport ir workforce development. Student

placements and online skills boost cours en used to prepare entry level front line
ocal area.

workers for direct entry to employment i

There continues to be high dema @A arly Education and Childcare courses across Forth
Valley. The department work clg§elyWith local authorities to meet the workforce demand and
the portfolio has diversified t@ Tnclgde full-time, evening and SVQ options. This year the team
are planning to introduce_the"RDA "Education Support Assistant to support the increase in
classroom support require

Within Administratio @ are courses available from level 4 through to level 8 with clear
progression roug€s throwgh the levels. Progression to university from level 7 and level 8 HN
courses with artigulation agreements in place with 2 universities. A Fast track HNC Admin &

IT is being_of arting in January. This course will be delivered fully on-line, with the
excepti graded unit exam. The rationale behind this was to attract applicants
throughou h Valley area and beyond, with progression being direct entry into year 2 of
HND & IT.

Within Business there are courses available from level 4 through to level 8 with clear
progression routes through the levels, with progression to university from level 7 and level 8
HN courses with articulation agreements in place with several universities. There is a New
Start Business course being offered in January, with progressions on to NQ Admin & IT, NQ
Business or NQ Finance. Our professional management qualifications continue to be popular,
generating significant interest from local FWDF employers. We have noted that, in particular
with CIPD, that we have increasing numbers of learners who return to us to continue on to
successive levels of the programme. We also enjoy repeat business from local employers,
who have realised the added value that these qualifications bring to their staff, and
organisations.



Within Accounting by changing one unit, we have been able to offer students an NC in
Accounting, rather than the previously offered NQ Finance. We continue to offer three
streams of year 1 of HND Accounting across our Alloa and Falkirk campuses, with a second
year stream also offered on each campus, ensuring progression opportunities for our learners.
Forth Valley College was the only college in Scotland to have students successfully complete
the full qualification in academic year 2019-20. Last year, we partnered with Johnstone
Carmichael, Scotland’s largest firm of independent chartered accountants, to offer our
students a virtual work experience placement.

Within our Community courses we are continuing with the delivery of New Start — Care &
Community (January start Course) and the NC & HNC Working with Communities (full time
programmes), and we are currently offering a PDA in Youth Work to be delivefed in the
evening starting in January, which has been developed to be an additional fee urse for
the HN programme and it is also viewed by the local Community Learning D ment (CLD)
teams that their youth workers will benefit from this qualification.

Go Forth Programme run for members of the recovery community has anded in 2021
u

to include a pilot in Stirling, with small numbers in the first coh poking to increase
numbers for the 2nd cohort in January. This has been expandedton the basis that following

COVID and lockdowns, there is anticipated to be an incre number of people in

e in
recovery looking for access to education/employability ski '

5 sion.

the introduction of a second
from the Interrupted Learners
Group. This group of students mainly suffer froW health/anxiety issues and coming
onto the main stream programme would be a ghalleng¢’, therefore we are piloting a 2nd cohort
just for this group. V

Within our Access courses the main change to delivegf h
Alternative Curriculum Course at Falkirk, solely for s

Tourism is currently the 3rd largest ke in Forth Valley (10,900 jobs) with a forecast
average annual GVA growth of 1.4 'oﬁ yeen from 2019 — 2029. Due to low applicants likely
in part due to school pupils being out'®f school during lockdown, the NPA Travel and Tourism
did not run in session 2021/22°Thigwill be offered again for session 2022/23. Further changes
were implemented to the NC Tavel*and Tourism for 2021-22 to further promote progression
to higher level study and e ent. Practical Tourism Visit and Work Placement units have
been reintroduced to Travel and Tourism and BA Heritage and Tourism in session
2021/22 as are axation of Covid restrictions. Some other minor changes made to
these courses pramote more effective use of combined assessment. NC Travel and

Tourism will red on Stirling campus for 2022/23 and will be replaced by combined
NQ Touri vents.

In 2047 th ere 15,420 registered Creative enterprises in Scotland, 88% of these had less
than yees and 59% of the 15,420 registered enterprises were sole traders. As this

labour market intelligence tells there is a high percentage of employment within the Creative
Industries which is self-employment and small businesses. As such, the department is
working with Bridge 2 Business and has arranged for them to deliver bespoke sessions to both
BA Art & Design groups over a period of about 8 weeks, albeit remotely via Teams.

Within Art & Design, due to poor recruitment for our Alloa NC Art and Design we decided to
reduce to one NC at our Falkirk campus and introduce a BA Art and Design Year 1. More
school pupils are staying on at school and taking advantages of the increased choice of
offerings available to them there, so it makes sense to offer the degree from year 1. This will
filter into our pre-existing HND offerings so by utilising some clever project briefs and
streaming towards the end of year 1 we will have 2 HNDs and 1 degree course filtering into 2
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year 2 groups, boosting the numbers in the year 2 groups and also boosting the numbers
available to progress onto 3™ year of the degree course.

For Session 2021-22 Salon Services launched NC Level 6 Make-up Artistry (2 cohorts) as a
replacement for SVQ Beauty Therapy Level 3. This NC is to provide articulation to HND Make
up Artistry and the rationale for this was that the fashion make-up customer service and retail
business is flourishing. HABIA (the Government approved standards setting body for Beauty,
Hair, Nails and Spa) indicate the trend for growth is due to the influence of fashion, the desire
to look younger and the increase in real disposable income. According to Mintel (Mintel.com
— market analysis and reports), the worldwide skincare, beauty and cosmetics industry is
predicted to be worth over $675 billion by 2020. Furthermore, premium make-up was reported
to be the fastest growing sector (The Premium Market Report, 2013), and ac€ording to
statista.com, two-fifths of British women are viewing online beauty/make-up tutesials, which
results in approximately 700 hits per month. Fifty-one per cent of the b content on
YouTube are make-up videos. Total sales of prestige make-up products gre 9% between
March 2016 and February 2017 (statista.com). Research undertake organisation
Superdrug, who polled 3,000 women, indicated that the average wo ands over £400

As a result of Covid-19 the College decided to move away'l
move to VRQ Level 3 hairdressing as an alternative astagsessments could be adapted and
video evidence is acceptable. This qualification 6vWallow more flexibility in terms of also
being delivered part time in the evening providing ore inclusive stream to allow a wider
demographic of applicants. So acco
alternative career or where childcar

programmes. Based on this inform
next session.

ati people in employment looking for an
during the day prevent access to full time
end to move away from all SVQs in hairdressing

Within Computing due to po @ssion from HNC Cyber Security from session 2020-21,
HND Cyber Security is n this session and has been replaced with an extra offering

of HNC Cyber Security=wRicl, will hopefully result in a viable HND Cyber Security group next
session. Schools’ ofhave increased with the introduction of NPA Cyber Security being
offered to Falkir Oalssand discussion is taking place to engage with Alloa schools to offer
NPA provisio @pupils. Preparation has started for the introduction of New Gen HN

which will rep Computing: Technical Support and the content of the BSC Computing
with Cy

The ‘@ollege’s Graphic Design and Photography provision has been reshaped to ensure
seamle ogression from SCQF Level 4 through to SCQF Level 9. This includes working
with Local Authority partners to provide access to college courses for Senior Phase pupils as
well as continuing to provide opportunities for academic progression beyond our HND level
study. The final piece in this ladder was put in place for Session 2020-21 with the introduction
of NC Creative Industries: Graphic Design SCQF Level 6. This exciting and new qualification,
recently developed by SQA and Industry partners, allows learners working across the Creative
Industries to work together across a range of disciplines. The format of this particular
gualification where learners study a common core and then have access to a range of
specialist optional units is a Qualification design principle is being considered for advanced
SCQF provision.
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Within Hospitality the College, to support continuing professional development for individuals
in professional kitchens and to help address ongoing skill shortages for highly skilled chefs
and pastry chefs, have launched NC Bakery. Our main considerations for this decision was
that the craft bakery industry reported a skills shortage, combined with a rise in the artisan
baker and flour confectioner. There is huge demand at the moment within hospitality for skilled
staff and hospitality will continue to respond to those needs within FVC. We are promoting
school students to enter this industry by increasing our portfolio in this area. We have
increased from doing 1 school, to doing 8 in this academic year. We also have an increase
planned for 2022-23. Butchery and food manufacturing is also under review for 2022-23 in a
bid to be added to our portfolio. There is industry demand for these areas across the board.

Modern Apprenticeship

Forth Valley College is one of the largest College providers of Modern App 'cesk)' (MA)
training and contributes significantly to the achievement of Scottish Gov nt and SDS
priorities. Our MA provision directly supports key sectors of the Scettish onomy with
significant activity in Engineering, Construction, Science, Mnt, Business
Administration Hospitality and Salon Services, and IT. Our recorg for stieeessful delivery of
MAs has also attracted places through key sector bodies such as SECTT, SNIPEF, BEST and

CITB. We continue to achieve higher than average attainmeat rateS¥or learners undertaking
MA provision as well as higher than average achievementg

Our “Employer Portal” was developed with the in
businesses over the last few years with great succe
progress and attendance of their MA or employee“hils

As a consequence of engagement with ng sations through the Flexible Workforce
Development Fund we have taken on aI odern Apprentices with organisations who

have never taken on MAs before.

ployers and is accessed by
allows employers to see their
the College in real time.

Employer Engagement

Employer engagement is right at heart of Forth Valley College’s business model and our
mission of “Making Learni ” means making learning work for employers, as well as for
students. One of oursi tegic themes is “Enhancing our position as the business and
community partner @ e and we deliver on this through a whole-College approach to
meeting employ clirept and future skills needs. Every department has a responsibility to
develop effecti@ mutually beneficial relationships with employers, ranging from
partnership 0 create opportunities to enhance employability skills for full-time
student o the development of bespoke training courses and facilities for employers.

We work Witfihkcompanies from the smallest, local, social enterprise through to multi-national

Forth Valfey College has very strong links with industry across our courses in all teaching
Departments, with employers having significant input into course designs, and in many cases,
courses developed specifically for employers.

Public Health Emergency

The College has followed all guidance provided by Scottish Government in relation to Covid-
19 and has been very pro-active in supporting all students and staff during the pandemic, and
in preparing our campuses for safe opening when restrictions were lifted.

In preparation for Session 2020-21 a Return to Campus Operations group was formed to
ensure readiness for the new session taking cognisance of ever-changing Covid-19
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guidelines. Within all of our campuses all teaching areas were reconfigured to accommodate
increased physical distancing. All staff workroom and communal areas were also reconfigured
to accommodate increased physical distancing, along with ensuring that all areas had
sufficient sanitation and cleaning products available and in areas such as reception, protective
screens were installed. Technology was added to all classrooms to enable the delivery of
online or blended learning. The College prioritised capital spend to purchase an additional
418 laptops for student use, and were grateful of additional funding from SFC to purchase a
further 252 laptops again for student use. The College built and introduced a process to
initially prioritise students most in need of support, and to now we have distributed close to
1,000 laptops to students to enable them to engage in their learning. The College was also
successful in two bids to Connecting Scotland and is in the process of distriputing 70
Chromebooks to care-experienced students.

As we started Session 2021-22, courses were prioritised for either fully o o@ pus delivery,

following a blend of on-campus and on-line delivery, and fully on-line learingt, Course were

prioritised for on-campus delivery where there is a high volume of pracivery, or where

experience has taught us that a course had engagement chal embracing on-line
or c

learning. In Session 2021-22 laptop loans have been prioritise rse being delivered
fully on-line or courses with blended delivery.

Equalities and inclusion

ements and the Scottish Specific
ity Duty through our mainstreaming
approach to equality. We published our Ma ng Report and our Equality Outcome

progress together with our annual employme ata and equal pay statement. Progress
reports are available on our Website ps://iwww.forthvalley.ac.uk/about-us/equality-
diversity/.

Equality remains a key elemen
delivered to complement ongli
available for staff. Staff
development on reasgaab
particular additional @
well as session ge
environment.

staffydevelopment with general awareness raising sessions
ining. Specific resources for equality are also made
ur Learning Support service have delivered tailored staff
adjustments and specific needs and barriers of students with
néeds such as Autistic Spectrum Disorders and Mental Health as
oping accessible materials and creating an inclusive learning

We have jointly with the Student Association to raise awareness on events throughout
the yea ighlight specific issues such as violence against women, LGBT History Month,
BlackyHistosy Month and Show Racism the Red Card. We have also have a sustained
campa round period poverty and ensured that students have access to free sanitary
products.

Staff and student data are collated and analysed for any negative impacts in terms of profile,
retention, progression and attainment. Specific action has taken place for areas of under-
representation, for example women in STEM, and action is taken through the self-evaluation
process where there are any differences in attainment for people with protected
characteristics. Our Equality Mainstreaming was published in April 2021, along with our
Equality Outcomes for the next four years.

Equality is integrated into learning and teaching approaches through the Creative Learning &
Learner Technology Strategy and associated Learning Activity Planning Tool. Partnership
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remains a key focus, with the Equalities, Inclusion and Learning Services team having
representation on local groups consisting of public sector and third sector partners such as
the Clacks and Stirling GBV Partnership, Forth Valley LGBT Development Group, the MAHRS
(Stop Hate Campaign) group and Scottish Equality Forum. We also work in partnership with
Falkirk’s Equality and Diversity Police Officer.

The College holds a key charter mark award for equality. We were the first college in Scotland
to receive the BRITE Chartermark for inclusion, demonstrating our commitment to inclusive
practice across college. This award examines and recognises everything from our Respect
campaign, equality awareness raising, staff and learner development, learning support
service, inclusive learning and teaching approaches through to physical aids and adjustments
in terms of accessibility of services, buildings and technology.

The College has developed an Access and Inclusion Strateqgy, which includgssthe Ggllege’s
Gender Action Plan and BSL Action Plan.

Meeting additional support needs

The College Equalities and Inclusion Team provide a needs-led pport service for
learners with additional support needs. Support is tailored to indivi circumstances with
the learner at the centre of the process to ensure their needssage met effectively. High quality
needs assessments are completed with learners and t @ is an accredited needs
assessment centre for Student Awards Agency for SCotlahdgDisabled Student Allowance
applications. All prospective, new and current learne e ipformed of support available and
how to access it — learners are able to disclose sypport ds at any time during their time at
College. In Session 2020-21 we provided le rniwort to over 800 students with a wide
range of additional support needs from acquirethbrain injury, short term memory loss, dyslexia

or Asperger syndrome to mental health €S, completing a range of programmes at all
levels. Further detail is provided withi ge’s Access and Inclusion Strategy.
disadvantaged young people in the senior phase of

The department of Business &

banner of ‘supported prograrr&;f

school who have a diverse ge of support needs. This spans from supporting those with
learning disabilities and/ ith social, emotional and behavioural needs.

We provide, on all @ ampuses, extended school link classes for young people with
learning disabilitigsstosupport them in their transition from school into college or the workplace.
These young people fave learning support needs ranging from profound and complex needs

to those with i oderate learning difficulties. We work closely with schools and support
i social work, to help these young people to progress.

he department provides a wide range of courses specifically targeted towards
e in the senior phase of school who have social, emotional and/or behavioural
support needs. These young people are amongst the hardest to reach in our community who
may have disengaged with school and/ or the wider society or currently be in a specialist
school support unit. Working with a diverse range of agencies and partners, including schools,
we participate in school leaver destination meetings and, where possible, individual review

meetings to support the young person, their carers/families and wider agencies support the
young person’s progression into college or the workplace.

es provides a wide range of courses, under the

Safeguarding

The College has recently updated its Safeguarding policy to ensure the Safeguarding of all
Children, Young People and Adults who are involved in any way with the College. The policy
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also gives staff a clear structure within which they can operate safely. We have also upgraded
our safeguarding referral system, which now sits within Triple S. This new system is easier for
staff to navigate and allows us to record and analyse our responses to improve our service for
the future.

The College fulfils its duty of care by:

e raising the awareness of all staff of the need to Protect Children, Young People and
Adults, and to emphasise the responsibility of all staff in reporting possible cases of
abuse or harm to the Safeguarding Team;

e providing appropriate procedural steps in order to monitor the Colleges involvement in
Child and Adult Support and Safeguarding Referrals;

e contributing appropriately to assessments of need and support packages {for those
Children, Young people and Adults affected by abuse or harm;

e emphasising the need for, and facilitating good levels of, communig
members of staff and other agencies.

e providing mandatory compliance training for all existing and ne @ deh
Safeguarding Team.

e Continuous professional development of all of the safeguafding team

Corporate Parenting

Forth Valley College is represented on several exter where transitions and care
experienced young people are discussed and wher y @and procedures are agreed and
implemented. These include: Falkirk Corparate nting Steering Group, Local
Employability Partnerships, school transition%ings, Clackmannanshire Positive
Destinations group, Clackmannanshire Corpgrat arenting group, Stiring Community
Enterprise, Stirling Voluntary Enterprise, @ha erships in Who Cares? Scotland, Children
in Scotland, CELCIS (Centre for Excelle % Looked after Children in Scotland), CEECEF
(Care Experienced, Estranged and @ rs East Forum), CLASS (College Liaison Assaociation
with Scottish Schools), West of SCotldnd Care Leaver Forum, University of Stirling Corporate
Parenting forum and more.

The College developed i rate Parenting Plan, which includes a revised and detailed
Corporate Parenting Aetion, Plan, including actions to help care experienced students’
transition successful @ pllege and to support care experienced students to successfully
complete their ¢ eNRhis plan is in the process of being updated, with a view to focusing on
embedding cur@od practice and support. Over the past year, our support to care

experienced | as been developed and now all of these learners have a named contact
within t ho makes contact with them as soon as they disclose their care experience
status. T WS us to gauge the type of support these learners may need during their time
at college and implement it swiftly. This system also provides these learners with a trusted
person in the College who they can go to if they need help or guidance.

In addition to the support available at the College, we are also running a mentoring project
funded by The Robertson Trust. The Time4Me project, led by the Mentor Co-ordinator, trains
College staff to act as a mentor to young people who are care experienced, young carers or
from the 10% most deprived areas. Learners referred to the project are matched with an
appropriate mentor who works with them for an hour per week. Through this project, we have
seen an increase in learner’s confidence, resilience and coping skills. Learners on this project
are also more likely to stay on course than students from the same backgrounds not accessing
mentoring. The next phase of the project is to look how this service can be scaled up to support
a larger number of learners.
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To demonstrate our on-going commitment the College has set targets to increase the number
of Credits delivered to Care Experienced students at the College, through both increasing
disclosures from students and also increasing our overall number as Care Experienced
students become more aware of the support available from the College.

The College is also committed to ensuring that opportunities for learning are provided to all
prospective students regardless of postcode, and are targeting delivering 11% of our Credits
to students from the 10% most deprived postcodes, which is a higher percentage than the
Forth Valley region. Both care experienced and students from SIMD10 postcodes have been
identified as being more likely to face challenges with their learning, and as such are tracked
through curriculum review meetings to help assure that any necessary support is in place.

Meeting Diverse Needs

Forth Valley College strives to improve learners’ life chances ensuring thg rners’with a
disability have the opportunity to access educational provision that, where appropriate, best
matches their abilities and allows them to reach their full potential and wk % itable, progress

on to either mainstream provision, training or employment. The@ he Access and

09

Progression department’s programmes build on learners’ personal andjsocial development,

employability skills, health and wellbeing. College staff work with Authorities and other

learners’ progress onto our full time Lifestart and Wo
part time basis, or onto our Opportunities for Young,Pe

W 0 secure suitable work placement
nt programmes, theses can either be in

s, with placements supplemented with

Our Workplace Co-ordinator supports
opportunities within our Preparation for
Construction, Customer Service
Employability Units delivered withi

n

Adults with additional support &a €ss our evening provision which is practical in nature
(drama, music, art). The proghammeyof study is accredited with SQA units at Access 1 level.

Not all learners wit X ed” additional needs undertake learning which has formal
recognition of achie @ are not all included within the target set for this group. The
College is meetipgethg,_ne€ds of this learner group by working closer with our partners to
ensure smooth Eﬂtn from school to college, with staff attending transition meetings and
hosting even make students and their families feel more supported in moving on to

college fr I. We invite parents/carers into the College with the young person and
conduct rior to their interview to help build a relationship with the young person and
their ili This involves Alternative Curriculum courses across all campuses, although
delivery ers across the different council areas, with an additional cohort added in 2021

specifically for Interrupted Learners. In August 2020 we also commenced a pilot programme
in Stirling called “Progression Advantage Stirling”, this is aimed at S3 pupils who have either
already offended or are on the verge of offending and bringing them into college one day per
week try and improve engagement and deliver units very different to the school curriculum.

We additionally run the following 2 partnership programmes for learners with Additional
Support Needs:

This Centre Forward programme is delivered in partnership with Falkirk Football Community
Foundation. The programme is designed for young people who have additional learning
support needs and who wish to become more active whilst learning and developing their
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confidence. Combined with certificated SQA units, learners have a unique opportunity to take
part in a range of on the pitch activities — encouraging practical learning and improving
health/wellbeing at the same time. They also benefit from real-life work placement
opportunities.

DFN Project SEARCH is a one year internship programme, supporting young people with
additional needs to gain skills and experience aimed at helping them move into sustainable
employment. Locally it is delivered in partnership with Falkirk Council, NHS Forth Valley, Forth
Valley College, Serco, Skills Development Scotland and Department of Work & Pensions.

The programme enables 12 young people per year to receive support to undertake work
placements across a range of job areas, usually based within Forth Valley Royal
Hospital/Serco, Larbert, with more placements taking place this year within the college setting
due to Covid restrictions in the hospital. On-site, interns will be assisted ugheut by a
college lecturer and a job coach, as well as hospital staff and supervisors.

We also deliver accredited ESOL classes across all three campuses, @ les learners
to gain SQA qualifications from Level 2 to Level 6. We work clgselygwithf/the Community
Planning Partnerships in each Local Authority, to encourage Iearn@ression, link delivery
to local need and look to create capacity where required. We ass e level and needs of
all learners interested in joining ESOL college classes apd Where appropriate we signpost
them to other providers in the Local Authority to suppor o% eeds.

The College strives to ensure all learners have acce Callege courses, evidenced by our
target of maintaining the proportion of activity «delive to learners from the 10% most
deprived postcodes at 11%, which represents a Wercentage than the 7% of the whole
Forth Valley population who reside within W«ﬂost deprived postcodes. Our success
rates for students from both the 10% mo % ivéd postcodes, and also from the 20% most

deprived postcodes were also the he college sector for Session 2019-20. The
College also has above sector @ ccess for Care Experienced students as well as

students aged under 18 and a 20.
The College has systematiGally developed Performance Indicator reports to enable all

teaching teams to analys ent, retention and success by all protected characteristics,
and there is a requirgfe report and provide analysis of any under-representation from
protected characteris oups through team self-evaluation report

Race

We have of maintaining enrolments from students from a black or ethnic minority at
3%, whi resents a higher percentage than the 2% of residents within Forth Valley who
are feom lack or ethnic minority. There is more detailed monitoring of our enrolment,
retenti success Pls for Black and Minority Ethnicity (BME) students through our Access

& Inclusion strategy.

The College is committed to a sectoral approach to anti-racism, and is committed to a sectoral
declaration. We have undertaken numerous awareness campaigns such as the ‘Tackling
Racism on Campus’ project, supported by Advanced HE. Key staff, including the Leadership
Management Team members and Board members have attended ‘Introduction to race
Equality’ training to help support the embedding an anti-racism agenda across the
organisation.
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Gender

The College is committed to delivering on its Gender Action Plan, which is published on our
website. At subject level there is under-representation of females within STEM subjects,
which has been highlighted as a target, however this isn’t a quick or easy fix. The College
has a number of initiatives with one example being our STEM club which is aimed at primary
aged pupils, and has attracted more females than males. The purpose of these courses is to
spark an enthusiasm of young (predominantly female) learners in STEM subjects. We have
also launched Primary Engineers where College Engineering staff are visiting primary school
pupils to engage them in Engineering at an early age. For every school visit female
engineering staff have been involved to highlight that Engineering is a career path for both
sexes.

Our School-College Opportunities to Succeed courses are designed to proyide a taster of
subjects for school pupils entering their senior phase, and these co have been
deliberately designed to allow both females and males to experience su as they may
not have experienced before eg females experiencing Construction & ring, and males
experiencing Hairdressing & Care. In its first year of running, t\Qa @ssprogressed on to
Childcare courses from this course.

Forth Valley College’s project mission is to ensure that our
provision and enhanced school/college activity in STE
women and girls who are currently under-representedgd
on our STEM Assured status and strong partnership 0 tackle stereotypical vocational
choices in relation to gender. One of the activities h will be undertaken is evidence
gathering through a survey of our school link ortt ther knowledge of the key influencers
on subject choice and the rationale of sulj iCe, to better understand how the College
can influence future learners. We are @ using effort through our Developing Young
Workforce Action Plan to adjust edliterature and marketing materials to actively
encourage females to engage wit bjects. Our offering within this area includes HNC
subjects in Electrical Engineeri omputing Science, our SCOTS programme, and the
new Foundation Apprenticeshi ngineering. Alongside the marketing material we also
have a planned progra engagement with schools, including pupil and parent
information events, teachers and pupil support staff and visits to the College
campuses.

ialist science and engineering
acts is actively promoted to
Subject areas. We aim to build

(o)
an

In consultation With members of the Trans community the College has developed a Trans
Guide, which d to support students who identify as Trans and non-binary.

Gender olence

The is currently developing a plan around Gender Based Violence (GBV) and is
committéd to the aims outlined in Equally Safe. We work closely with Forth Valley Student
Association (FVSA) to ensure a joined up approach, as we know that both staff and students
can be affected by gender based violence.

The College is currently working in partnership with Forth Valley Rape Crisis and we now host
a support officer based on our Falkirk campus one day per week. As well as hosting a support
worker, this partnership also aims to deliver sexual violence prevention workshops to students
via the Learning Development Workers timetabled slot with non-advanced groups. In terms
of ‘early intervention’, we have delivered Bystander training for FVSA and some class reps as
well as training in tier one GBV awareness; trauma informed approaches and how to respond
to disclosures trainings to key College support staff (Learning Development Facilitators,
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Learning Resource Assistants, Learning Development Workers, Learner Advisors, Mental
Health Ambassadors).

Carers

The College will strive to encourage disclosure from both students and staff of non-education
needs such as having carer responsibilities through awareness raising campaigns on the
support and potential funding available for carers. The College has been accredited as
becoming an Engaged Carer Positive Employer in Scotland to ‘exemplary status’. A Carers
Charter has been created that highlights how the College values the vital work done by carers
and is committed to working with them to help them continue with their education. The charter
was the brainchild of the Forth Valley Student Association, and is supported by thegCollege’s
Student Services Team, carers Trust Scotland and Stirling Carers Centre.

Outcomes for Economic Recovery and Social RenewaIQ

Responsive institutions with Work-ready students O

An example of where the College has reacted to the changing iropment that employers
are operating in, and has adapted to ensure we have a pipezsigeam ork-ready students is
within Modern Apprenticeship recruitment. The College «@ en significant challenges in
relation to employer willingness to recruit Modern rentiges’ in the current climate. An
innovative solution from the College has been to Uitgstudents to pre-apprenticeship
programmes which follow the same curriculum route as MA programmes, which will allow
students to switch to the MA programme seamless n employer confidence grows.

The East Central Scotland Colleges Coll %o s a venture formed by Edinburgh College,
Fife College, Forth Valley College \ Lothian College, with the purpose to jointly
collaborate on a curriculum proposi would meet the needs of the local and wider region
during the economic recovery o vid-19 pandemic. The Colleges worked together using
impact Assessment Data from SDS and evaluated this
inst 8 identified priority sectors. Through a series of
workshops the consorti ively generated 8 distinct curriculum product offerings that
yroups and sectors and possible funding streams. Scottish
Skills Boost and HNC Accelerator would be taken forward to be
funded, with rollout agross the whole sector. Each of the colleges defined what curriculum

they will lea joint marketing was undertaken, along with an agreement for cross
referral s re be any unmet demand. This provision is aligned to the Young Persons
Guarant Transitions Training Fund.
Flexibl rkforce Development Fund

The Flexible Workforce Development Fund (FWDF) supports employers to address skill gaps,
improve workplace productivity and adapt operations around the impact of the Covid
pandemic. Delivery of FWDF activity continued through lockdown with courses developed to
be delivered online, or operating with smaller cohorts once Government guidance allowed,
with employers continuing to be enthusiastic about the fund.

19



Innovation

The College is involved in Fuel Change, which is a national Apprentice Challenge lead by the
sector with sponsorship from SFC and SDS. lIts vision is to create a carbon-neutral Scotland
for the next generation, engineered by the next generation, and its purpose is focusing on
practical innovation for low carbon business solutions and creating high value jobs for the
future. The challenge has been run as a series of sprints with teams of engineering
apprentices in teams of between 4 and 8 being part of the Fuel Change Challenge. 38 teams,
and 230 apprentices from 18 employers started sprint 1, with 24 teams progressing to the final
sprint.

The College is a partner in a consortia who have submitted to UKRI an application to the

Strength in Places Fund. Our consortia of industry, academia, public support bodi nd local
government, concentrated in Scotland's Central Belt, is poised to grasp this n-poand bio
economy opportunity. We will fast track innovation, remove barriers facinggdusiness, and

transform Grangemouth into a bio manufacturing centre of excellence.
will deliver an Engineering Biology Centre, a Skills and Training Hu siness Support
Unit. Together forming the Bio economy Accelerator to generate @n ec tem for launching
innovative start-ups and fast track growth of existing businesses. 0 this bid the College
will establish a Skills and Training Hub to provide training in i try relevant skills to transition
the talent needed for economic growth.

pitious project

The College is set to be heavily involved in projectsQeifig eloped through the City Deal
Funding plans which were revealed in May 2018, The ficant investment forms part of a
£90.2 million UK City Region Deal for Stirling and annanshire, announced by the UK
and Scottish Governments. The University of Stirli il receive £17 million for a new Institute
facility, as well as £22 million for an

of Aquaculture and Global Aquatic Fogd Se
International Environment Centre deyel@p partnership with Forth Valley College and
ntrz'

Clackmannanshire Council.

The International Environme ill draw together academic and technical expertise
from across Scotland, the anéthe world. It will connect environmental research with
business opportunities, &ki d training and will take full advantage of the natural
environment and heritagexofthe region. It will become a STEM hub for Forth Valley. The plans
are intended to deI‘onomic growth that is more socially inclusive, providing new

opportunities a pitatiens for young adults, the development of skills, and the creation of
a sustainabl r@istinctive source of employment for Scotland. The International
Environment ill be sited to the west of Alloa on a derelict industrial site on the banks
of the Riye » Initially the International Environment Centre will locate within the College’s
Allog,Ca in an area which will be shared with 5G Forth Valley as they establish a 5G

hub t owcase the capability and latency of 5G to local companies.
Responsive and Collaborative
Springback programme

In Session 2021-22 the College launched its Springback programme, which is the College’s
programme for the next stage in the college’s recovery from Covid-19. We have seen similar
programmes being promoted across business and government under the guises of Recover,
Rebound, Reinvent and Reimagine. This is the College’s opportunity to put in place robust
and well communicated plans and actions through positive consultation to prepare for a
phased return to work, a phased return to learning and teaching, to build on the strengths
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learned from remote working and learning as a result of the pandemic, to learn from what has
not worked and to help build morale, excite staff and students and support positive health and
well-being.

The overall vision for the Springback programme is to reimagine a collegiate Forth Valley
College and Making Learning Work, learning from all our experiences and bringing added
value and benefit to all our staff, students and stakeholders through a refocus on the college
values for respect, innovation, trust and excellence; through our College Purpose for right
learning, right time, right place and our vision for Making Learning Work. Underpinning
everything will be promoting opportunity and health and well-being for all. The programme
team will work on each of the six College objectives and how they have been influenced by
recent experience, and how we can maximise opportunity. The key projects have materialised
as enhancing the Student Journey, Hybrid Learning, Hybrid Working, Maximising use of
MS Teams and Re-introducing Staff and Students to Campus.

Collaboration O
East Central Scotland College Collaboration ‘ ,

The East Central Scotland Colleges Collaboration is a ve med by Edinburgh College,
Fife College, Forth Valley College and West Lothia with the purpose to jointly

as our economy recovers from the impact of Covjd-19. Colleges worked together using
ata from SDS and evaluated this
labour market intelligence data against 8 iGentified”priority sectors. Through a series of
workshops the consortium collectively gefierate distinct curriculum product offerings that
were aligned to the priority groups and se @ nd possible funding streams. These products

nd*stibsequently evaluated by Scottish Government
a range of measures to implementation. Scottish
Government sanctioned that t and HNC Accelerator would be taken forward to be

funded, with rollout across le sector. Each of the colleges have defined what
curriculum they would lea embarked on joint marketing, along with an agreement for

cross referral shouldghere any unmet demand. This provision is aligned to the Young
Persons Guarantee % ional Transition Training Fund.

South East ionalfCollege

The Col SO has a unique partnership around creative learning with South East Regional
College ( ) in Belfast. As an example this collaboration won the CDN Innovation Award
in 201 casing the value of joint-working, and the value to our students of working on

projects in partnership with students from another College, and from another part of the United
Kingdom. Both colleges have embarked on shared staff development conferences over the
last few years, including a fully virtual joint digital conference for all staff. The Boards of
Management of both colleges have also had joint board meetings.

University of Stirling
In partnership with the University of Stirling, we continue to deliver four very strong partnership
degree programmes in Applied Biological Sciences; Heritage and Tourism; Digital Media and

Software Development with Cyber Security. Unlike traditional articulation arrangements, these
are wholly integrated tertiary programmes, jointly designed, developed and delivered by the
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University, College and industrial partners, and are monitored through a Programme Board
co-chaired by Senior Managers from both organisations. Both organisations meet regularly at
a senior level and are exploring further opportunities for collaborative working.

University College Hospital partnership

Forth Valley College is working with NHS Forth Valley and the University of Stirling to establish
the UK’s first University College Hospital partnership. This regional partnership will work
together to achieve targeted outcomes that will improve the health of local communities. The
partnership aims to establish learning and skills pathways that support progression to higher
education and employment and will also develop career pathways and progression
opportunities for people working in health and social care across the region. Thg planned
launch date of the partnership is April 2022.

Climate Emergency

Forth Valley College recognises that the changing climate will ha & hing effects on

Scotland’s economy, people and environment. Consequently, the c itment to carbon
reduction remains a key strategic objective for the College and tinue to progress a
“‘whole college approach” through adoption of the Environg al Association of Universities
and Colleges (EAUC) Learning in Future Environment itiative. The LIiFE initiative
adopts a self-assessment tool for 4 key themes- eachgivithytheig@own objectives;

e Leadership and Governance

e Estates and Operations V

e Partnership and Engagement V

e Learning and Teaching

Our vision is to continue to lead by r@ all our activities and to ensure that learners are
aware of the impact their actions @ill'h@ve, on the environment. This commitment is supported
by the College Green Sustai& atement that is approved annually by the Board of
Management and Senior Marnagement Team.

The College, throug ership with the EAUC and re-signing of the Universities and
Colleges Climate Com ent for Scotland (UCCCES) has developed a Carbon Management
Plan, with a condmitm o lower carbon year on year. Moving into our new Falkirk campus
means that im t@ reset our baseline once we have sufficient data, however our new
campus Wi a lower carbon footprint than our old campus. However The CMP forms
only pa e overall College Sustainability agenda. The College Sustainability Committee
consists ofyvarious College support and teaching departments along with the Student
Associatigi’ The Committee set key performance indicators and continue to monitor progress.
These key performance indicators include printing, travel, energy and utilities, health and
wellbeing, sustainable procurement, waste, Fairtrade, embedding sustainability into the
curriculum along with citizenship and employability.

The College has introduced and embedded a range of measures to reduce energy usage.
Overall heating temperatures have been reduced controlled by the Building Management
System, and at Falkirk users cannot override radiator settings. At both Alloa and Stirling we
have upgraded our rain water harvester systems, which is allowing greater use of grey water.

We have reduced our emissions by increasing our green fleet of electric vehicles to three cars
and two vans, we have reduced travel by smarter timetabling with staff not timetabled in more
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than one campus per day, and have been promoting active and sustainable travel, including
having five ebikes which are available to staff and students for short term loan, and we secured
funding to purchase 30 recycled bikes which are being made available to staff and students.

One positive impact of the pandemic has been the uptake in the use of collaboration platforms
such as MS Teams, which we aim to continue to promote the use of once we return to campus
to reduce travel between campuses, or to enable more home-working, with a view of cutting
carbon emissions.
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Appendix 1 - College Outcome Agreement Impact Framework: Supporting Data

Measure 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 2021-22
A Credits Delivered (Core) 87,584 84,041 84,047 84,931 84,202 84,657 84,369 88,094 *
Credits Delivered (ESF) 0 2,231 2,249 2,045 1,898 1,860 1,800 2,493
Credits Delivered (Core + ESF) 87,584 86,272 86,296 86,976 86,100 86,517 86,169 90,587
Young Persons Guarantee/Transition Training Fund 1,060 1,031
B  Volume of Credits Delivered to 10% most deprived postcode areas 9,068 9,808 9,052 ,381 9,146 9,163 9,250 9,602
Proportion of Credits delivered to 10% most deprived postcode areas 10.4% 11.4% 10.5% 8% 10.6% 10.6% 10.6% 10.6%
C  Volume of credits delivered to care-experienced learners 1,578 1,616 1,903 96 3,558 4,183 4,073 4,258
Proportion of credits delivered to care-experienced learners 1.8% 1.9% 2.5% 4.1% 4.8% 4.7% 4.7%
D  Number of senior phase age pupils studying vocational qualifications delivered by colleges 157 218 354 495 764 837 803
E1l Proportion of enrolled students successfully obtaining a recognised qualification (Full time FE) 70.4% 69.4% 71.4% 69.2% 70.1% 69.3% 71.0%
Number of enrolled students successfully obtaining a recognised qualification (Full time FE) 1,470 1,40 I 1,364 1,379 1,323 1,200 1,243
Total number of FTFE students 2,088 2,020,070 1,911 1,994 1,886 1,738 1,750
E2 Proportion of enrolled students successfully obtaining a recognised qualification (Part time FE 91.4% 90.9% 93.1% 91.6% 89.6% 89.3% 89.2% 90.0%
Number of enrolled students successfully obtaining a recognised qualification (Part time FE 4,829 8 6,268 4,588 4,706 3,400 3,537 4,050
Total number of PTFE students 5,2 6,734 5,008 5,254 3,806 3,966 4,500
E3 Proportion of enrolled students successfully obtaining a recognised qualification (Full time HE) 78. 74.7% 70.3% 70.9% 70.0% 70.6% 71.1% 72.0%
Number of enrolled students successfully obtaining a recognised qualification (Full time HE) ,015 1,040 930 932 942 918 927 941
Total number of FTHE students 1, 1,392 1,322 1,315 1,345 1,301 1,303 1,307
E4 Proportion of enrolled students successfully obtaining a recognised qualification (Part time HE) 9% 87.6% 86.8% 86.6% 84.6% 91.9% 91.2% 91.0%
Number of enrolled students successfully obtaining a recognised qualification (Part time HE) 772 752 943 1,109 823 756 1,253 1,092
Total number of PTHE students 868 858 1,087 1,280 973 823 1,374 1,200
F Number of students achieving an HNC/D qualification articulating to degree level cour 0 168 202 205 187 202 N/A 200
Number of students achieving an HNC/D qualification articulating to degree level C&VI
advanced standing 0 69 111 101 95 93 N/A 100
Proportion of students achieving an HNC/D qualification articulating to degree rses with
advanced standing - 41.1% 55.0% 49.3% 50.8% 46.0% N/A 50.0%
G  Total number of full-time FE college qualifiers (in confirmed destinations) 1,167 1,012 1,040 980 1,019 866 N/A 940
Number of full-time FE college qualifiers in work, training or further gtudy 3-6"months after
qualifying 1,089 958 967 917 969 807 N/A 884
Proportion of full-time FE college qualifiers in work, training study 3-6 months after
qualifying 93.3% 94.7% 93.0% 93.6% 95.1% 93.2% N/A 94.0%
Total number of full-time HE college qualifiers (in confirmgd deStinations) 519 524 332 435 509 442 N/A 500
Number of full-time HE college qualifiers in work, training o ther study 3-6 months after
qualifying 490 496 302 413 490 414 N/A 475
Proportion of full-time HE college qualifiers in work, training or further study 3-6 months after
qualifying 94.4% 94.7% 91.0% 94.9% 96.3% 93.7% N/A 95.0%
H  Percentage of students overall satisfied with their college experience (SSES survey) - 94.9% 95.1% N/A 93.5% N/A 86.9% 90.0%

Please note that figures for 2019-20 and 2020-21 are impacted by the COVID-19 pandemic and may not be directly comparable to other years
* Please note that core Credits for Session 2020-21 comprises of a total of 83,336 core Credits, 1,617 Credits for deferred students and 3,141 Credits for Foundation Apprenticeships.
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Executive Summary

In Session 2020-21 Forth Valley College achieved its Credits target, delivering a total of
87,229 Credits against a total target of 87,087 Credits. Within this, the College delivered to
both its Core target of 84,201 Credits, and ESF Credits target of 1,686. In response to Covid-
19 the College also agreed to a target of 1,200 Credits to be delivered through the Young

Person Guarantee and National Transition Training Fund, which were focused delivery
of short training courses to provide students with work ready skills. Attracting ntsthrough
these focused funds proved challenging, and the College fell just short of it et, delivering

1,060 Credits. A key target for the College in Session 2020-21 was adigtain full time
achievement both at FE and HE levels, which before Session 20 ad been on a
downward trend. Positive progress has been made in this area, gvit evement rates for
full time FE meeting our target of 69% and full time HE exceeding oW target by one percentage

point, rising to 71%.
College Performance @:)
Achieving our overall Credits target year on year is ey element in achieving funding

sustainability for the College, and remains our key psiofity of the College’s operational focus.
In Session 2020-21 we have continued to achigye this goal despite the challenges caused by

the Covid-19 pandemic. Through adapt livery models, prioritising practical based
activities to be on campus when all Covid-19 guidance, and through innovation,
the College has achieved this ke delivering to our overall Credits target. Along with
meeting our overall Credits ta e College performed well against other targets. The

of our overall Credits,
Agreement target, with

proportionate for the @

The proportion @its delivered to females exceeded our target, with a one percentage

Uptake of students from SIMD10 postcodes higher than

increase on t ith 48% of all Credits delivered to females in Session 2020-21. Thisis a
positive ent but doesn’t fully showcase the work being implemented through the
College’ er Action Plan where all areas which have historically had a gender imbalance

are identifyipg and introducing interventions aimed at reducing these imbalances.

The College also delivered to target on ethnicity, with 2020-21 matching the previous session’s
credit delivery of 3%. On disability we are down by four percentage points on our target, which
was based on 2018-19 activity, which was the highest percentage the College has delivered
to in a Session. This is continuing a trend from Session 2019-20, with a further drop in the
number of students disclosing a disability. This change isn’t aligned to any one area of College
activity and will be monitored through Session 2021-22. The College’s age profile has
remained consistent to the previous session, and is close to target. The only area of note is
the reduction on Credits delivered to the Under 16 age-band, with this reduction being
attributed to STEM Primary School Engagement which took place in Session 2018-19, but
because of Covid-19 hasn’'t been delivered since March 2020. The proportion of Credits



delivered to Care Experienced learners has increased to 5%, which is above our target, and
is the highest proportion we have delivered in a Session.

The number of senior phase age pupils studying vocational qualifications at the College has
increased significantly to 837 in Session 2020-21, which is above target. This was mainly due
to increases in Foundation Apprenticeship opportunities created through excellent partnership
working across all three of our Council Areas. As a result the proportion of Credits aligned to
senior phase age pupils studying vocational qualifications has increased above target to 2.2%
in Session 2020-21. And also as a consequence the overall proportion of Credits delivered to
learners at S3 and above as part of ‘school-college’ provision has exceeded target by one
percentage point, rising to 9%.

The proportion of Credits delivered at HE level to learners from SHEP schools issli below
target at 18%. The proportion of Credits delivered to learners on STEM cour s increased
to 39% in Session 2020-21 which is above target and highlights the impestange of STEM to
both the region, and nationally. This has been supported by the Collee to engage in
STEM activity across our curriculum. The College is sector ing its delivery in
Engineering and has developed a Primary STEM programme deli\@ P6/P7 school pupils
to support STEM engagement as part of the Scottish STEM strategywhich we will re-engage

with once Covid-19 restrictions allow. This Primary STEMfengagement is also a vehicle by
which the College is seeking to address gender balancg?in M careers.
s increased in Session 2020-21,

offering, and our engagement with

The number of new starts on to Modern Apprentjceshi
which reflects the success of our Modern Appren i
time learners with substantial work

local and national employers. The propor of
target, which is a direct impact of Covid-

placement experience in Session 2020-2 de
19, and we will aim to increase this deliv ond the pandemic.

The proportion of full-time FE quati rom Session 2019-20 who had a positive destination
was 93%, which exceeded ta while the HE rate was 94%, which was just below target.
From our Student Satisfactiofsur 85% of students stated that overall they were satisfied

with their college experie
and was from a lowe

ssion 2020-21. This is below our pre-Covid target of 94%,
mal response rate of just over 30%.

Attainment
As previo ned, one of the key targets that the College had for Session 2020-21 was
to maintain'the improvement in full time Pls that we saw in Session 2019-20, where previously

eh a downward trend. The College continued with the application of an in-year
-tracking process that splits the academic year into Curriculum/PI review and
delivery periods in order to understand, track and turnaround the downturn in Full Time PI
performance across the College. To improve the tracking and review process each round of
PI1 Prediction-tracking and Curriculum Review meetings have been assigned a low attainment
at-risk value which has been aligned with the predicted performance of courses as we move
through the academic year, to reflect withdrawals and student progress. These at-risk values
are reduced in sequence to meet the Session 2020-21 Outcome Agreement targets for full
time FE and HE attainment. Courses below the set value are deemed at risk and discussed
at the review meetings. The impact of this has been a one percentage increase in full time
HE attainment rates, and maintaining full time FE attainment rates against our Outcome
Agreement targets.



Part time FE achievement has been maintained at a very high rate of 89%, with part time HE
achievement also remaining very high at 91%. One reason for this high rate is there are a
relatively high number of part time HE students as a proportion of the total number of part time
HE students, who as a result of Covid-19 are recorded as having an outcome of deferred for
Session 2020-21, and this potentially skewing our part time HE achievement rate. The bulk
of HE part time deferred students are within Construction and Engineering.

As part of the College’s PI Prediction Tracking tool there is an emphasis on identifying and
monitoring students who are from the 10% most deprived postcode areas, are Care
Experienced, or who have interacted with the College’s Student Support System. The
College’s Student Support System (Triple S) was planned, built, piloted and through Session
2019-20 was rolled out across all areas. Triple S is a system designed to allow the\capturing
of all support being provided to a student in one place, and allows staff ss this
information in an easy and timeous manner.

The key aims of this system are to streamline the existing support infr ure available to
students, and to make this vital information more accessible to all r . f. The College
had processes in place to capture various support needs of our gtudents, however because
of the disparate nature of the services provided, and also beca se processes were
predominantly paper based, students could be asked to dig€fage information multiple times,
as they access different functions of the support servic he introduction of Triple S,
information disclosed from students is captured oncegWithin thé central system. As Triple S
captures this information centrally, it offers the opportthity te”present this information back in
a very accessible way to staff, which helps enste th Il staff who are in contact with a
student are aware of any support needs and% ncerns and issues. This information
d

is available real-time, with icons developed tegrated with other systems, such as
Enquirer for attendance and results reco quickly signpost to staff that a student has
support needs, and provide quick al aceess to this information, to help ensure that our
students are effectively supporte @

The College believes that theyuse oth of these systems is starting to be evidenced through
our achievement Pls. the proportion of students from the most deprived 10%
postcodes successful leting has increased on target. Our part time HE achievement
rate is to target, howe ave seen increases on target to full time HE, full time FE and
part time FE achi ates. We have also seen an increase in the achievement rates for
full time Care E@ced students across both FE and HE in Session 2020-21 compared to
target. We h exceeded target in the proportion of full time FE students aged 16-19
success ing a recognised qualification in 2020-21.

Incredses have also been witnessed for senior phase age pupils successfully completing a
vocational” qualification. Full time FE for this age group, which tend to be particularly
challenging cohorts, have seen an increase, and part time FE and part time HE have also
increased.

Appendix 1 is included to show progress against all Outcome Agreement targets for Session
2021-22.

Impact of Covid-19 on Session 2020-21

Covid-19 continued to have a significant impact on the College during Session 2020-21. At
the start of the Session all activity which could be delivered online continued to be delivered



online. Priority for on-campus delivery was given to students completing from Session 2019-
20, and those students who were in the final year of study, and needed access to practical
activities to complete their study. As the tier system was introduced the College responded to
allow more students to be in campus in line with guidance, again prioritising students who
required access to practical activities to complete or continue their study. As we entered the
second full lock-down after Christmas all delivery again reverted on-line, before we re-
commenced with very limited campus delivery as we re-entered the tier system, which was
increased as restrictions were eased. To support online deliver the College continued to
provide IT equipment to students with just under 1,000 students support through Session
2020-21, partially funded through additional support from SFC to address digital poverty, and
through successful bids to Connecting Scotland to fund Chromebooks for Care Experienced
students.

The College’s Covid-19 Assessment process was developed by the Col (@ Learning &
Quality Team working with Teaching Departments in Session 2019-20swhi€h included the
development of an overarching decision tree to enable a holistic h"to evidence
gathering and decision making, utilising the use of evidence ered, ongoing
assessment, new approaches to assessment, along with professianal juigement. An Internal
Quiality Assurance Panel was created to support, monitor and ve consistent approach
across curriculum areas. This approach continued to b in Session 2020-21 where
appropriate.

Although the majority of learners continued with

% ible to complete their studies, however there
irfearning from last session.

As a result of Covid-19 our s@h ing services have also had to significantly adapt to
ensure our students were suppgarted$hrough the session. Processes from recruitment through
to counselling support ha e-designed or adapted at pace. From this there have been

positives with some |@fAQ ing processes challenged, and replaced with more innovative
solutions, which will \% nued as we return to normal operating.

An area whic

online ing there are a number of areas
practical skills required to complete

eased, students returned to face to face
the College supporting as many learners
are still cohorts of learners continui

s impacted significantly by Covid-19 was commercial training. Again, where
possible, ved online but this wasn’t possible for our main areas of delivery which
have a ractical element. These courses were re-introduced as lockdown restrictions
wereasedy, bt are operating with increased physical distancing, and therefore smaller cohort
sizes, ing reduced income. Another challenging area has been work placements for
students as most workplaces closed through lockdown.

The East Central Scotland Colleges Collaboration was a new venture formed by Edinburgh
College, Fife College, Forth Valley College and West Lothian College, with the purpose to
jointly collaborate on a curriculum proposition that would meet the needs of the local and wider
region during the economic recovery of the Covid-19 pandemic. The Colleges worked
together using bespoke and accelerated Regional impact Assessment Data from SDS and
evaluated this labour market intelligence data against eight identified priority sectors. Through
a series of workshops the consortium collectively generated eight distinct curriculum product
offerings that were aligned to the priority groups and sectors and possible funding streams.
These products were presented to the chief executives, and subsequently evaluated by

4



Scottish Government with a view to taking forward with a range of measures to
implementation. Scottish Government sanctioned that Skills Boost and HNC Accelerator
would be taken forward to be funded, with rollout across the whole sector. Each of the colleges
have defined what curriculum they will lead on, and joint marketing was undertaken, along
with an agreement for cross referral should there be any unmet demand. This provision is
aligned to the Young Persons Guarantee and Transitions Training Fund.

Impact of Covid-19 on Session 2021-22

As the College prepared for Session 2021-22 it launched its Springback programme to ensure
readiness for the new session taking cognisance of ever-changing Covid-19 guidelines, and
also setting out a plan for how the College will operate post-Covid. As we started Session
2020-21, students were either learning fully on-line, following a blend of on-lige anthface-to-
face learning, or fully face-to-face learning for predominantly practical taug ects, school
groups and vulnerable groups, which were prioritised for on-campus delivey. L he number of
students on campus at any one time was capped at a maximum of r ss all of our

campuses, up to the October break, and this figure will be review aLy as we progress
ts t

through the session. The College continues to support stud engage in learning
remotely, and is again supporting close to 1,000 laptops, which been distributed to

students.
Our recruitment figures are encouraging, with full tim& epfolmeént numbers only slightly down
on Session 2020-21, and part time enrolment numbers Ing an increase in Session 2020-

21, and as such our overall enrolment numbers
retention figures have also been encouragin

session, which were an increase on Ses@

upon last session at this point. Early
es being consistent with the previous

C)O



Appendix 1 — Performance against targets

Target Actual

Measure 2020-21 2020-21 Comment
1la) |The volume of Credits delivered
Credits Delivered: Core 84,201
ESF 1,686
YPG/NTTF 1,2
Total Credits 87,087 87,229
1b) |Proportion of Credits delivered to learners in the most deprived 10% postcode areas 11 11%
1c) Proportion of Credits delivered to learners from different protected characteristic group
and Care Experience
Gender -
Proportion of Credits delivered to males 53% 51%
Proportion of Credits delivered to females 47% 48%
Proportion of Credits delivered to Other learners 0% 0%
Ethnicity - y
Proportion of Credits delivered to students where ethnicity is Black or a @ inority 3% 3%
Disability -
Proportion of Credits delivered to students who are disabled 17% 13%
Age -
Proportion of Credits delivered to learners aged under 16 7% 4%
Proportion of Credits delivered to learners aged 16-19 43% 44%
Proportion of Credits delivered to learners aged 20-24 22% 23%
Proportion of Credits delivered to learners aged Vi 28% 29%
Care Experience -
Proportion of Credits delivered to Care Exp€rienc earners 4% 5%
2a) Number of senior phase age pupils s ng ational qualification delivered by the 495 837
College
2b) Proportion of Credits delivered ior phase age pupils studying vocational
qualifications delivered by cellege! 1.8% 2.2%
2) Proportion of Credits delivere arners at S3 and above as part of 'school-college'
provision 8% 9%
2d) |Proportion of Credits delivered at HE level to learners from SHEP schools 19% 18%




Measure
Volume and proportion of Credits delivered to learners enrolled on STEM courses
Proportion of Credits delivered to learners enrolled on STEM courses

Target
2020-21

Actual
2020-21

4a) ([Proportion of enrolled students successfully achieving a recognised qualification:
The percentage of FT FE enrolled students achieving a recognised qualification
The percentage of PT FE enrolled students achieving a recognised qualification
The percentage of FT HE enrolled students achieving a recognised qualification
The percentage of PT HE enrolled students achieving a recognised qualification

4b) |Proportion of enrolled MD10 students successfully achieving a recognised qualification:

The percentage of MD10 FT FE enrolled students achieving a recognised qualification 64% 65%

The percentage of MD10 PT FE enrolled students achieving a recognised qualification 88% 93%

The percentage of MD10 FT HE enrolled students achieving a recognised qualificatio 63% 70%

The percentage of MD10 PT HE enrolled students achieving a recognised qualification 89% 89%
4c) Proportion of senior phase age pupils successfully completing a vocational qualificati

delivered by the College

The percentage of senior phase FT FE enrolled students achieving a rec Wication 35% 37%

The percentage of senior phase PT FE enrolled students achievin Q qualification 43% 45%

The percentage of senior phase FT HE enrolled students a ing cognised qualification - -

The percentage of senior phase PT HE enrolled stud ving a recognised qualification 77% 84%
ad) Proportion of full-time enrolled Care Experien ents successfully achieving a

recognised qualification

The percentage of CE FT FE enrolled stude a recognised qualification 58% 61%

The percentage of CE FT HE enrolled stu ieving a recognised qualification 40% 69%
de) Proportion of full-time FE enrolled st ed 16-19 successfully achieving a recognised

qualification 65% 66%
5) Number of starts for direct con apprenticeships (including industry bodies such as

CITB and SECTT) 412 443
6) Proportion of full time learner h substantial 'work placement' as part of their

programme of study 34% 25%




Measure
Proportion of successful students who have achieved HNC or HND qualifications

Target

2020-21

Actual
2020-21

Comment

7 articulating to degree level courses with advanced standing

Proportion of successful learners who have achieved HNC or HND Qualification articulating to '

degree level courses with advanced standing n/ n/a

Proportion of successful learners who have achieved HNC or HND Qualification articulating to ‘

degree level courses with advanced standing n/a n/a
8) The proportion of full-time college qualifiers in work, training and/or further study 3-6

months after qualifying

Response rate 93% 92% Rates are for Session 2019-20

The proportion of full-time FE college qualifiers in work, training and/or further Stl@

months after qualifying 79% 93%

The proportion of full-time HE college qualifiers in work, training and/or furtheg study

months after qualifying V 96% 94%
9) The percentage of students overall, satisfied with their college e ES survey)

94% 85%
New baseline will be established

10) |Gross carbon footprint after first year of new Falkirk

Campus, with future targets
based on this new baseline

C)O




Appendix 3 - Outcome and Impact Framework AY 2021-22

Outcomes for Students

X

Qutcome

Expectations

Measures and @tors of success

Fair access and transitions

Education is accessible to
students from all backgrounds
and students at all levels are
supported through successful
pathways.

People from deprived areas have fair
access and are supported to
succeed.

People with experience of care have
fair access and are supported to
succeed.

Prior learning is considered an
students are offered the b path Y
for them.

Transitions and pat

students are sup

S|gnposted

Institution |th schools,
SFC fun rammes and
loc nities to support

Core

n sures for universities:
otalppumber of Scottish Domiciled Undergraduate
(SDUEs).

Scottish domiciled FT first degree entrants from
SIMD20 (i.e. the COWA measure).

No. of SDUEs with care experience.

Articulation — advanced standing from college level to
degree level study.

Core

national measures for colleges:
Credits delivered.
Proportion of credits delivered to SIMD10.
Proportion of credits delivered to care-experienced
students.
DYW- No. of senior phase age pupils on vocational
qualifications delivered by colleges.
Articulation — advanced standing from college level to
degree level study.




Outcomes for Students

Outcome

Expectations

<\

High quality, learning, teaching
and support

Students at all levels experience a
high-quality, safe and supportive
learning experience that enables
them to succeed in their studies
and they find it easy to
participate and engage in their
educational experience.

The student experience of learning,
teaching and support is protected in
the ongoing public health context.

There is rigour and quality in learning
and teaching processes.

Arrangements for quality assurance
and enhancement support stand
expected by students.

including the ou

assurance.
Well-developéd strategies and
approachesior digital and blended
leagpinghare in place.

e the skills and support to

, high quality learning,
teaching and support experience for
students.

Students have good experiences of
transitions into and through tertiary
level learning.

Retention.
Articulation.

Number of Scottish domiciled qualifiers at
undergraduate level.

Outcomes of QAAS engagement and review work
commissioned by SFC.

Institutional ILR annual reports.

Core national measures and indicators for colleges:

Success FE (FT & PT), HE (FT & PT).

Student Satisfaction and Engagement Survey.
Retention (FT &PT HE and FE).

Progression.

Outcomes of Education Scotland engagement and
review work commissioned by SFC.




Outcomes for Students

Outcome

Expectations

Measur indicators of success

Partnership, participation and
student experience

Students find it easy to participate,
have their voice heard and valued,
and influence their educational
and student experience.

Students have their voice heard and valued, and
are able to influence their educational experience.

Effective partnership arrangements exist betwe
institutional leadership teams and student bodi

Student partnership is valued across the tion
u

and plays a key role in enhancing the

ine approaches to enhance student
gagement and experience including
artnership agreements with Students’
Associations.

* Arrangements exist for training Student
officers.

Learning with impact

Students at all levels are equipped
to flourish in employment, further
study and to lead fulfilling lives.

experience.

Students are supported to cceswcomplete
their courses in the ongoi eaIth context.
Students are supporte

destinations.

Institutions i&?t appropriate support

arrangemenis foRgraduating cohorts who will
experie allenging labour market in coming

rs.
@ s ensure their curriculum and

agogical offer remains fit for purpose and is

esponsive to changed need and demand

here is a good understanding of the needs of
business and industry; and
Scotland’s economic recovery needs.

ggress to positive next

Core national measure for Universities:

* Graduate Outcomes (Scottish Domiciled
qualifiers in positive destinations and FT
Scottish-domiciled qualifiers employed at
‘professional’ level).

Core national measure for colleges:

* College Leaver Destinations.




Outcomes for Students

Outcome

Expectations

Public health emergency

Institutions are responsive, have
assurance mechanisms in place to
comply with guidance,
communicate well with students,
staff and communities, and
remedy situations as they arise.

* Institutions take steps to ensure the health
and well- being and best interests of
their students and staff during the
emergency period.

Equalities and inclusion

Every student has their individual
needs recognised in terms of
protected characteristics; and
everyone is treated fairly and
with respect.

ged through the emergency period and these
e pegularly reviewed taking account of SG Guidance.

There is appropriate and successful use of blended and
online learning.

full potential.

* All students are supporte@ﬂe their

* Colleges and universities comply with relevant
legislation and commit to prioritising action to tackle
inequalities.

* Equality Impact Assessments are published.

* Action is taken to improve management information
(protected characteristic data) with regard to equalities
priorities (e.g. harassment, mental health).

* Universities and Colleges to understand how protected
characteristics impact on core measures.




Outcomes for Research

Outcome

Expectations

Measures and indicatok of success

Research excellence

* Institutions produce excellent research
outputs.

* The research impact reaches beyond
academia.

* The research environment supports

* Cases howing use of SFC research excellence
gran o achieve/ work towards greater

ut with additional emphasis on
@ability/ resilience of HEI’s research base; and on

¢ bution to broader recovery. These will contribute
to impact reporting.

excellence and impact.
@ REF2021 results to be published in April 2022.

Research sustainability
(incorporates collaboration)

Institutions ensure they protect
their world-leading research
programmes against the impact
of COVID-19.

Integrity and
concorda

. Supp PRD students, who are the
pipeling alent for future research and
ho h@ve been adversely affected by the
llity created by the pandemic.

» SFC will receive regular reporting from each 1niversity
on the use of their allocation of the one-off £
£20m increase in funding to help secure the
training needed to support ongoing and futu
research work.

* We will seek evidence of compliance with
Researcher Development Concordat through
Outcome and Investment Agreement pr
Research Integrity Concordat through engagt
Universities UK.




Outcomes for Economic Recovery and Social Renewal

Outcome

Expectations

i %f success

Measures and in

Responsive institutions

Institutions are responsive to
employer and industry needs
and to current and future skills
requirements.

Institutions make use of labour market
intelligence and employer / industry
engagement to align provision.

Institutions play their part in upskilling and
reskilling the existing workforce.

People have the necessary meta skills @hd
attributes to succeed.

There is appropriate provision h
people upskill and reskill.

Institutions help find path people
without work to st : ove into

employment.

&

* Insti actively engaged in regular review and
a provision to ensure this continues to meet,
nd ges to support, the range of learner,

unity and employer need.

In support of economic recovery to provide provision
that delivers impact and successful outcomes for
learners, communities and employers. (i.e. Flexible
Workforce Development Fund (colleges), NTTF, YPG
and Upskilling Funding (universities)).

e SFCreceives regular reporting from each institution on
the use of additional funding to mitigate the projected
rise in unemployment as a result of the COVID-19
pandemic and/or EU Exit, ensuring individuals can
access training which will increase their chances of
gaining employment.




Outcomes for Economic Recovery and Social Renewal

Outcome

Expectations

Measures and indicatoks of success

Confident and highly capable -
work-ready - graduates

Work-ready graduates are
confident and ready to secure
success in their career,
meeting employer needs and
making a positive contribution
to our economy and society:
Students are equipped to take
up employment and succeed
when the job market opens

up.

* There is a pipeline of technically skilled
people for key industries where skills gaps
identified.

*  Programmes should equip graduates with
the skills, knowledge and capabilities to be
successful in their chosen career.

» Effective support should be in place to
enable students to understand their

careers options, to self-assess and¢go
undertake career planning.

*  Wherever relevant or bene ents
should have opportunities yage in
work-informed or w earning

* Graduat 6 able to utilise the skills and qualifications

dined to access opportunities within the

. e Leaver Destinations survey.

Graduate Outcomes - Universities

Knowledge Exchange and
Innovation

e Universities submit an updated UIF plan with their
Outcome Agreement. Detailed guidance is provided at
Annex B.

e Completion of the HESA HE-Business and Community
Interaction survey and the SFC KE data return will
remain conditions of grant for institutions to receive
the UIF.




Outcomes for Economic Recovery and Social Renewal

Outcome Expectations

Measures and indicatoks of success

Collaboration .

There is active collaboration
with other SFC funded
institutions and across the
education and skills system.

recovery.

Institutions consider and pursue
meaningful opportunities for collaboration
which fit with their mission and vision and
supports the delivery of coherent,
sustainable provision and research.

* Institutions consider collaboration on
estates assets that could: improve local
coherence and sustainability of provis

reduce carbon emissions and be a¢art o
place-based approach to econpomic

* Specific de new collaborative arrangements, or
plansg6feollaboration, and what they will achieve in
ter @ pact for all stakeholders.

Climate emergency .
innovative appro
the climate em

transformativ
empower

buildi

Institutions take urgent action
to help reduce or halt climate
change, avoid irreversible
damage, and support
environmental sustainability
measures.

ad

acr

ncy.

Development Goals.

Colleges and universj

Qstrate

ir response to
cy.-&vidence of
hip and the

ector communities,

y in institutional structures
ctors, developing a
acedbkased approach to the climate

eges and universities outline how they
re engaging with the Sustainable

* Institutions take urgent action to help reduce or halt
climate change, avoid irreversible damage, and support
environmental sustainability measures and a pathway
to net zero.
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0 ege BOARD OF MANAGEMENT
1. Purpose

To seek approval from members to submit a funding bid to the Forth Valley College Foundation
to extend the additional staff resource within the Learning and Digital Skills Academy for a
further two years.

2. Recommendation

That members consider the proposal for Year 3 and 4 of the Learning and Digital S ademy
and approve a funding submission to the Forth Valley College Foundation

3. Background

In 2020 a bid was made to the Forth Valley Foundation to request @ sum @f money to provide an
underpinning support team to complement our exciting and award- Creative Learning and

Technologies strategy and our five-year plan for blended g and learning. At this time,

because of the unprecedented Covid-19 crisis and the move to remote learning and

support by all our staff to over 3000 full time stu apd apprentices, this proposal was
accelerated to one of high strategic importance t coor e professional and skilled delivery of
learning and teaching to our staff, studentsind st Iders in a new digital era. The bid for

funding was accepted and new staff wer

The Enable FVC project investme talyst for the creation of the Learning and Digital
Skills Academy (LDSA) in 20 %ught the new and existing staff together in one
consolidated team that com@ch ical Virtual Learning Environment knowledge, technology-

velopment and strong pedagogical experience to form a well-

enhanced learning expertise,
rounded team ready: he College through the pandemic and into the new digital era.

The LDSA be esignated central team that brought the FVC Creative Learning and
Technologies\\Strat@gy into alignment with other strategic guidance for the college sector,
es Scotland, the Scottish Government, Jisc and CDN. The Digital Skills Ambition

tfansformation and empowerment within the College and maintain FVC's position among
Sco s colleges at the forefront of excellence in contemporary learning and teaching practice
and digital learning innovation.

4. Key Considerations

4.1 Reflection on Key Outputs from Original FVC Enable Project

The key outputs for the FVC Enable Project were mapped into the overarching Learning and Digital
Skills Ambition 2021-2025. These outputs were:
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e Implement a digital cultural change

e Enhance digital skills for all staff.

e Ensure all staff use contemporary learning and teaching methods.

e Enable the effective use of new and emerging technology.

e Ensure staff have the skills and confidence to create their own digital resources.

e Design and develop a digital platform to host FVC branded online learning materials.
e Embed digital assessment.

e Enhance the use of assistive technology.

e Ensure learning analytics are developed and used effectively.

Skills Ambitions and FVC Enable project objectives in Appendix 1.

Key performance outcomes and impact are categorised according to the@ nd Digital

Measurable outputs from the original bid for funding for end of ses 1-22 and an update

on progress are listed in Table 1. Outputs were written at 3
pandemic would last, and it should be noted that LDSA rgsot
effectively support emergency online learning. The L v

hen it was unclear how long
ad to be diverted to
ad to change approach in some

Learning and Digital Skills Ambition

instances which has led to other outputs being e,wdv- ther parts of the overarching

Table 1: Original FVC Enable Measurabl ylth Update

Measurable Update (pe
Output
All staff with Digit aseline mapped out for Lecturers and Corporate Service staff.

enhanced digital

Skills Self-Assessment Tool launching for Lecturers by end of February
elf-Assessment Tool to be launched for Corporate Service staff in Year 3

skills to an 2
identified sta d@f Learning and Digital Skills Ambition. Although it is straight forward to develop

and launch the self-assessment tool, it must be monitored closely and
evaluated in terms of engagement. Technology changes at a fast pace and the
baseline will need to remain under constant review as the years go on.

Developed 15 new

EnableFVC courses,

including online
support for
commercial
delivery of
COMPEX and 10%
increase in

e Development of online delivery of CompEX training as part of the FVC
Covid response, including provision of participant resources and staff
training in use of Sway, Forms and Wakelet for course administration
and formative assessment. The LDSA worked with administrators to
develop processes for online course booking and scheduling, using
Outlook and Teams. A member of the Commercial Training team
attended Office 365 training with the LDSA and has since achieved
Microsoft Innovative Educator Expert (MIEE) status. This has resulted in
increased efficiencies and team self-sufficiency in developing online
content.
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online/flexible
enrolments

e Development of a 100% online Introduction to Social Care, using Rise
course authoring tools, Moodle and H5P (SCQF L5)

e A PDA Early Years course is currently under development using Rise
course authoring tools, Moodle and H5P (SCQF L9)

e Design and delivery of OneFile training courses and digital assessment
portfolios for the BP West Africa project and Morrisons Construction

e Collaboration with West College Scotland and Perth College UHI on the
design and development of meta skills commercial coursesiin Creative
Thinking and Innovation, for offer via the Flexible Wq
Development Fund framework

e Development of mandatory training courses f
Facilities, including Remote Working Risk Ass @
Investigations

e Design of an induction resource package\for stbdents using Microsoft
Sway which has been piloted by curriculu artments. The resources
contain the base resources a studlentteeds to kickstart their learning
journey at FVC, including leaghe % ook, Learner Charter, tutorials
for effective login and us oodle user information and a

nel, signposting to the

link to the FVSA Teams digit
digital.learning inbox W.
hieve 10% increase on flexible enrolments.

part to fatigue which set in towards asynchronous

Resources and
Attendance and

The college has been
We believe that this

2020, an indirect result of the need to upskill quickly at

the start ofgthe demic. Further development is required in year 3 and 4 to
exploreq@ppoftunities for promotion and expansion.

10 HND Year 2
courses with 30
delivery on-li

@ ourses had to be delivered under emergency conditions over the past
V&'years, where large percentages of HND courses had to be delivered online.
he plan for Hybrid Learning that has emerged from our experience during the

pandemic has now encompassed this output and we now seek to measure

where planned Hybrid Learning is being taken forward within HND courses. It is
anticipated that once measurement concludes by the end of academic session

2021-22 that this target will have been reached in many cases.

The LDSA will support the sustainability of this nature of delivery to ensure it
becomes embedded in curriculum delivery as we move forward. This will
prepare curriculum teams for the development of new HN Next Gen courses
over the next few years, giving teams the skills and confidence to embrace new
ways of delivery.
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100% of full-time
courses with at
least 1 unit of
EnableFVC branded
content.

As with the update above, most full-time courses had to shift wholesale to
emergency online delivery. Our target as we move forward is to ensure at least
33 hours of delivery across any given programme is delivered virtually, or that a
full online unit can be delivered as within the programme. A full baseline
measurement will be carried out in 2022-23.

4.2 Impact of Covid-19 on LDSA Activity

The LDSA stepped up as one of the key Corporate Service Teams from theé
establishing the FVC Digital Community so that staff communication co

tof the pandemic,
d*be maintained and

providing a major programme of skills training to all staff on use of digital platforms such as Teams

and Moodle to sustain learning delivery throughout the fir,
further consolidated throughout subsequent national re
experienced staff with a more robust approach to onlifie lg@rni

jonal lockdown. This work was

i the LDSA supported new and

and assessment. The LDSA had

to realign itself to support the mass upskilling of staff he move to emergency mode and

utilised the LDSA resource and focus in a different n planned over the past two years. This

was the correct thing to do under the circumst
for staff in these uncertain times. This
timeline for LDSA impact and outco

ces@and the LDSA in many ways became a lifeline

eant we have had to re-examine our focus and

The rapid transition to onlinﬂn atalysed by the pandemic thus accelerated the College’s
ece

digital capacity through th

ity to maintain service, which as a result has strengthened

resilience, enabling us to ways of working that will enhance learning, increase flexibility,

effect, becom

Although i

et the demands of future learners and stakeholders. Digital has, in
of life for FVC.

argued that digital learning of the last two years can be characterised as

‘em de, it is evident that the college digital transformation agenda has nevertheless

en rapp@ed up, and we must continue to harness best practice to move forward. As the college

co es its transition out of emergency learning provision to a hybrid approach, the LDSA will

continue to support staff and teams with the transition to a combined mode of learning delivery,

capturing the elements that work best from face to face and online learning.

4.3 Core Activity of the Learning and Digital Skills Academy (Year 1 and 2)

Year 1 (2020-2021)

In addition to the major work carried out in supporting the College through digital upskilling and
training throughout the pandemic, in academic year 2020-2021, the Learning and Digital Skills
Academy:
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e Setout the direction of travel for the College by launching the Learning and Digital Skills
Ambition 2021-2025, detailing 10 key ambitions for the College to work towards in our
journey to digital empowerment.

e |Implemented a major Moodle platform upgrade, completely overhauling accessibility
features to make course content accessible to all learners, and adding new features
which simplify course design, customisation, and online assessment for student-facing
staff.

e Established an LDSA learner portal on SharePoint 365 and a dedicated digital learning
helpdesk at digital.learning@forthvalley.ac.uk

e Mentored 125 staff members through the Learning & Teach ‘@ nhancement
Programme, providing support to new and experienced staff tosephafice pedagogical
approaches, used digital technologies to optimum effect in t @ practice, and to
achieve professional qualifications including PDA and TQF

e Spearheaded the drive towards online learning deIiveg as z key part of the FVC
portfolio, through supporting curriculum and servic s with digital skills
development and creation of online units/course % i

e Inducted 300 students and assessors, developed© e training courses and digital
portfolios for the BP West Africa project a isofs Construction.
e launched 21st Century Learning Design, a ehensive learning programme for

student-facing staff which delivers key We and skills for 21st century-fit teaching
practice, aligned by the LDSA to both GTCS®fofessional Standards and meta skills.

e Delivered the Create, Adapt, Réfle ge (CARE) staff development conference in
August 2020 with topics incl @ igital pedagogy, online assessment, and learner

engagement. %

Year 2 (2021-2022) &

Throughout year 2 @blewc project, the LDSA has:
-

ition for FVC as a Microsoft Showcase School, one of only three FE
cotland to do so. This status sees FVC join an exclusive global community
ons that are recognised for educational transformation, and innovation in
ing and teaching.
eveloped the Digital Skills Baseline and Self-Assessment Tool for Lecturers and launch
is imminent at time of writing this paper.
Developed a Hybrid Learning guidance and training package for curriculum
departments and launched Hybrid Learning Pilot.
e Developed accessibility training and resources for student-facing staff and invested in
Brickfield Labs accessibility audit tools for the college Moodle VLE platform.
e Responded to over 2000 support and coaching queries through the digital.learning and
FVC Digital Community portals on Office 365.
e Mentored 75 staff members as part of the Learning & Teaching Enhancement
Programme (100 by the end of session).
e Signposted and supported all eligible student-facing staff towards registration with the
General Teaching Council for Scotland (GTCS).
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e Supported curriculum in the design and development of online units and alternative
assessment formats.

e Delivered the Facilitating Learning Excellence (FLEx) staff development conference in
partnership with Student Services in August 2021 highlighting new Moodle,
accessibility, and student support.

e Developed meta skills courses in Creative Thinking and Innovation in partnership with
West College Scotland and Perth College UHI.

e Commenced partnership working on the Innovative Digital Education and Skills' (IDEAS)
Erasmus+ project, developing digital micro credential courses to rai ing staff
digital skills competence.

e Reached an unprecedented number of seven Microsoft Innovatiug Educator Experts
(MIEE), staff who are recognised for their commitment to de @ owledge and
application of Microsoft technologies for innovation in t ingypracttice. FVC has the
highest number of MIEEs of all Scottish colleges, with Bill @d, Learning and Digital

Skills Mentor, also achieving the prestigious award of MIE w in 2021.

4.4 Plans for Year 3 and 4 (2022-2024) Q

After consideration of progress made in year 1 and 2'6f t earning and Digital Skills Ambition
and the remaining priorities within the LearninW| al Skills Ambition, our key measurable
outputs for Year 3 and 4 will be to:

<

embedded within Colleg @r staff including Corporate Service Staff and students and
100% of staff are engéging
e The new Accessi
Moodle platform
regulations.
e Ensure @ ifaum 12 HND Courses comprise at least 30% of sustainable hybrid

are introduced in Year 2 is utilised by all staff using the
100% of learning materials are compliant with accessibility

deliv
e Ensure afy least 33 hours of delivery across all programmes is delivered in a hybrid
rmat, oF that a full online unit can be delivered within the programme. Exceptions will
with various that have a high degree of practical or where there are large
roportions of vulnerable students within a cohort.

o\ Ensure that all staff have a baseline knowledge of e-assessment options.

Work with the Learning Services Team and Business Development Team to deliver a
10% increase of online / Flexible enrolment

e Identify 10 short courses across curriculum areas and developed for commercial
delivery in conjunction with the new Business Development Team.

e Embed Hybrid Learning throughout the College and ensure all lecturers have the skills
and confidence to deliver learning in a hybrid setting, where appropriate. Where Hybrid
Learning is not appropriate, all lecturers will incorporate a baseline of digitally
enhanced learning within their delivery.

e Work with three corporate services teams on process automation to improve service,
reduce manual duplication and increase operational efficiency.
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e Develop and deliver a robust professional development plan for lecturers that supports
staff with achievement of GTCS standards mapped to Teaching in Colleges Today, PDA,
TQFE and 21st Century Learning Design.

e Support HR to drive forward 100% GTCS registration for all eligible student-facing staff
to ensure that FVC staff gain professional recognition.

e Analytics plugin Intelliboard embedded with every new FVC Moodle course
o All staff trained to use enhanced learner tracking and engagement
o All staff trained to track and identify interventions
o All staff trained to utilise reporting data for individual learning

Develop Meta skill links in design of all e-portfolio course template &

The LDSA will continue to be the driver of digital skills transforma 'orture the digital

culture for the college, through:

it mapping

cross-college departments to
Ctive practice, to support GTCS
e appropriate recording of CPD

e Working with Human Resources and other rel
completely align the individual CPD journey wi
professional updates and the PRD frameworkfan
opportunities.

e Work with Inclusion and Student Serviw rting students to identify and assess

their digital learning needs.

e Supporting new and experienced W mentoring to develop their knowledge and
confidence in use of digital te @ ith an aim of engaging all student-facing staff
in mentoring and training

e Embedding the skills re
programmes, align o

e Support curricu
enhance flexjble
locations.

e Support %. t facing staff with the appropriate and effective application and
desi € ssment.

r classrooms of the future with our scheduled training

fessional Standards and meta skills for the world of work.
nning and staff engagement with hybrid delivery pods to

rning offer and build capacity to deliver online from campus

e Support development of automated system of e-assessment submissions, marking, and
inked to Enquirer system of final resulting
op robust, agile e-assessment solutions for delivery, marking and verification
rocesses that meet requirements of awarding bodies.
e 1) Develop robust future upgrade plans for sustained quality enhanced Virtual Learning
Environment which ensures a secure platform for online delivery and assessment and
remains sector leading for online and hybrid learning.

4.5 Reporting
The Learning and Digital Skills Academy will continue to report on progress made every

quarter by bringing a dashboard to LMT. See Appendix 3 for a typical illustration of a reporting
dashboard.
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5. Financial Implications
Please detail the financial implications of this item

Enable FVC project funding has been essential in allowing the LDSA to draw together staff from
varied college departments, including the Learning & Digital Skills Project Lead (1.0 FTE) and two
Learning & Digital Skills Mentors (0.5 FTE). Further extension of this staffing complement beyond
2022 would enable the LDSA to focus not only on continued delivery of digital upskilli nd hybrid
learning, but also to focus upon project outcomes that support the delivery o full*kearning
and Digital Skills Ambition.

Appendix 2 outlines the structure of the LDSA that required to be mai @ ake forward the
Learning and Digital Skills Ambition in Year 3 and 4. The four posts thatfhave been in place for
years 1 and 2 have been carefully considered and it has been agree the best approach is to
keep the same roles in place. These posts are highlighted ig @ cture within Appendix 2.

Our submission to the Forth Valley College Foundatio o fund the cost of four additional posts
for a two-year period as follows as illustrated in le 2.

The tgtal cost”of resource required from June 2022 to July 2024 is £316,525.63, minus an

erspend of £43,833 from year 1 and 2 funding. Funding therefore required from FVC
Fou on will be £272,692.63.

6. Equalities
Assessment in Place? — No

If No, please explain why — An equalities assessment plan will be carried out on all plans and major
projects as part of the LDSA work.

Please summarise any positive/negative impacts (noting mitigating actions) — Not applicable




.\ 8a. Learning and Digital Skills Academy - Year 3 and 4

Forth For Approval
Va"ey - 25 February 2022

ollege BOARD OF MANAGEMENT
7. Risk

Please indicate on the matrix below the risk score. Risk is scored against Impact and Likelihood as
Very Low through to Very High.

Likelihood Impact
Very High
High
Medium X X
Low
Very Low
Please describe any risks associated with this paper and associate k@actions
The most straightforward way to perceive the impact upon the co f the cessation of the

funding for the LDSA in July 2022 would be to look at what
the college’s progress towards achievement of its digitala

appear as a result, threatening

) C
m s. The Project Lead and Digital

Mentors would return to their substantive roles, | g y Moodle VLE (Virtual Learning
Environment) technologists (3.5FTE) to absorb sumort quéwfes, with no contingency to focus upon
Ena

medium to long term objectives outlined by the C project and anticipated as part of the
om allenges of the past two years, it has been
i ck in the direction we came and the momentum

glest’if we don’t maintain the current staff resource.

college’s digital evolution. As we emerg

argued that FVC is too deeply invested
created by Covid would be at risk of

Risk Owner — Kenny Maclnn&

8. Other Implications —

Action Owner — Helen Young

Please indicate wh @ ere are implications for the areas below.

Communigations — Yes

Heal ty — No

Please provide a summary of these implications — If funding bid is successful, the LDSA will need
support form Marketing and Communications on an ongoing basis to promote the service and

highlight key areas of importance to the wider College.

Paper Author — Helen Young SMT Owner — Kenny Maclnnes
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1. Purpose

To present the updated Model Code of Conduct (the Code) for members consideration and
approval for submission to Scottish Government.

2. Recommendation
That member approve the adoption of the revised code of conduct as outlined in Appendix 1.

3. Background
The Ethical Standards in Public Life Etc. (Scotland) Act 2000 introduced pereby ministers
can designate model codes of conduct for members of Boards of D peeRdblic Bodies, which
includes Colleges.

The last revision of the code prior to this was in 2014.

The Standards Commission for Scotland have now updated'the ‘€ode and, following the receipt of

provided a template document which was used to cheaté”Appendix 1.

The Standards Commission for Scotland e a roduced guidance for members on the new
code which is attached as Appendix

The Scottish Government wrotg’to
need to submit a copy of our fevised c

4. Key Considerations

Parliamentary approval in December 2021 of thequat de, College’s Development Network

airson 5 January 2022 to advise of the new code and the
e for formal approval by them no later than 10 June 2022.

Normally we woulg p show a revised document with track changes to highlight to members

where amendments have been made. However, the changes to the style and content of the

revised co is impractical.

To s member’s review of Appendix 1, below is a summary of some of the major
additions/changes however members are encouraged to review the full document and guidance.

Section 3 — General Conduct
Respect and Courtesy

e 3.2 Unlawful discrimination added along with requirement to advance equality of
opportunity

e 3.3 -3.6 Bullying and harassment added

e 3.7 Clarifies Operational management rests with Executive team

e 3.8 Prohibition on undermining of employee(s) in public

e 3.9 Use of position to take unfair advantage or undue influence with College employees
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e 3.11 New provision regarding collective decision making and supporting the decisions of
the Board, even if an individual member did not agree with or vote for the decision

Gifts and Hospitality
e 3.13 -3.21 the provisions on gifts and hospitality have been tightened and the default is
members should not ask for or seek gifts and hospitality and can only accept in very
limited circumstances when offered gifts and hospitality
Confidentiality
e 3.22 — 3.25 the provisions have been clarified including the d @ osition that, for
information which can reasonably be considered confidenti pecrsamal, unless express
consent is given by the relevant person/body or is a legal reguirerient, disclosure outside
the Board is not permitted
e 3.24 specifically states that confidential inform Q annot be used for personal

advantage or to discredit the College
Use of Public Body Resources @
e This provision has been updated4to N employee assistance for non-Board
related/College related matters
Dealing with my Public Body and P, Qreatment
e 3.28 —3.30 this has&zﬁed and these provisions have been added to their own

specific heading

category of interest has been added — Category 9 Close Family Members which
i ify transactions or business relationships with the College and members close

Segtion 5— Declaration of Interests

e This section has been significantly revised in an effort to make it easier for members to
determine if they have an interest and whether it is declarable

Section 6 — Lobbying and Access

e This section has also undergone significant revision in an effort to become more
transparent and separate lobbying from general public engagement or relevant
community engagement.
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5. Financial Implications

No significant financial implications relating to the implementation of the new code.

6. Equalities Assessment in Place? — Not Applicable — this is an externally set code and not open to
review/amendment by the College

7. Risk

Likelihood Impact
Very High X

High O
Medium X

Low

Very Low
Failure to effectively implement and follow the revised deoguct presents reputational risks

both to the College and to individual members an heyfull Board who could be open to
sanction. Failure to implement the code could alsg lead reduction in trust and confidence in
College governance from students, staff, unions an nal stakeholders.

This risk will be mitigated by the impI@ﬁV‘md adherence to the code as outlined in

Appendix 1 to this paper

Risk Owner — Board of Manag eg Action Owner — Alison Stewart
8. Other Implications -

Please indicate whethe implications for the areas below.

If approval is received, Code of Conduct should be published on the

r — Stephen Jarvie SMT Owner — Alison Stewart
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SECTION 1: INTRODUCTION TO THE CODE OF CONDUCT

11

1.2

1.3

This Code has been issued by the Scottish Ministers, with the approval of the
Scottish Parliament, as required by the Ethical Standards in Public Life etc.
(Scotland) Act 2000 (the “Act”).

The purpose of the Code is to set out the conduct expected of those who serve on
the boards of public bodies in Scotland.

The Code has been developed in line with the nine key principles of public life in
Scotland. The principles are listed in Section 2 and set out how the provisi of

the Code should be interpreted and applied in practice. Q

My Responsibilities

1.4

1.5

1.6

1.7

| understand that the public has a high expectation of those whq serve on the
boards of public bodies and the way in which they should tthemselves in

undertaking their duties. | will always seek to mee expectations byensuring
that | conduct myself in accordance with the Co

| will comply with the substantive provisigns of
inclusive, in all situations and at all times
my public body, have referred to mys

considered to be acting as a boar @

ode, being sections 3to 6
am acting as a board member of
ard member or could objectively be

| will comply with the subs rovisions of this Code, being sections 3 to 6
inclusive, in all my dealiggs the public, employees and fellow board members,
whether formal or infgrm

| understand thatit ¥s,my personal responsibility to be familiar with the provisions
of this Code I'must also comply with the law and my public body’s rules,
standin erswand regulations. | will also ensure that | am familiar with any
guida c@ice notes issued by the Standards Commission for Scotland

(“ ommission”) and my public body, and endeavour to take part in any
ered on the Code.

[
1.8 QI not, at any time, advocate or encourage any action contrary to this Code.

| understand that no written information, whether in the Code itself or the
associated Guidance or Advice Notes issued by the Standards Commission, can
provide for all circumstances. If | am uncertain about how the Code applies, | will
seek advice from the Standards Officer of my public body, failing whom the Chair
or Chief Executive of my public body. | note that | may also choose to seek external
legal advice on how to interpret the provisions of the Code.


https://www.legislation.gov.uk/asp/2000/7/contents
https://www.legislation.gov.uk/asp/2000/7/contents

Enforcement

1.10

Part 2 of the Act sets out the provisions for dealing with alleged breaches of the
Code, including the sanctions that can be applied if the Standards Commission finds
that there has been a breach of the Code. More information on how complaints
are dealt with and the sanctions available can be found at Annex A.

SECTION 2: KEY PRINCIPLES OF THE MODEL CODE OF CONDUCT

2.1

2.2

behave in accordance with these principles and understand that they shoul

used for guidance and interpreting the provisions in the Code.

| note that a breach of one or more of the key principles does ng i zamount
to a breach of the Code. | note that, for a breach of the Code to % nd, there

must also be a contravention of one or more of the provisions in S€ctions 3to 6
inclusive of the Code.

The Code has been based on the following key principles of public life. | will
&be

The key principles are: Q
Duty @
or

| have a duty to uphold the law and act in nce with the law andthe public
trust placed in me. | have a duty to actjin the ihterests of the public body of which
| am a member and in accordanc@ ore functions and duties of that body.

Selflessness
| have a duty to take degifionSisolely in terms of public interest. Imust not act in
r other material benefit for myself, familyor friends.

order to gain financi

Integrity

| must not pIe under any financial, or other, obligation toany individual or
t 2

organiszi'e ght reasonably be thought to influence me in the performance of
my duties.

jecti
| mlist tnake decisions solely on merit and in a way that is consistent with the
ions of my public body when carrying out public businessincluding making
appointments, awarding contracts or recommending individualsfor rewards and
benefits.

Accountability and Stewardship

| am accountable to the public for my decisions and actions. | have a duty to
consider issues on their merits, taking account of the views of others and | must
ensure that my public body uses its resources prudently and in accordance with
the law.


https://www.legislation.gov.uk/asp/2000/7/contents

Openness

| have a duty to be as open as possible about my decisions andactions, giving
reasons for my decisions and restricting information only whenthe wider public
interest clearly demands.

Honesty

| have a duty to act honestly. | must declare any private interests relating to my
public duties and take steps to resolve any conflicts arising in a way that protects
the publicinterest.

Leadership

and to maintain and strengthen the public’s trust and confidencein4
my public body and its members in conducting public business.O

Respect

| must respect all other board members and all employeesiof my/public body and the
role they play, treating them with courtesy at all timesgSimilarly, | must respect
members of the public when performing my duti @ pard member.

SECTION 3: GENERAL CONDUCT

Respect and Courtesy V

3.1

3.2

3.3

3.4

3.5

3.6

v

| will treat everyone with co espect. This includes in person, in
writing, at meetings, whe ine and when | am using social media.

I will not discriminat &Ily on the basis of race, age, sex, sexual
orientation, gend ignment, disability, religion or belief, marital status or
pregnancy/ma ity will advance equality of opportunity and seek to foster
good relationen different people.

| will ngage in any conduct that could amount to bullying or harassment
(vdnid ludes sexual harassment). | accept that such conduct is completely
ptable and will be considered to be a breach of this Code.

ept that disrespect, bullying and harassment can be:
a) aone-off incident,
b) part of a cumulative course of conduct; or
c) a pattern of behaviour.
| understand that how, and in what context, | exhibit certain behaviours can be as
important as what | communicate, given that disrespect, bullying and harassment

can be physical, verbal and non-verbal conduct.

| accept that it is my responsibility to understand what constitutes bullying and



harassment and | will utilise resources, including the Standards Commission’s
guidance and advice notes, my public body’s policies and training material (where
appropriate) to ensure that my knowledge and understanding is up to date.

3.7 Except where it is written into my role as Board member, and / or at the invitation of
the Chief Executive, | will not become involved in operational management of my
public body. | acknowledge and understand that operational management is the
responsibility of the Chief Executive and Executive Team.

3.8 | will not undermine any individual employee or group of employees, or raise

concerns about their performance, conduct or capability in public. | will rai
concerns | have on such matters in private with senior management a

3.9 | will not take, or seek to take, unfair advantage of my position ip alings with
employees of my public body or bring any undue influence to employees to
or)

take a certain action. | will not ask or direct employees to ng which |

know, or should reasonably know, could compromise them or prevent them from
undertaking their duties properly and appropriately

3.10 | will respect and comply with rulings from th€ Chai ing meetings of:

a) my public body, its committees; and
b) any outside organisations that lehave n appointed or nominated to by my
public body or on which | re public body.

3.11 | will respect the principle o 2C ecision-making and corporate responsibility.
This means that once theBoagd has’made a decision, | will support that decision, even
if 1 did not agree with i¥oryote¥or it.

Remuneration, Allowanc penses

3.12 I willcom @ e rules, and the policies of my public body, on the payment of
remuner@ationgallowances and expenses.

Gifts and @ty

3.13'N, ! understand that | may be offered gifts (including money raised via crowdfunding or

sorship), hospitality, material benefits or services (“gift or hospitality”) that may

be reasonably regarded by a member of the public with knowledge of the relevant

facts as placing me under an improper obligation or being capable of influencing my
judgement.

3.14 1 will never ask for or seek any gift or hospitality.
3.15 I will refuse any gift or hospitality, unless it is:

a) aminor item or token of modest intrinsic value offered on an infrequent basis;
b) a gift being offered to my public body;



c) hospitality which would reasonably be associated with my duties as a board
member; or
d) hospitality which has been approved in advance by my public body.

3.16 | will consider whether there could be a reasonable perception that any gift or
hospitality received by a person or body connected to me could or would influence
my judgement.

3.17 I will not allow the promise of money or other financial advantage to induce me to act
improperly in my role as a board member. | accept that the money or advantage
(including any gift or hospitality) does not have to be given to me directly.\The offer
of monies or advantages to others, including community groups,
bribery, if the intention is to induce me to improperly perform a fu

3.18 | will never accept any gift or hospitality from any individup icant who is

awaiting a decision from, or seeking to do business with, ubliesdody.

3.19 If | consider that declining an offer of a gift would e offence, | will accept it and
hand it over to my public body at the earliest possib yortunity and ask for it to be

0
registered. @E
3.20 | will promptly advise my public body’s Stagdards Officer if | am offered (but refuse)

any gift or hospitality of any significant,value%agid / or if | am offered any gift or
hospitality from the same source ed basis, so that my public body can
monitor this.

3.21 | will familiarise myself wi %ﬁs of the Bribery Act 2010, which provides for
offences of bribing an erson and offences relating to being bribed.

Confidentiality

be regar@ed as being of a confidential or private nature, without the express
conse rson or body authorised to give such consent, or unless required to

0 . I note that if | cannot obtain such express consent, | should assume it
is hpt'given.

3.22  |will nofidential information or information which should reasonably

3.23 | accept that confidential information can include discussions, documents, and
information which is not yet public or never intended to be public, and information
deemed confidential by statute.

3.24 | will only use confidential information to undertake my duties as a board member.
I will not use it in any way for personal advantage or to discredit my public body
(even if my personal view is that the information should be publicly available).

3.25 | note that these confidentiality requirements do not apply to protected
whistleblowing disclosures made to the prescribed persons and bodies as identified


https://www.legislation.gov.uk/ukpga/2010/23/contents

in statute.

Use of Public Body Resources

3.26 | will only use my public body’s resources, including employee assistance, facilities,
stationery and IT equipment, for carrying out duties on behalf of the public body, in
accordance with its relevant policies.

3.27 | will not use, or in any way enable others to use, my public body’s resources:

b) unlawfully;
c) for any political activities or matters relating to these; or

d) improperly. O
Dealing with my Public Body and Preferential Treatment

3.28 | will not use, or attempt to use, my position or infl e as a board member to:

a) imprudently (without thinking about the implications or consequencei'i

a) improperly confer on or secure for myself an advantage;

c) improperly seek preferential treatme ss for myself or others.

3.29 | will avoid any action which could ers of the public to believe that
preferential treatment or access @ y sought.

3.30 | will advise employees o onneéction, as defined at Section 5, | may have to a
matter, when seeking i atien or advice or responding to a request for
information or advice fgom them.

Appointments to O @‘ nisations
331 Iflam a@i, or nominated by my public body, asa member of another body
or organiSation, | will abide by the rulesof conduct and will act in the best
i that body or organisation while acting as a member of it. | will also
e to observe the rules of this Code when carrying out the duties of that
or organisation.

3.32 lacceptthatif | am a director or trustee (or equivalent) of a company or a charity, |
will be responsible for identifying, and taking advice on, any conflicts of interest that
may arise between the company or charity and my public body.

SECTION 4: REGISTRATION OF INTERESTS

4.1 The following paragraphs set out what | have to register when | am appointed and
whenever my circumstances change. The register covers my current term of
appointment.



4.2 | understand that regulations made by the Scottish Ministers describe the detail
and timescale for registering interests; including a requirement that a board
member must register their registrable interests within one month of becoming
a board member, and register any changes to those interests within one month
of those changes having occurred.

4.3 The interests which | am required to register are those set out in the following
paragraphs. Other than as required by paragraph 4.23, | understand it isnot
necessary to register the interests of my spouse or cohabitee.

Category One: Remuneration 4
4.4 | will register any work for which | receive, or expect to receive, paymeént. | have
a registrable interest where | receive remuneration by virtue o

a) employed; Q

b) self-employed;

c) the holder of an office;

d) adirector of an undertaking;
e) apartnerina firm;

f) appointed or nominated by my publigbody nother body; or
g) engaged in a trade, profession or,voca r any other work.

4.5 | understand that in relation to 4 amount of remuneration does not
requireto be registered. | un tamd that any remuneration received as a board
member of this specific p oes not have tobe registered.

4.6 | understand that if a%ositiog is not remunerated it does not need to be
registeredunder t ory. However, unremunerated directorships may need
to be register Category Two, “Other Roles”.

4.7 | must régisterany allowances | receive in relation to membership of any
organ der Category One.

4.8 nwegistering employment as an employee, | must give the full name of the
mployer, the nature of its business, and the nature of the post | hold inthe
organisation.

49 When registering remuneration from the categories listed in paragraph 4.4 (b)
to (g) above, | must provide the full name and give details of the nature of the
business, organisation, undertaking, partnership or other body, as appropriate. |
recognise that some other employments may be incompatible with my role as
board member of my public body in terms of paragraph 6.7 of this Code.

4,10 Where | otherwise undertake a trade, profession or vocation, or any other
work, the detail to be given is the nature of the work and how often it is



undertaken.

4.11 When registering a directorship, it is necessary to provide the registered name
and registered number of the undertaking in which the directorship is held and
provide information about the nature of its business.

4.12 lunderstand that registration of a pension is not required as this falls outside the
scope of the category.

Category Two: Other Roles

4.13 | will register any unremunerated directorships where the body in que a
subsidiary or parent company of an undertaking in which | hold a re ated

directorship.

4.14 | will register the registered name and registered number (Qdiary or
parent companyor other undertaking and the nature of its\business, and its
relationship tothe company or other undertaking in which | a director and
from whichl receive remuneration.

Category Three: Contracts

undertaking in which | am a directg ch Ihave shares of a value as
described in paragraph 4.19 belo made a contract with my public body:

4.15 | have aregisterable interest where | %Nwhich | am a partner, or an

a) under which goods o e to be provided, or works are tobe executed;
and &
b) which has not beenfully™discharged.

ion of the contract, including its duration, but excluding

4.16 | will register i
the value
Category r:‘€lection Expenses

4.17 N\JIf | have been elected to my public body, then | will register a description of, and
statement of, any assistance towards election expenses relating to election to
my public body.

Category Five: Houses, Land and Buildings
4.18 | have aregistrable interest where | own or have any otherright or interest in
houses, land and buildings, which may be significant to, of relevance to, or bear

upon, the work and operation of my public body.

4.19 | accept that, when deciding whether or not | need to register any interest | have in

10



houses, land or buildings, the test to be applied is whether a member of the public,
with knowledge of the relevant facts, would reasonably regard the interest as
being so significant that it could potentially affect my responsibilities to my public
body and to the public, or could influence my actions, speeches or decision-
making.

Category Six: Interest in Shares and Securities
4.20 | have aregisterable interest where:

a) lown or have an interest in more than 1% of the issued share capital of the
companyor other body; or
b) Where, at the relevant date, the market value of any shares a rities (in

any one specific company or body) that | own or have an i is greater
than £25,000.

Category Seven: Gifts and Hospitality O

4.21 | understand the requirements of paragraphs 3.1 regarding gifts and
hospitality. As | will not accept any gifts or hospftalit er than under the limited
circumstances allowed, | understand there is né@gongér the need to register any.

Category Eight: Non—Financial Interests VV

4.22 | may also have other interests ang lerstand it is equally important that
relevant interests such as rship or holding office in other publicbodies,
companies, clubs, societi organisations such as trades unions and voluntary
organisations, are re i&? described. In this context, | understand non-

ose Which members of the public with knowledge of the
ably think could influence my actions, speeches, votes

y public body (this includes its Committees and

financial interests are
relevant facts mig

Categor se Family Members

4.23 willregister the interests of any close family member who has transactions with
my public body or is likely to have transactions or do business with it.

SECTION 5: DECLARATION OF INTERESTS

Stage 1: Connection

5.1 For each particular matter | am involved in as a board member, | will first
consider whether | have a connection to that matter.

5.2 | understand that a connection is any link between the matter being considered

11



5.3

54

5.5

discussion or decision-making. @
Stage 3: Participation

5.6

5.7

5.8

5.9

and me, or a person or body | am associated with. This could be a family
relationship or a social or professional contact.

A connection includes anything that | have registered as an interest.

A connection does not include being a member of a body to which | have been
appointed or nominated by my public body as a representative of my public
body, unless:
a) The matter being considered by my public body is quasi-judicial or
regulatory; or

b) | have a personal conflict by reason of my actions, my connections or my
legal obligations.

Stage 2: Interest Q
. | understand my connection is an interest that requires to e where the

objective test is met — that is where a member of the publig witlh knowledge of the
relevant facts would reasonably regard my connectigmto a particular matter as
being so significant that it would be considered as % kely to influence the

| will declare my interest as early 3 “Wn meetings. | will not remain in the

meeting nor participate in any w ose parts of meetings where | have declared
an interest.

| will consider whethe@p priate for transparency reasons to state publicly
where | have a connection, Which | do not consider amounts to an interest.

| note that I ¢ @ the Standards Commission and ask it to grant a

dispensatj ) allow me to take part in the discussion and decision-making on a
matter Whered would otherwise have to declare an interest and withdraw (as a
result g a connection to the matter that would fall within the objective test).

I such an application must be made in advance of any meetings where the
dispeRsation is sought and that | cannot take part in any discussion or decision-
akihg on the matter in question unless, and until, the application is granted.

| note that public confidence in a public body is damaged by the perception that
decisions taken by that body are substantially influenced by factors other than the
public interest. | will not accept a role or appointment if doing so means | will have
to declare interests frequently at meetings in respect of my role as a board member.
Similarly, if any appointment or nomination to another body would give rise to
objective concern because of my existing personal involvement or affiliations, | will
not accept the appointment or nomination.

12



SECTION 6: LOBBYING AND ACCESS

6.1

6.2

6.3

6.4

6.5

6.6

6.7

| understand that a wide range of people will seek access to me as a board member
and will try to lobby me, including individuals, organisations and companies. | must
distinguish between:

a) anyrole | have in dealing with enquiries from the public;

b) any community engagement where | am working with individuals and
organisations to encourage their participation and involvement, and;

c) lobbying, which is where | am approached by any individual or organisation who
is seeking to influence me for financial gain or advantage, particularly these who

are seeking to do business with my public body (for example
contracts/procurement). Q

In deciding whether, and if so how, to respond to such lobbying always have
regard to the objective test, which is whether a member of the public, with
knowledge of the relevant facts, would reasonably regard conduct as being likely
to influence my, or my public body’s, decision-maki e.

I will not, in relation to contact with any persoff ogorgafiisation that lobbies, do
anything which contravenes this Code or any othergé€levant rule of my public body or
any statutory provision.

I will not, in relation to contact wn ororganisation that lobbies, act in

any way which could bring discret n my public body.

If | have concerns about
organisation in their
Executive or Stan

The public ms red that no person or organisation will gain better access to,
or treat POV, 9€ as a result of employing a companyor individual to lobby on a
fee b si@ir behalf. | will not, therefore, offer or accord any preferential access
or trea o those lobbying on afee basis on behalf of clients compared with that
ord anyother person or organisation who lobbies or approaches me. | will

en hatthose lobbying on a fee basis on behalf of clients are not given to

rstand that preferential access or treatment, compared to that accorded to any
other person or organisation, might be forthcoming.

roach or methods used by any person or
s with me, | will seek the guidance of the Chair, Chief
ds'@fficer of my public body.

Before taking any action as a result of being lobbied, | will seek to satisfy myself
about the identity of the person or organisation thatis lobbying and the motive for
lobbying. | understand | may choose to act in response toa person or organisation
lobbying on a fee basis on behalf of clients but itis important that | understand the
basis on which | am being lobbied in orderto ensure that any action taken in
connection with the lobbyist complies withthe standards set out in this Code and
the Lobbying (Scotland) Act 2016.

13
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6.8

| will not accept any paid work:

a) which would involve me lobbying on behalf of any personor organisation
or any clients of a person or organisation.

b) to provide services as a strategist, adviser or consultant, for example, advising
on how to influence my public body andits members. This does not prohibit
me from being remunerated for activity which may arise because of, or relate

to,membership of my public body, such as journalism or broadcasting, or
involvement in representative or presentational work, such as participation in

delegations, conferences or other events.

>
<L

C)O
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ANNEX A: BREACHES OF THE CODE

Introduction
The Ethical Standards in Public Life etc. (Scotland) Act 2000 (“the Act”) provided for a
framework to encourage and, where necessary, enforce high ethical standards in public life.

The Act provided for the introduction of new codes of conduct for local authority councillors
and members of relevant public bodies, imposing on councils and relevant public bodies a
duty to help their members comply with the relevant code.

Act 2010 established the Standards Commission for Scotland (“Standards Co ") and
the post of Commissioner for Ethical Standards in Public Life in Scotland (“

The Standards Commission and ESC are separate and independent, ea distinct
functions. Complaints of breaches of a public body’s Code of Con@ estigated by

The Act and the subsequent Scottish Parliamentary Commissions and Commissionis etc.

the ESC and adjudicated upon by the Standards Commission.

The first Model Code of Conduct came into force in 2002. @ de has since been reviewed
and re-issued in 2014. The 2021 Code has been issuedsby thanSgottish Ministers following

consultation, and with the approval of the Scottish Pafi@mefit, as required by the Act.

Investigation of Complaints V

The ESC is responsible for investigating cQ out members of devolved public
bodies. It is not, however, mandatory to la complaint about a potential breach of the

Code to the ESC. It may be more appfopria some circumstances for attempts to be
at a'local level.

made to resolve the matter in
On conclusion of the investigation, the ESC will send a report to the Standards Commission.

Hearings

On receipt of a the ESC, the Standards Commission can choose to:

e Dono
e Dj SC to carry out further investigations; or
H earing.

Hearings are held (usually in public) to determine whether the member concerned has
breached their public body’s Code of Conduct. The Hearing Panel comprises of three
members of the Standards Commission. The ESC will present evidence and/or make
submissions at the Hearing about the investigation and any conclusions as to whether the
member has contravened the Code. The member is entitled to attend or be represented at
the Hearing and can also present evidence and make submissions. Both parties can call
witnesses. Once it has heard all the evidence and submissions, the Hearing Panel will make
a determination about whether or not it is satisfied, on the balance of probabilities, that
there has been a contravention of the Code by the member. If the Hearing Panel decides
that a member has breached their public body’s Code, it is obliged to impose a sanction.
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Sanctions
10. The sanctions that can be imposed following a finding of a breach of the Code are as
follows:

e Censure: A censure is a formal record of the Standards Commission’s severe and
public disapproval of the member concerned.

e Suspension: This can be a full or partial suspension (for up to one year). A full
suspension means that the member is suspended from attending all meetings of
the public body. Partial suspension means that the member is suspended from
attending some of the meetings of the public body. The Commission can direct that
any remuneration or allowance the member receives as a result of their
membership of the public body be reduced or not paid during a pe

suspension.

¢ Disqualification: Disqualification means that the member is refrom
membership of the body and disqualified (for a period ngt exceedifg five years),
from membership of the body. Where a member is also ember of another
devolved public body (as defined in the Act), the ission may also remove or
disqualify that person in respect of that member Il details of the sanctions
are set out in section 19 of the Act.

Interim Suspensions V

11. Section 21 of the Act provides the Standards @ mmissfon with the power to impose an
interim suspension on a member on recej erim report from the ESC about an
ongoing investigation. In making a decisi out whether or not to impose an interim
suspension, a Panel comprising of @ pers of the Standards Commission will review
the interim report and any re ions received from the member and will consider

whether it is satisfied:

uct'ef the ESC’s investigation is likely to be prejudiced

if such an ag @ taken (for example if there are concerns that the member
may try gesinterfese with evidence or witnesses); or

e Thati i@vise in the public interest to take such a measure. A policy outlining
how dards Commission makes any decision under Section 21 and the

s it will follow in doing so, should any such a report be received from the
n be found here.

12. The decision to impose an interim suspension is not, and should not be seen as, a finding on
the merits of any complaint or the validity of any allegations against a member of a
devolved public body, nor should it be viewed as a disciplinary measure.

16
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ANNEX B: DEFINITIONS

“Bullying” is inappropriate and unwelcome behaviour which is offensive and intimidating,
and which makes an individual or group feel undermined, humiliated or insulted.

"Chair" includes Board Convener or any other individual discharging a similar function to
that of a Chair or Convener under alternative decision-making structures.

“Code” is the code of conduct for members of your devolved public body, which is based on
the Model Code of Conduct for members of devolved public bodies in Scotland.
* of a

"Cohabitee" includes any person who is living with you in a relationship simi
partner, civil partner, or spouse.

“Confidential Information” includes:

J any information passed on to the public body by a Governgient rtment (even
if it is not clearly marked as confidential) which does not allow tRe dis¢losure of that
information to the public;

. information of which the law prohibits disclosure @ tatute or by the order of

a Court);
J any legal advice provided to the public body;
J any other information which would reasogably onsidered a breach of

confidence should it be made public.

"Election expenses" means expenses inher before, during or after the
0

election, on account of, or in respect duct or management of the election.

“Employee” includes individual yed:
J directly by the public
J as contractors by lic Body, or

J by a contractor to the public body’s premises.

“Gifts” a gift can ingl item or service received free of charge, or which may be
offered or promfised discounted rate or on terms not available to the general public.
Gifts include itsguch as relief from indebtedness, loan concessions, or provision of

property, ic8s or facilities at a cost below that generally charged to members of the
Iso include gifts received directly or gifts received by any company in which
holds a controlling interest in, or by a partnership of which the recipient is a

“Harassment” is any unwelcome behaviour or conduct which makes someone feel
offended, humiliated, intimidated, frightened and / or uncomfortable. Harassment can be
experienced directly or indirectly and can occur as an isolated incident or as a course of
persistent behaviour.
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“Hospitality” includes the offer or promise of food, drink, accommodation, entertainment
or the opportunity to attend any cultural or sporting event on terms not available to the
general public.

“Relevant Date” Where a board member had an interest in shares at the date on
which the member was appointed as a member, the relevant date is — (a) that date; and
(b) the 5th April immediately following that date and in each succeeding year, where the
interest is retained on that 5th April.

“Public body” means a devolved public body listed in Schedule 3 ofthe Ethical Standards
in Public Life etc. (Scotland) Act 2000, as amended.

“Remuneration” includes any salary, wage, share of profits, fee, other mo @ benefit

or benefit in kind.
“Securities” a security is a certificate or other financial instrum Qs monetary

t
value and can be traded. Securities includes equity and debt s@s such as stocks

bonds and debentures.
“Undertaking” means: Q
a) a body corporate or partnership; or

Si

b) an unincorporated association carrying on a
view to a profit. VV

ness, withor without a
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GUIDANCE ON THE MODEL CODE OF CONDUCT

SECTION 1: INTRODUCTION TO THE CODE OF CONDUCT

The Model Code of Conduct (Code) required by the Ethical Standards in Public Life etc. (Scotland)
Act 2000 was most recently reviewed and re-issued in 2021. It sets out the principles and rules
governing the conduct of members of devolved public bodies. Your public body’s code of conduct is
based on this Code. Therefore, all subsequent references to the Code in this Guidance should be
understood as references to the Code as adopted by your public body. A copy of the Model Code
can be found at: https://www.standardscommissionscotland.org.uk/codes-of-conduct/members-
model-code-of-conduct.

This Guidance has been produced by The Standards Commission for S @ (Standards
Commission) and contains case illustrations (some of which are based 1‘ rom Scotland,

Northern Ireland and Wales, and some of which are hypothetical) and e @s Of factors that
members of devolved public bodies (members) may wish to comsidé pen applying the
requirements of the Code. In cases where a provision of the Code mirror§ithat contained in the
Councillors’” Code of Conduct, examples of complaints concerning coun have been included.

Members should be mindful, when seeking to apply g4the to their own situation or
s provided are not exhaustive.
comply with the provisions of the

While members should observe any guidan
for the Code. The purpose of the Guidance
in interpreting the Code. Member
understood the provisions of th

considered a substitute for doi (e]

This document is a stand ion of the Guidance, without the Code embedded. It is intended
to provide easy accesQ uidance itself.

The Standards C ill continue to review the Guidance on a regular basis to ensure it is
relevant and fitffor pufipose. As such, any feedback, comments, suggestions for improvements and
further hypo ses are welcome.

All members have a personal responsibility to ensure th
tandards Commission, it is not a substitute
pvide supplementary information to aid members

Code.
fore, obliged to ensure they have read and
itself. Reading the Guidance should, in no way, be

Gui ce

1 The Code, on which your public body’s code is based, was approved by the Scottish Parliament
and issued on 7 December 2021.

2  This Guidance is effective from 7 December 2021 and replaces the previous version, which was
issued on 1 February 2014.

3 This Guidance is for members of devolved public bodies, and is also directed at advisory and co-
opted members who sit on, or attend, any meetings (including committee meetings) of the public
body. However, it should be noted that the Standards Commission has no legal powers to enforce
the provisions of the Code against anyone other than those appointed or elected to be members
of the devolved public bodies listed in Schedule 3 of the Ethical Standards in Public Life etc.
(Scotland) Act 2000.
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By accepting your appointment as a board member, you have accepted that you are obliged to
comply with the Code. The aim of this Guidance is to provide supplementary information to help
you do so.

The Code is not designed to restrict you; its purpose is to help you meet the required standards
of conduct.

Public bodies should make arrangements to deliver training and induction sessions on the ethical
standards framework and should encourage all their members and senior employees to attend.
Subject to resource limitations, the Standards Commission can support any such training and
induction programme. Any request for assistance or support should be directed to the Executive
Director.

When the Code Applies

7

10

11

The Scottish public has an expectation that members of public bodies wi @ ct'themselves in
accordance with the Code and the nine key principles of public life, thined’in Section 2. You
must, therefore, comply with the provisions of the Code in all situationsfand at all times where

you are acting as a member, have identified yourself as a mem r could objectively be
considered to be acting as a member.

The Code does not apply to your private and family lif
the Standards Commission will consider whether a me
relevant facts, would reasonably consider that yothwere
at the time of the events in question.

tefmining whether the Code applies,
the public, with knowledge of the
ting as a member of your public body

It should be noted the Code will apply @ u are engaging in online activity, including using
social media, if you could reasonab cO ered or perceived to be acting as a member of your
public body. The Code does no u from expressing views (including making political
comment) provided you do a that is compatible with the substantive provisions of the
Code, being Sections 3- 6 ifiglusivéy This includes the requirements to behave with courtesy and
respect and to maintai identiality.

It may be helpful, n circumstances, to state that you are expressing your own personal
view, rather t tf g\ of your public body. You should, however, always be mindful of how
you could reasonably be perceived when doing so and whether your comments could objectively
be conside lecting the views of your public body, regardless of any statement about it
bein comment. It can be very difficult to persuade people that you can take a different
view have an open mind, in your capacity as a member of a public body from a view you
have expressed in your personal capacity. This is particularly pertinent in respect of using
edia, or commenting in the press, where the separation of public and private comments
may be unclear to someone reading them, and where information about your membership of the
public body may be readily available online or from different sources (including your public body’s
website).

For example, if a college member posted a comment on social media to the effect that the college
was underperforming, the staff were useless and the Chief Executive should resign, it is unlikely
that the inclusion of words to the effect that it was a “personal comment” would bring the matter
outwith the scope of the Code. That is because it would be likely that a member of the public
reading the post, with knowledge of the relevant facts (being the individual’s status as a member
and the subject matter), would understand it to have been made by the individual in that capacity
as board member of the college and with the knowledge they had gained as such.

5
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Another example could be where a member, who includes being on the board of their public body
in their Twitter profile, retweets a post which contains a description of the service provided by
their public body as being substandard and unacceptably poor. While the post in question was not
written by the member, the fact that they have chosen to retweet in circumstances where they
are identifiable as a member, could be seen as being supportive of the criticism in their capacity
as such.

Your Responsibilities
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As a board member, you have a responsibility to ensure the effective governance and financial
management of your public body within the context of public service delivery and refokm for the
benefit of the Scottish public.

You should attend any training and induction sessions on ethical stand should ensure
you are familiar with, and understand, the provisions and principles of , this Guidance,

and any other guidance and advice notes issued by the Standards @’ You may wish to
discuss training and continuous professional development with the Chair of your public body
when you are appointed and during any annual performance discus

Although it is ultimately your personal responsibility to h the Code, paragraph 1.9 of
the Code makes it clear that if you are uncertain abogt ho# th€"Code should be interpreted and
applied, you should seek advice. Your public body e a Standards Officer. This is an
employee who is either solely, or jointly, rew for undertaking various duties and

responsibilities related to the ethical standakds fra ork (regardless of whether or not they
have the formal title of Standards Office h dards Commission has produced an Advice

Note on the Role of a @. Officer, which can be found at:

https://www.standardscommissio andsefg.uk/education-and-resources/professional-
briefings. &

The Standards Officer and er ior employees may have experience of dealing with queries
relating to the Code an you advice. You may also wish to seek advice from the Chair or

an experienced collgasg applicable, you may also wish to refer to the Scottish Government’s
‘On Board’ Guida @ ch’ can be found at: https://www.gov.scot/publications/board-guide-
e

members—stag ands
As it is you? | responsibility to comply with the Code, the fact that you may have sought,

and th ed such advice would not be a defence to a breach of the Code; however a
discus ith the Standards Officer or Chair may help to clarify your own thinking. If you are
fo e in breach of the Code, the fact you sought advice may be taken into account by the

ds Commission as a mitigating factor when deciding on the appropriate sanction to apply
following a breach finding. Conversely, a failure to seek and / or follow advice may be considered
as an aggravating factor. The Standards Commission’s Policy on the Application of Sanctions can
be found at: https://www.standardscommissionscotland.org.uk/cases/hearing-rules.

You should always try to seek advice at the first opportunity. You should be mindful that the
person from whom you are seeking advice may not have full knowledge of the matter, or your
personal circumstances. On rare occasions, for example when an alleged breach is to be
considered by the Standards Commission at a Hearing, you may wish to seek external legal advice.
You will be responsible for the cost of any external legal advice you have chosen to obtain, either
to assist you with interpreting the Code, or in responding to any complaint about your conduct.


https://www.standardscommissionscotland.org.uk/education-and-resources/professional-briefings
https://www.standardscommissionscotland.org.uk/education-and-resources/professional-briefings
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https://www.standardscommissionscotland.org.uk/cases/hearing-rules

19 You are encouraged to promote and support the Code at all times and to encourage others to
follow your example in doing so. Experienced members should consider whether they can act as
a mentor to others to help them to understand the Code.

20 The Code should be read as a whole. It may be necessary to cross-reference different provisions.
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SECTION 2: KEY PRINCIPLES OF THE CODE OF CONDUCT

21
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24

The Code is underpinned by the nine key principles of public life in Scotland, namely: Duty,
Selflessness, Integrity, Objectivity, Accountability & Stewardship, Openness, Honesty, Leadership
and Respect.

The key principles are for guidance and you should ensure that you always have regard to, and
follow, these principles. You should not persuade others to act in a way that would be contrary
to the key principles.

A breach of one or more of the key principles does not in itself constitute evidence of a breach of
the Code. However, the key principles can be used by both the Ethical Standards Commissioner’s
office (in its investigatory role) and the Standards Commission (in its adjudicatogy, rolel\to assist
with interpretation of alleged breaches of the substantive sections of the Cod€, bging Sections 3

doing so, you may need to exercise your judgement and consider ember of the public,
with knowledge of the relevant facts, would reasonably regard yo ns or decision making
public not liking a decision you

% ourse of your work; it is about

e Géde.

to 6 inclusive.
It is your personal responsibility to ensure you are complying withﬁ@s of the Code. In
ow

in your role as a member. This is not the same as member
have made or an opinion you have expressed legitimat
whether you have acted properly and in accordance it
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SECTION 3: GENERAL CONDUCT

Respect and Courtesy: General

25
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33

You must treat everyone you come into contact with in your role as a member with courtesy and
respect, even if you disagree with their views. This can include employees, officials from the
sponsor body, members of the public, service users, politicians and fellow members.

It should be noted, in the context of paragraph 3.1 of the Code, that meetings can include virtual
meetings or other forms of remote working via platforms such as MS Teams, Skype and Zoom.

While you are entitled to express your views and to disagree with others, you must\do so in a

respectful way. It is usually better to try and focus on the issue itself, rather than ing any
personal comments about an individual.

You should always be mindful about how others could reasonably per @ pur conduct, and
that even if it is not your intention to be disrespectful or discourt our behaviour could be

e
interpreted as such. ‘ ,

If you make a comment in the heat of the moment, which not mean and then regret, you

should consider retracting it and / or apologising. Bear j owever, that comments made
on social media may have been circulated widely title you seek to retract them or

apologise.

You should always think ahead. If you hav nyMs about a potential problem, speak to
your public body’s Chair, Standards Offi xecutive so that advice can be sought and /
or action can be taken before a situatio @ es a serious problem. This could avoid or reduce
the likelihood of an inadvertent br, ofithe”Code and / or a complaint being made about you.
The fact that you have sought eed failed to seek advice, may be taken into account

at a Hearing. Similarly, evide of a mediate apology or retraction may be a mitigating factor
at a Hearing.

be observed in all situations where you are acting as a member of your public body, which
includes when you are the public body on official business.

As noted in the Introduction Section of the Code, it is also applicable in all situations where you
have identified yourself as a member or where you might objectively be perceived to be acting
as a member. You should be mindful, therefore, that your perception of when you are carrying
out official business and when you are acting privately may be different to how it is viewed by a
member of the public. Factors to consider include whether:

e you are clear about the capacity in which you are acting;

e you describe yourself as a member or are otherwise readily identifiable as a member in the

situation / circumstances;
e you are on the public body’s premises or at one of its events;

9
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e you are using IT equipment and / or an email account supplied by your public body;

e your conduct could reasonably be regarded as bringing your position as a member, or your
public body, into disrepute;

e you are engaged in political activity or commenting on political matters or matters of public
concerns, and whether these relate to fall to, or fall within, the scope of the public body’s
functions; and

e you are representing the public body or speaking on behalf of the public body.

34 In making any decision on whether the Code applies, the Standards Commission will consider
whether a member of the public, with knowledge of the relevant facts, could reasonably perceive
you as having been acting as a member at the time of the alleged breach of the Code.

A member shared an article that contained a sectarian comment on their LinkedIn prg hile the
LinkedIn profile was a personal one, and did not state explicitly that the individ uestion was
a member of their public body, the Panel determined that it was apparent frg ontent of the
profile, other posts, and shared items that this was the case. Therefore, the Pal d'that it would

could have been acting in their capacity as a member of the public bady. Thg Panel accepted that
the member’s position was that they had not read the article in full, hat the member was
absolutely appalled by the remark in question, but nevertheles d that there had been a breach
of the Code. The Panel agreed that sharing an article of t % was likely to bring both the
member and their public body into disrepute.

have been reasonable for an informed member of the public to have d that the individual

A councillor was convicted of sexual assault in resw incident that occurred at a Trades
Association event. The Panel was satisfied thatyjit wo ave been reasonable for an informed
member of the public to have perceived tha,
given both the public nature of it and also £
to another councillor, a party group |
Code applied.

or was acting as a councillor at the event,
@the invitation to attend had originally been sent
being passed on. The Panel concluded that the

A member sent and encouraded aremployee of his public body with whom he had a personal
relationship to send, inap iate social media messages, including messages of a sexual nature,
during office hours. ThesRg ejected arguments that the member had been acting in an entirely
personal capacity. It ff @ at'the member could not completely separate himself from his role as
a board member, publfc body, and that, when sending or encouraging the employee to send
the messages ddiring Wlerking hours, he was acting as a board member.

Respect esy: Social Media

35 rulgs of good conduct also apply when you are engaging in online activity, including when
using“social media. Social media is a term used to describe online technologies, platforms,
applications and practices that are used to share information, knowledge or opinions. These can
include, but are not limited to, social networking sites, blogs, wikis, content sharing sites, photo
sharing sites, video sharing sites and customer feedback sites.

36 The Standards Commission has produced an Advice Note for Members on the Use of Social
Media. This can be found at: https://www.standardscommissionscotland.org.uk/education-and-
resources/professional-briefings.

37 The conduct expected of you in a digital medium is no different to the conduct you should employ
in other methods of communication, such as face to face meetings and letters. Before
commenting or posting, you should consider very carefully whether:

10
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e you understand the immediate and permanent nature of any comment or post you are about
to make, and that you will have no control over the extent to which it is shared, and by whom;

e you would make that comment or post in-person, face to face;

e you have such conviction in what you are about to share that you would be prepared to justify
it if challenged at a later date; and

e you fully understand that even if you delete your post, it may have been captured by way of
a screenshot or otherwise retained in some way (including being automatically cached online)
and that fully deleting content once it has been shared online is almost impossible to achieve.

38 Other important factors to consider when using social media include whether:

e you are identifiable as a member by directly referring to yourself as such or indirectly by
referring to the public body, or the functions of your role as a member, or thiough any
information or images posted;

e the account you are using is ‘private’ and whether you have set yo
accordingly. You should bear in mind that anyone who is able to v
content will be able to screenshot and publicly share it, if they choos

e the number of ‘followers’ you have and whether these individu e Wwing your account
because you are a member of your public body;
e you have complied with any policy your public body has produce he use of social media;

e information you are posting is confidential and you o
member of the public body;
e you are demonstrating bias or pre-determination;

e you are using the public body’s equipment an#ow ublic body’s information technology

@ access to it because you are a

network or your own; and

e you have complied with the law including, defamation, copyright, data protection,
employment and equalities or haras sions.

A complaint alleged that a member t UP"& Facebook account under a false name in order to
post derogatory comments abou yees of the public body. The owner of the account was
identified as the posts containe rmadtion about specific employees that could only be known by
a member. It was establishe at by posting the comments, the member in question had been
acting in their capacity as r, regardless of whether or not they had identified themselves
as such. It was found ember had breached the respect provisions of the Code.

Respect and Co sy: cle 10 ECHR - Your Right to Freedom of Expression

39 Youhayvea freedom of expression under Article 10 of the European Convention on Human
Rig -You are entitled to express your views and opinions.

Y hauld note, however, that the protection Article 10 affords is not absolute and does not
extend to, or excuse, hate speech or egregious offensive and abusive personal attacks.

Therefore, you may wish to think about:

e whether your comments are likely to bring your office or the public body itself into disrepute;

e whether you are treating others with courtesy, respect and consideration;

e whether making your point in a respectful and constructive manner may have more of an
impact in terms of influencing others;

e the fact that ‘liking’, re-posting and re-tweeting comments or posts, or publishing links to
other sites are likely to be perceived as endorsing the original opinion, comment or
information, including information on other sites;

e whether to allow disagreement on your social media pages;

11



e the fact that tone can be harder to convey online so consideration should be given to whether
humour, irony and sarcasm will be perceived as such;

e whether you have to respond and / or if it is appropriate or helpful to do so;

e whether anything you post could be considered obscene.

40 The Standards Commission has produced an Advice Note that outlines the approach it will take
when issues that concern the application of Article 10 of the ECHR and the right to freedom of
expression arise. It also suggests issues members should consider in order to ensure compliance
with the provisions concerning courtesy, respect and confidentiality in the Code. The Advice Note
is available on the Standards Commission’s website at:
https://www.standardscommissionscotland.org.uk/education-and-resources/professional-

briefings.

Respect and Courtesy: Equalities

41 You are expected to advance equality of opportunity and to seek to foste @ elations between
different people. It is unacceptable for a public figure such as a ber,ef a public body to
express views that indicate a discriminatory attitude towards peaople onithe basis of race, age,

sex, sexual orientation, gender reassignment, disability, religion
pregnancy/maternity.

lief, marital status or

A complaint alleged that a member had posted a hofopfobicYcomment on the complainer’s
Facebook page and that he had accessed his account using ile phone issued by his public body
when doing so. It was found that the comment madw member had clearly been intended to

insult and demean the complainer. The membe% to have breached the Code.

A complaint alleged that a councillor had s on Facebook and Twitter, a blog article which was
critical of a union member who had oy edrar’equal pay strike in Glasgow. The article contained
ove

references to “Mein Kampf” an having accused “The Jew” of gradually assuming
membership of the trade uni nt. It was found that the article promoted negative
stereotypes and was antisemitic in ure. The councillor was found to have breached the respect
provisions of the Code.

A councillor referred mplainer as a ‘TERF’ (Trans Exclusionary Radical Feminist) in a series
of tweets and e . MaesPanel found that while the term TERF was potentially controversial and
could be seen_astone oflabuse, it could also be used or perceived as simply a descriptor. It was found,
however, that ident from the Respondent’s description, over an extended period of time, of
TERFS m” and “hateful and vile”, that the councillor intended it to be one of abuse. It
was furt nd that the councillor had directed the term at the complainer as an individual and
asjobout her as a person, rather than simply being a descriptor of her alleged views. As
such, it was determined that the reference to the complainer as a TERF, in context, amounted to a
personal attack on her and that the councillor had failed to behave in a respectful manner. It was
further determined that the councillor had used a highly derogatory profanity about a member of
the public in another tweet. It was found that using such a word in a public forum such as a tweet
was highly offensive and inappropriate, regardless of whether it had been directed at any individual
or identifiable group of individuals. The councillor was found to have breached the Code.

Respect and Courtesy: Bullying & Harassment

42 Bullying is inappropriate and unwelcome behaviour which is offensive and intimidating, and
which makes an individual or group feel undermined, humiliated or insulted. It usually, but not
always, arises as a result of an individual misusing their power.
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43 Harassment is any unwelcome behaviour or conduct which makes someone feel offended,
humiliated, intimidated, frightened and / or uncomfortable. It can be experienced directly or
indirectly (for example, being in the room which unacceptable conduct is being displayed and
being affected by it).

44 It should be noted that bullying and harassment (which includes sexual harassment) can be a
course of behaviour or a one-off incident.

45 Even if the behaviour in question is unintentional, it can still be classed as bullying and / or
harassment. It is the impact of the behaviour, not the intent, that is the key. You should therefore
at all times be aware of the impact of your conduct on others, and remember that , what may
seem harmless to you can be offensive to someone else.

@ bn — including

funication, such

46 Bullying and harassment can occur through all means of conduct and commug
social media posts, shares and comments. It can also arise through a lack o
as the deliberate exclusion of an individual from a conversation, work o @ )

47 You are responsible for your own behaviour. You must ensure that{you ange aware of, and comply
with, the provisions concerning bullying and harassment in the C d also any policy your
public body has on ensuring dignity in the workplace.

48 The Standards Commission has produced an AdviCe Mo or Members on Bullying and
Harassment. The Advice Note is available on theé€Stafidards Commission’s website at:
https://www.standardscommissionscotland.org.NeduS ion-and-resources/professional-

briefings.
A complaint alleged that a member had b % i a disrespectful manner towards two female
fellow members and employees. It w ablished that the member had made unwarranted and
inappropriate physical contact with embers and employees at an official event and had

also made remarks towards the £inployees which were patronising and demeaning. The member
was found to be in breach of the

A complaint alleged thata ber had sent an email to a number of employees of their public body
and posted a Twitter @
as having been “useje ears”. The impact of the emails led the employee to seek medical and
other support afd resulted in him taking sickness absence due to stress. The Panel found the emails
and tweet to tely unwarranted and would have adversely affected the employee’s ability
to carry . . The Panel found the member’s conduct amounted to a breach of the Code.

Ac laing alleged that a member made a number of allegations and critical comments on his
online about the complainer, who was a fellow member, which were of a personal and insulting
nature. It was found that the comments had been made without factual basis, were disrespectful
and were clearly intended to demean the complainer in a public forum. The member was found to
have breached the Code.

A complaint alleged that a councillor had made remarks of an abusive, insulting and personal nature
to a police officer, and also made a number of unfounded allegations about him during two
telephone calls to a Police Station. It was found that the councillor had made the telephone calls in
his capacity as a ward councillor and concluded that the provisions of the Code applied to him at the
time of the events in question. It was further found that the comments made by the councillor in the
telephone conversations amounted to an unacceptable personal attack on the police officer and that
he had breached the respect provisions in the Code.
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Respect and Courtesy: Public Body Employees

49 [t is understood that there may be tensions in an environment where individuals have different
backgrounds and experiences. It is nevertheless essential to ensure that the public has confidence
in the public body and the role of its members. This can only be achieved if members behave in
a respectful way towards each other and towards the public body’s employees.

50 The requirement to respect all public body employees includes employees of contractors
providing services to the public body; and employees of any other organisations where it might
be reasonably perceived that the public body (and by implication the member) has an influence
over that organisation.

meetings) over a period of eleven months, to his fellow councillors and to senior employees,
alleging corruption in the allocation of a council property a family member g er councillor.
The councillor in question had provided no proof to back up his claims of ¢ % n.*A number of
internal council investigations, and finally an independent investig grried out by Audit
Scotland, had all concluded that there was no evidence to suggest anyicorrufition in relation to the

housing allocation. The Panel considered that by making such serio unwarranted public
accusations about the conduct of employees, the councillor’s % t was offensive and fell well

A complaint alleged that a councillor had sent a series of emails (and made states? ouncil

below the standard to be expected of a councillor, and theré nd that the Code had been
breached. It is worth noting that in this case, due to thegeriatisnéss of the contravention and two
previous breach findings against him, the councillor was led.

Distinguishing between Strategic and Opera%vers

51 The Standards Commission has produce
their Strategic Role and
https://www.standardscommissi
briefings. In general, if a du
nature. You may wish to
work, but you should b

@ ice Note for Members on Distinguishing Between
Opesdtional Work, which can be found at:
.org.uk/education-and-resources/professional-

ted to an employee, then it is likely to be operational in

employees, who e used to dealing directly with members. Any concerns about
performance ule ised in private with the Chair who can then bring them to the attention
of the Chief Executive or the employee’s line manager, as appropriate.

Respect esy: Public Comment about Public Body Employees

52 A mgmber, you are entitled (and indeed required) to scrutinise the effective delivery of
services and whether operational targets have been achieved. You should be careful, however,
not to make public statements which expressly, or by implication, criticise the actions (or
inaction) of an individual employee or identifiable group of employees (where individuals in that
group are, or could be, identifiable). You should note that the concept of a public statement is
wide and can cover a variety of scenarios such as the published minutes of a board meeting, a
comment on social media, or being overheard in a public area, such as a corridor or tearoom.

For example, in a scenario where you are concerned about the quality of a report before you, you
should consider how you raise your concerns. Saying “I note this report does not contain a risk
assessment — | would be grateful if a risk assessment could be undertaken” would be respectful,
whereas saying “as usual, your report is inadequate and poorly prepared as it does not contain a
risk assessment” could be perceived as being personally critical of the report’s author.
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An example of effective scrutiny could be to say at a public meeting “/ have concerns about this
service we are providing in respect of X, as it appears there are undue delays. Could a report
therefore be prepared on service delivery for X against key performance indicators over the last
six months? Where these are not met, could information be provided as to why not and on what
steps are being taken to improve matters”. However, saying that “the performance of Ms A, as
the director, appears to be lacking, as service X is clearly not meeting its key performance
indicators” could be seen as being critical of Ms A as an individual.

53 If you have concerns about the performance, conduct or capability of an employee, you must raise
them in private with senior management and in accordance with your public body’s procedures.
You may wish to discuss your concerns with the Chair in the first instance, to see if theyare shared
by other members. If you are raising concerns about an employee with senior m ent, you
should try to be as objective and specific as possible.

For example, it would be more helpful to say: “/ am concerned about the % poke to me at the
board meeting on Y date in that | found his remark to the effect that... : ejand disparaging”,

rather than “Xis rude towards board members”.

Similarly, it would be more constructive to say “/ am concérnéd about X’s performance as the
reports she produced for the meetings on Y and Z dates w. % he quality | would expect from
someone of her grade in that they lacked any detail a panegdid not cover...”, rather than “X’s
performance is not up to scratch as her reports are rub

being brought against an employee of the ody. The member sought to influence the
operational decision-making by sending a o emails to the employee’s line manager excusing
the employee’s alleged misconduct an e/r performance. In trying to interfere with the line
manager’s performance of their o uties the member lost sight of their strategic role and
overall responsibility to their publi€ bodys The member was found to have breached the Code.

A complaint alleged that a member had becomﬂ /napp /ately involved in disciplinary proceedings

r engaged in public criticism of the Chief Executive of their public
omments on a stakeholder’s Facebook page. The member did not
rtunity to respond before publishing the comments on the Facebook

A complaint alleged that

body by posting informadi
give the Chief Execut
page. The memb

A public bod i process of updating its website’s design and content. One of its members sent
numerou ilShand made multiple telephone calls, to the public body’s IT department questioning
the propasedhlayout, the timescale for the roll-out and the design of other websites in the supplier’s
portfaelio. The member also suggested wording and other content to be used on specific pages and
questio the proposed menu headings for the new site. While the Panel accepted that members
would have a strategic role in such a project, and would be entitled to scrutinise its implementation
and make some suggestions, the member in question was found to have strayed too far into
discussions and decision-making at an operational level. Indeed, the Panel found that the member’s
interference resulted in delays to the project as employees’ time was taken up in dealing with the
member’s enquiries and suggestions. The member was found to have breached the Code.

Respect and Courtesy: Public Body Meetings

54 The word ‘Chair’ in paragraph 3.10 of the Code, and the word ‘Chair’ in this Guidance, are not
restricted to those specific terms and apply to any individual holding a similar chairing role.
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55 The role of the Chair in any public body meeting, including a committee meeting or a meeting of

A complaint alleged that a member had failed to respect the Chair and othe
board meeting. Despite the Chair determining that the matter under considerg
the member continued to speak over the Chair, requiring her to agi

a working group or similar forum, is to ensure that the agenda of business is properly dealt with
and clear decisions are reached. To do this, the Chair has a responsibility to ensure that the views
and opinions of other participants (including the advice of employees) can be expressed. At the
same time, the Chair has a responsibility for proper and timely conduct of the meeting and for
helping to ensure the meeting is conducted in compliance with the public body’s Standing Orders.
This includes determining the point at which conclusions should be reached. Chairs are required
to adopt a balanced approach to help ensure fairness to participants while at the same time
dealing firmly with any attempt to disrupt or unnecessarily delay the meeting. If you are present,
you share the responsibility for the proper and expeditious discharge of business. As such, you
should ensure you are familiar with your public body’s relevant rules, regulations or Standing
Orders. The role of the Chair in reaching judgements about how the meeting is to be gonducted
should be supported and respected.

ues during a
een agreed,
meeting. Upon

reconvening, the member continued to speak over the Chair. A motiofl was passed in terms of the
public body’s Standing Orders to suspend the member from the board ing. Despite this motion,
the member initially refused to leave, and it took a further adjo, % nt from the Chair to persuade

the member to remove himself. The Panel held that the menabe

56

yreached the Code.

You are accountable for your own conduct at all time

conduct of others. Abusive or offensive langua

should not be tolerated. During the course ofia mee

take appropriate action as necessary on

comments made. This can include requi

any other action necessary to allow,

include whether:

e your behaviour, includin ur y language, is courteous and respectful (even when you
hold a different view togthat of,other participants);

e you are treating ot courtesy, respect and consideration;

e your choice of | in meetings is appropriate and meets the high standards expected by
the general pub

e itisappr t er to other members by nicknames or to refer to them in the second
person, by usingterms such as ‘you’;

s of the Code, irrespective of the
r unnecessarily disruptive behaviour
, the Chair has the right to rule on and to
ility of conduct, and any language used and
thdrawal of a remark, asking for an apology, or
to proceed properly. Factors you should consider

® newsp obile phones, laptops and other devices are being used appropriately or
h ir usage could be perceived as you not being engaged in the meeting or listening
to others are saying; and

o Yourlconduct could diminish the public’s opinion of, and trust and confidence in, the public
body and / or its members.

A complaint alleged that a member had been disrespectful towards a fellow member by making
disparaging remarks about their input into a discussion. Their remarks included a personal comment
about the other member’s intelligence and their suitability to be a board member. It was found that
the member’s remarks amounted to a personal attack and were egregious and inappropriate. The
member was found to have breached the Code.

At a board meeting a member challenged a senior employee’s integrity by accusing them of

falsifying data in a performance report. The Panel found this behaviour particularly egregious given
that the employee in question was not present at the meeting and, therefore, could not address the
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accusations. In addition, the concerns had not been raised previously with the employee or their line
manager in private. The member was found to have breached the Code.

A councillor said “sieg heil” when the Chair of a committee curtailed debate on a motion. It was
found that the words “sieg heil” are synonymous with the former fascist Nazi regime in Germany
and are directly associated with obedience to an oppressive dictatorship. As such, it was found that
the councillor’s use of them could only be taken as an unacceptable way of protesting about how
the Chair had conducted the meeting in respect of the item under consideration. Although the
councillor had retracted the comment when asked to do so, it was found that he had breached the
Code by failing to show respect to the Chair.

Collective Responsibility

57 The provision in the Code concerning collective responsibility is not intended bit or reduce
private discussion by members in matters of decision-making and cogpe responsibility.
However, while you should be ready to offer constructive challenge in yo @ ity as a member,
you must share collective responsibility for decisions taken by the b of youdr public body as a
whole once such decisions have been made. The principle of colléctive fesponsibility applies at

all times where you are acting as a member of your public body or c asonably be perceived
to be acting as a such. This could include when you are m ress statement or providing a
quote to the media.

58 If you fundamentally disagree with the decision taken r board, then you have the option
of recording your concerns in the minutes of thew eting. If you remain discontented, you
m

may wish to ask the Chair of your board fegr a g to discuss your concerns. Ultimately,
though, if your concerns are not resolvedgewyotyg satisfaction and you cannot accept and support

the collective decision of your board, yo @ ish to consider whether it is appropriate to resign.

59 It should be noted that the requi espect the principle of collective decision-making and
ent a board from making a subsequent formal decision to
alter, delete or rescind a decisio

new or altered decisio

During a board meet
taken by their b,
However, followling théboard meeting, the member posted an angry comment on Twitter criticising

their board a ig in very strong terms that they did not agree with its decision. The Panel
found t ] e member was entitled to have their disagreement recorded in the minutes of
the boar ing, their conduct in posting the Tweet failed to adhere to the principle of collective

respowsibility. As such, they were found to have breached the Code.

An NHS Board was seeking to buy land for potential car parking. Having identified a suitable site,
the Board decided to make an offer that was slightly above market value, due to concerns about a
third-party’s interest in the land in question. One board member did not consider that the purchase
at the proposed offer price represented best value, and was the only member to vote against the
proposal. While the member accepted the majority decision of the Board, she later made adverse
comments about the purchase to a local community group. The Panel found that by making such
critical comments, the member had breached the Code.
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Gifts and Hospitality

60

61

62

63

64

65

66

The Standards Commission has produced a separate Advice Note for members on Gifts and
Hospitality which can be found at:
https://www.standardscommissionscotland.org.uk/education-and-resources/professional-

briefings.

In your role as a member, you should never ask for any gifts or hospitality. However, you will be
offered gifts and hospitality: the Code makes it clear that the default position is you should refuse
these, except in the very limited circumstances listed at paragraph 3.15 of the Code — see Notes
68 to 70 below for further information. It should be noted that acceptance can include accepting

the promise of a gift or hospitality.
' bttles of wine

Vents; provision
onal debts or
other financial

‘Gifts’ or ‘hospitality’ can come in many forms. Beyond the everyday things
or offers of lunch, they can include benefits such as tickets to sporting or gthe
of services at a price below that generally charged to the public; inc @
obligations on your behalf, relief from indebtedness, loan con ORS, @
inducements.

Objective test: you should always consider whether your
the limited circumstances permitted under paragraph 3
member of the public to think it might lead to yo
matters. You should also always consider whether

hospitality if you were not a board member. In daing s
perception, but the perception of others.

You should also not give or offer a gif @ pitality that is intended to induce someone, for
example an employee or fellow m W0, aCt improperly. You should note that in terms of the
Bribery Act 2010, the following fences:

Case 1 is where:

(a) P offers, promises or

(b) intends the adva
(i) toinduceg

(ii) torewa @

Case 2 is where:
(a) Pof ses or gives financial or other advantage to another person, and

(b) r believes that the acceptance of the advantage would itself constitute the
er performance of a relevant function or activity.

uenced in your judgement on
uld have been given the gift or
ou should think not just of your own

ives a¥financial or other advantage to another person, and

n to perform improperly a relevant function or activity, or
son for the improper performance of such a function or activity.

An ple of bribery might be where a windfarm operator promises to pay community benefit
to an organisation in a councillor’s ward if that councillor votes in favour of granting planning
permission in circumstances where it would not otherwise be granted (i.e. if the proper statutory
test of considering the provisions of the development plan and all material planning
considerations was not applied or if community benefit was wrongly taken into account in
determining a planning application).

You should, therefore, be aware that irrespective of any of the provisions in the Code, a gift which
induces an individual to improperly undertake a statutory duty, such as a regulatory decision, is
still likely to fall foul of the provisions of the Bribery Act 2010. This is regardless of whether the
gift is given directly to the individual, or to someone else. Such an action could result in a criminal
prosecution.
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Limited circumstances in which gifts and hospitality may be accepted

68

69

70

Paragraph 3.18 of the Code makes it clear that where an individual or organisation is awaiting a
decision from, or seeking to do business with, the public body, you should not accept any form
of gift or hospitality from them, no matter how small in nature or value. This is irrespective of
whether you sit on a committee or working group with an influence on the outcome of such
matters, as there could still be a perception that you might be in a position to influence colleagues
making the decision one way or another. As you have a personal responsibility to comply with
the Code, the onus is on you to ascertain whether the individual or organisation offering you gifts
and / or hospitality is awaiting a decision from, or seeking to do business with, your public body.

Provided paragraph 3.18 of the Code does not apply, paragraph 3.15 sets out_the Vety limited
circumstances in which you might accept a gift or hospitality from another pe @ your role as
a member. These would be things such as a pen, or a notepad, or hospitali ichLas tea or coffee
at alocal event, or a sandwich or buffet lunch included as part of a daily ra ged and provided
to all delegates at a training event or conference. For example, as rdkmember of a National
Park Authority, you are asked by the Chair and Chief Executive toflattend the opening of a new
café within the national park. It would be reasonable for you to att d to accept an offer of
a light lunch.

Similarly, where you are representing the public bodyfin an offjCial role, you will be expected to
accept hospitality normally associated with that role, xaMmple, a dinner to commemorate the
anniversary of an event. If you are invited to suclyevents;you should always check, in advance,
with your public body that you can accept the invita

Paragraph 3.19 of the Code also recog @ at there may be situations where, as a member,
you may be expected to accept gi nYhegdublic body’s behalf. These could be, for example,
from representatives of a simil another country. In those circumstances, if it would
cause embarrassment or offefice tohefuse the gift, you can accept it. You should, however, pass
the gift to the appropriate e of your public body at the earliest opportunity.

pl

Perception and Influe

71

72

The provisiongsi e on gifts and hospitality are designed to avoid any perception that

members may be using their role to obtain access to benefits that members of the public would

otherwise ed to pay for, and also to prevent them from being influenced (inadvertently

or ot iselinto making decisions for reasons other than the public interest (for example, by

serio anised crime gangs seeking to obtain contracts and licences to facilitate money
derihg)

The requirement for members to advise their public body’s Standards Officer of any offers of any

gifts or hospitality from the same source on a repeated basis is important as it ensures the public
body can take action if it appears the same individual or organisation is attempting to influence
its board members and decision-making. It is also open to you, in the interests of transparency,
to declare any gifts and hospitality you have declined.

A complaint alleged that a member accepted and subsequently failed to declare hospitality received
from a law firm that was involved in a tender application to provide legal services to the member’s
public body. The hospitality involved a trip to watch the Scottish Cup Final at Hampden. It could not
be said that the hospitality in question was minor, or that it was associated with the member’s duties
as a member of their board. In addition, it was found that it should have been evident to the member
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that there was a possibility that the law firm would submit a tender to provide services to the public
body. Although the member was not directly involved in the tender decision, the Panel found that it
was likely that a member of the public would reasonably consider that the hospitality could have led
the board member to influence others involved in making the decision. By accepting the hospitality,
the member was found to have breached the Code.

A complaint alleged that a councillor had failed to declare hospitality received during a site visit from
a recipient of planning permission who was to make further applications for the same development.
However, there was no evidence to suggest that any Council representative, including the councillor
in question, received any gift or further hospitality other than being provided with light refreshments
mid-morning. Evidence suggested that these had been provided by the developers, following a Council
request. This was not regarded as inappropriate for the purposes of the Code.

Confidentiality @ 2

73 You have a statutory right, subject to certain statutory exemptionsgi hose covered by
data protection legislation), to the public body’s information undef the Rkeedom of Information
(Scotland) Act 2002. You also have a right to request information w ou can show a need to

know that information in order to perform your duties as er.
irg’you

74 |t is legitimate, however, for your public body to refuir, o treat certain documents and
information, provided to you in your capacity as a meMbeggfas confidential. Given the potential
damage that the unauthorised disclosure of W al material can do to the standing,

s

reputation and integrity of a public body,4it is e tial that you respect the provisions at
paragraphs 3.22 to 3.25 of the Code.

75 Information can become confide in ber of ways, including in terms of the following

examples:

e a public body employee, member of the public, has asked you to treat it as confidential;

e the public body has ré@solved\to treat it as exempt information in terms of Freedom of
Information legislati likely to do so; and

e information whi er the data protection legislation or the General Data Protection
Regulation co @ ersonal data, the release of which would lead to a breach under those
provision

76 Sometime Qﬁdential nature of the material will be explicit, such as if the document is

ntial’. In other cases, it will be clear, from the nature of the information or from

tances in which it was provided to you, that it is confidential. This may include the
types of information.

mercial information, such as information relating to a contract or a contractor’s business;

e personal or sensitive information, such as information relating to an individual’s employment
or health;

¢ information which is confidential as a result of a statutory provision;

¢ information discussed in closed or private sections of meetings;

e legal advice obtained by the public body (either provided by employees or external legal
advisers). This will be covered by legal privilege and should not be disclosed without the
public body’s permission;

e information received as a result of a relationship where there is an expectation of confidence,
such as between a member and a service user; and

e information about any ongoing investigation being undertaken by the Ethical Standards
Commissioner.
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The Public Interest Disclosure Act 1998 (PIDA) allows individuals to disclose certain issues to
particular external parties (known as ‘prescribed’ individuals or bodies) where there is good
reason to believe that internal disclosure will not be taken seriously or will cause the individual
making the disclosure to be penalised in some way. This is known as ‘whistleblowing’. You should
familiarise yourself with the types of matters which should be reported and the reporting
procedure that should be followed where any wrongdoing is suspected, as outlined in the Act. A
disclosure of confidential information to an external party, such as a media outlet, which is not
included in the list of prescribed individuals or bodies is likely to be a breach of the Code.

As a member, you are a data user and must comply with data protection legislation and your
public body’s data protection policies when handling information. Public body i
provided to you must only be used by you for the purpose for which it was provi

You should be aware that a breach of confidentiality could result cri
liability for damages and / or a fine being imposed by the Information C io
to any reputational damage being incurred by you and / or the publj

ceedings, civil
r, in addition

Confidential information must not be disclosed or in any way use rsonal advantage or in
such a way as to discredit the public body. This applies eve umstances where you hold the
personal view that such information should be publicly %

You must not provide the media with ‘off the record’
of confidential material or information. Disclosurgs, of thj
devalue the work of the public body and its mit .

o4

s on the general contents or ‘line’
ind can also seriously undermine and

g, in that information may be released into the
ort or long term). However, you must respect the
do not agree with it or consider that the information

Sometimes, confidentiality is a matter
public domain at a later stage (eithefi
requirement for confidentiality
should be released at an earli

You should seek advicg,i are in any doubt as to whether any documents, information or
advice are confidenti ticularly if you are intending to disclose these to any outside body or
individual.

As a membel, youre in a position of trust and service users may provide you with information
that coul ly be regarded as confidential. If the status of any discussion is unclear, you
shoul , at the earliest possible opportunity, whether some or all of the matters being
discussedhare to be treated as being confidential.

If y re considering disclosing any information which could reasonably be regarded as being
confidential, you should always obtain confirmation (preferably in writing) that you have the
authority to do so. However, you must be aware that the person who holds the information may
not necessarily have the authority to permit any such disclosure. For example, another member
may have passed on information to you. The fact that this information has been passed to you by
another member does not mean that the information in question is not confidential, or that the
member in question has the authority to permit you to disclose it further.

You should be aware of the provisions of data protection legislation. If you hold personal
information (such as personal details of a service user or other information such as medical
conditions), you may require to be registered as a data controller under data protection
legislation. You must abide by the following rules when holding and processing personal data:
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e you must only use the information for the purposes for which it was given;

e you must not share such information with anyone without the consent of the person giving
the information, or unless required to do so by law. You should note, however, that you do
not need a service user’s consent to share information with your public body’s employees for
the purpose of assisting with the resolution of an enquiry or complaint, provided you do not
use the constituent’s personal data in a way that goes beyond their reasonable expectations
in contacting you (unless you are required to do so by law); and

e you should not keep the information any longer than you need to.

A complaint alleged that a member disclosed confidential information relating to the health of a public
body employee to a third party. It was found that the member had breached the Code by disclosing to
a third-party information about the employee which was private, personal and sensitive ang that was,
by its very nature, confidential. ’

Oftnation about his

A complaint alleged that a member disclosed, in two Facebook posts, sensitivgsii
public body’s response to the Covid-19 pandemic. The information in questi@
employees at private briefings. The Panel, having heard from a numberge ges, including other
members, was satisfied that it was evident the information was intended to femain confidential until
the public body had prepared its public communications. This was espegi@lly important given the
nature of the communications, which could have caused und. awnor alarm. The Panel concluded,
therefore, that the member had breached the confidentiali % s of the Code.

A member disclosed to the press the identity of an emplo had made a claim for constructive
dismissal against their public body. The member cou e become aware of the information he
disclosed by virtue of being a board memberqand would reasonably have been aware that the
information was sensitive, confidential and lic disclosure. The Panel concluded that the
member had breached the Code.

A board meeting was convened to
property assets. During that me
its properties was discussed.
board meeting attended

an action plan for the sale of part of a public body’s
llpark’ figure that the public body might accept for one of
nt to that board meeting, one of the members present at the
trip organised by a close personal friend who was a property
developer. The membe ed to their friend that their public body was looking to dispose of part
of its property assets, @ ditionally disclosed the ‘ballpark’ figure that had been discussed during
the board meeting™Thep

| found that by disclosing this information to their friend, the member
had breached the confielentiality requirements of the Code.

Ith and social care partnership’s Chief Officer, presenting a procurement business
are services, was being considered by its board. The report contained information in
of the tendering exercise and subsequent award of a contract. The information about the
he contract was disclosed by a board member to a third party after the meeting. In
determining whether the member had breached the Code, the Panel noted that while the part of the
report containing the information had not been explicitly marked as confidential, it had been discussed
in a private part of the meeting. The Panel concluded, as such, that the board member, would have
known, or should reasonably have been aware, that the information was confidential and should not
have been disclosed. The member, therefore, was found to have breached the Code.

Use of Public Body Resources

87 As a general rule, facilities paid for by the public purse, and provided for use in public body
business, should only be used for public body business, unless otherwise expressly permitted by
the public body itself. It is recognised, however, that some public bodies may allow members
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occasional personal use of public body-provided equipment, such as laptops, mobile telephones
and tablets. It is likely that your public body will have policies and protocols on related matters,
including the use of IT and other equipment for personal and official purposes. The Code obliges
you to adhere to such policies and protocols and, therefore, you should familiarise yourself with
their contents.

88 The Code now explicitly forbids the ‘imprudent’ (i.e. without thinking about the implications or
consequences) use of public body facilities. Given the importance of achieving best value, it is
important that members are not seen to be using facilities irresponsibly or wastefully. An example
of this would be printing documents unnecessarily.

89 Facilities must never be used for political activities.

90 Any expenses claims should be appropriate and necessary to perform your d
of the public body. You should ensure that you are familiar with, and abi
public body has in respect of expenses.

@ as a member

Wany policy your

91 The provisions at paragraphs 3.26 and 3.27 of the Code apply at a@and not just when you
d

are acting as a member of the public body. Other factors to considenj e:

e whether you are either explicitly or impliedly allowin s to use public body facilities
improperly;

e how the resource you are using is funded (forg€xaprpl ho pays for any transport or

administrative support); and
o whether the resource is being used solely forw ry out official public body business or
oris

for an activity which has expressly been auth y your public body, or whether you are
using it for something else as well.

'Qbody’s email account and computer to submit a

half of his private consultancy business. It was found
isions in the Code prohibiting the improper use of public

A complaint alleged that a member u
tender application to another publi

body facilities.

A complaint alleged the
substantial number o

mber asked employees in her public body’s print room to print a
ars and flyers advertising a function being held to raise money for an
external charity. jle 5 noted that the print room employees could have declined the request,
the fact that it @de by a board member had made it difficult for them to do so. The Panel
accepted tha member had gained no personal benefit, she had nevertheless breached the
Code.

-

A complaind alleged that a councillor had used Council facilities to send an email in relation to an
applicattén for planning permission submitted by his own company. He was found to have breached
the provision in the Code concerning the improper use of Council facilities.

Dealing with my Public Body and Preferential Treatment

92 Asa member, you must avoid conduct which seeks to further your own personal interests, or the
interests of others you are connected to. You must also avoid conduct that may give the
impression you are seeking preferential treatment. The test is not only whether it is your
intention to seek preferential treatment but also whether a member of the public, with
knowledge of all the relevant facts, would reasonably consider that preferential treatment is
being sought. You should note that seeking preferential treatment can be a breach of the Code,
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regardless of whether any action is taken as a result. Factors to consider include whether you are

asking employees to:

e to act in a way that suggests you are seeking preferential treatment for yourself or others;

e undertake work or do a task that is outwith their normal duties (unless prior approval has
been given by the employee’s line manager). As a member, you are in a position of influence
and, as such, it may be difficult for an employee to refuse a request, even if they have concerns
that it may not be appropriate for them to agree.

93 Paragraphs 3.28 to 3.30 of the Code are designed to ensure there is transparency in your dealings
with employees of the public body. There is an onus on you to advise employees of any
connection you may have to a matter when seeking advice, assistance or information whether
within or outwith a formal meeting of the public body or its committees. This appliesiequally in
circumstances where employees are seeking advice, assistance or information fi

94 You should not assume that employees will be aware, or will remember rsonal interest

you have in a matter, when you are seeking their advice, assistance or inf@ )n. It is important

that you identify any connection as it may be that it is inappropriat the engployee to provide
you with advice, assistance or information on the matter, if yourfconnegtion is one that could

amount to declarable interest. For more information on what is by ‘connection’ and a

‘declarable interest’ in this paragraph, see the further@ce provided under Section 5

(Declaration of Interests).

A complaint alleged that a member of an NHS board sough&preferential treatment when contacting
employees about a close relative’s place on a waitlw hospital treatment. In contacting the
employee, the member had sought information which wi not normally be available to members of
the public. The member had also sought to g ce in asking that the relative’s treatment be
expedited. It was found that the membe ons amounted to attempts to seek preferential
treatment in breach of the Code.

A member asked an employee fogftheir [6gin details so they could log into a case management system
in order to check the progress 6f.a complaint made by a close friend. The employee in question refused
to share the login detail er, the member was found to have breached the preferential
treatment provision ofgtheN€ode by virtue of their actions in seeking to gain entry to a case
management system @ ey ‘Would not otherwise be allowed to access. While the member would
have been entitl ask fof'an update on the status of the complaint, the case management system
contained persofal data and confidential information to which the member was not entitled.

ouncillor was a partner, submitted a planning application for a wind turbine. The
t the councillor sent two emails from his council email address, signed off by him as a
members of the planning committee that was due to consider the application. In his
emails, councillor outlined a number of points in favour of the planning application. The Panel
determined that members of the public would reasonably conclude that, by sending the emails from
his council email address and signing them off as a councillor, he was using his position as a councillor
to seek preferential treatment. The councillor was found to have breached the Code.

Appointments to Outside Organisations

95 Public bodies may, on occasion, appoint or nominate their board members to outside bodies. If
you are appointed or nominated to an outside body, you are still bound by the Code, but you will
also have responsibilities as a member of the outside body. These responsibilities may potentially
include personal liabilities and could also give rise to conflicts of interest. Such conflicts may arise
through competing personal interests, or the competing interests of the respective organisations
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of which you are a member. Public bodies will therefore need to consider this issue carefully
when appointing board members to outside bodies. You need to consider carefully whether you
can accept such appointments in each case.

You should be aware that you may need to register, in terms of Section 4 of the Code, your
membership of another body. That membership could also amount to an interest that would
require to be declared in terms of Section 5. More guidance in this regard can be found in the
notes below on Sections 4 and 5.

If you are appointed or nominated by your public body to an outside body, as a director or a
trustee, you will assume legal responsibilities as an individual. These legal responsibilities, as a

is a registered charity). The Office of the Scottish Charity Regulator has up
the latter scenario at: https://www.oscr.org.uk/guidance-and-for
practice-for-charity-trustees/. If appointed or nominated to an outside % hould ensure

that you are clear about the role and the responsibilities you will h to an individual. You
will also have to act in the outside body’s best interests and, as a @, will be bound by the

provisions in any code of conduct it has adopted, when acting as su

If you have any doubts about your responsibilities @rns about the impact of an
appointment to an outside body on your ability to ad public body’s Code, you should
seek advice before accepting such an appointment or ny meeting at which appointments
are to be made. Advice can be sought from your W y's employees or, if appropriate, from

employees of the outside body.
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SECTION 4: REGISTRATION OF INTERESTS

99

100

101

102

103
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105

This section of the Code is intended to give members of the public confidence that decisions are
being taken in the best interests of the public and not those of you or your family, friends or
personal associates.

The Register is intended to be a public record of the interests that might, by their nature, be likely
to conflict with your role as a member.

The fact that you have subsequently declared a registrable interest at a meeting would not
necessarily be a defence to a complaint that you breached Section 4 of the Code by failing to
register it. Accordingly, you should be as transparent and careful as possible when considering
which interests you are required to register.

The Register should cover your whole term of office. Should an interestmio ger apply (for
example if you cease to receive remuneration through employed wa @ your term of
office), the entry should still be listed in the Register and retained hole term of office.
However, you should amend the Register to reflect the ch@nge @f circumstances, e.g.
“management consultant from xx/xx/2019 until xx/xx/2020" .

You should be aware that the Ethical Standards in Publi
Interests) Amendment (No. 2) Regulations 2021 (th
employees must retain the record for a period of five y
in office.

You are required by the 2021 Regulationsg® our entries in the Register of Interests within
one month of your circumstances ch hile your public body may issue a reminder
annually or even on a more fre pasis#’It is nevertheless your personal responsibility to

ensure your entry is updated wi nth of a new interest arising or of your circumstances
you review all your entries in the Register at least once a

cotland) Act 2000 (Register of
ulations) state that public body
er the date a member ceases to be

For categories whegestheN€ode does not specifically mention the level of detail to be registered,
it is for you to de @ making such a decision, you should observe the key principles and, in
particular, th ofyselfliessness, integrity, openness and honesty. You should ensure you have
provided en{ugh igormation for a member of the public to be able to understand the nature of

the entry | ister without having to undertake any research. A failure to include sufficient
info an entry to be understandable could amount to a breach of the Code. For
exa 8 you are registering employment you should include the full name of your employer,

net justian abbreviation.

Category One: Remuneration

106 The level of remuneration, or how much you receive, does not matter in terms of whether an

107

entry needs to be made under this category. The question is only whether you have received
remuneration. This means paid work, no matter how casual or trivial in nature, requires to be
registered.

You do not need to state the exact job title of any remunerated post you hold as an employee,

but you should provide a description that allows a member of the public to understand the type
of role. For example, you could state:
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“Since 2019, receive an ongoing salary as a part-time customer service agent for X+Y Limited,
being an IT consultancy firm”; or “receive hourly rate payment for one day per week self-employed
work for GreenFingers, being the trading name of my landscape gardening business which has
operated since 2016”; or “received two fixed payments for writing two articles, published in May
and September 2021 for Z, a trade magazine”.

108 ‘Undertaking’ is defined in Annex B of the Code as (a) a body corporate or partnership; or (b) an
unincorporated association carrying on a trade or business, with or without a view to a profit.
‘Body corporate’ includes entities such as companies, limited liability partnerships and,
potentially, Scottish Charitable Incorporated Organisations. ‘Unincorporated associations’
includes clubs, societies, and mutual associations. The key as to whether an interest is registrable
under this category is whether you carry out work for the undertaking for which you re€eive some
form of ‘remuneration,’ i.e. wage, salary, share of profits, fee, expenses or
benefit or benefit in kind.

109 Paragraph 4.5 of the Code confirms you do not have to register any wo @ you carry out on
behalf of the public body in your capacity as member.

110 Paragraph 4.10 of the Code indicates that you should register ’an@work’ besides a trade,
profession or vocation. Such work might include freelark that you undertake for a

particular sector, or a paid consultancy, or educational courses you provide in return
for payment.

Category Two: Other Roles V

111 If you have been appointed as a memb!I side body (including where you have been

nominated or appointed by your puk ), you should ensure that the membership is
registered in your Register of Inter nder Category One: Remuneration (if the position

is remunerated) or under C ight: Non-Financial Interests (if the position is not
remunerated).

112 If you hold an unrem directorship in an undertaking, and you are remunerated by a
parent or subsidiaryse t undertaking, you should register the unremunerated directorship
under ‘Other Role €’sake of transparency, you should register the name and registration
number of b ings, and the relationship between the two. Your remuneration in the
parent or sulisidiar§j undertaking should also be registered under Category One: Remuneration.

Categor ntracts

113 mugt register an interest under this category where:
e you as an individual; or
e an undertaking that you have a substantial interest in either as a partner, director or
shareholder (where the value of shares you hold is as described under Category Four: Shares
and Securities)
has an upcoming or ongoing contract with the public body for the supply of goods or services, or
for the execution of works. You do not need to state the value of the contract.

This category may overlap with Category One: Remuneration. If so, you should add an entry under
both sections, for transparency. An example of the detail required would be as follows: Director
and shareholder of cleaning company which has a contract with MidScotland College to valet the
college’s vehicle fleet. Contract start date: 1 February 2010.
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Category Four: Election Expenses

114

‘Donations’ towards election expenses would include those received via crowdfunding, if
individual contributions (including any from the same source) amount to more than £50.

Category Five: Houses, Land and Buildings

115

116

You should note that you are only required to register an interest in a house, land or building if
the objective test is met. If you are required to register an interest under category five (in terms
of paragraph 4.18 of the Code), you will need to provide your public body’s Standards Officer with
the full address of the house, land or buildings you own or have any other right or jnterest in.
However, there is no requirement for any full address you provide to be disclosed on your public
body’s website or otherwise made publicly available. This means it is sufficient f@ urposes
of your publicly available register to simply identify where the property is log@tedyFor example,
if you were a member of a national park authority, it would be sufficj tate: “/ own a
residential property located within X National Park” .

Examples of other rights you may have in houses, land and buil@y include a right as a
tenant, an agricultural tenant, as a trustee or beneficiary of a trust, ough a liferent.

Category Six: Interest in Shares and Securities Q

117

118

119

120

121

122

‘Shares and securities’ is intended to cover all types ip@ncial investment models, including
stocks, bonds, options, investment trusts, and other fasms of part-ownership, including equity

and debt ownership. V

You have a registrable interest, in termsfo agraph 4.20(a) of the Code if, at any time, you own,
th ed share capital of a specific company or body.

or have an interest in more than 1%

You have a registrable inter in terfgs of paragraph 4.20(b) of the Code if, at the relevant date,
the market value of any sHates aRd securities (in any one specific company or body) you own or

have an interest inis g n £25,000. The ‘relevant date’ is defined in Annex B of the Code

as the date you ointed as a member, and on 5 April each year following your
appointment. O

For examplejlyou abe appointed as a board member of MidScotland College on 7 June 2021. For

the purpo ragraph 4.20(b) of the Code, 7 June 2021 is the first ‘relevant date’ on which

er the market value of your shares and securities. If, on 7 June 2021, the market

y shares and securities (in any one specific company or body) you own or have an

n is greater than £25,000, you must register that shareholding. Thereafter, the next

‘relevant date’ on which you must consider the market value of your shares and securities is 5
April 2022, and then 5 April each following year.

An interest under shares and securities will also include investments made under self-invested
pension plans. However, you do not need to declare an interest in your public body’s pension
fund (if applicable).

In relation to paragraph 4.20 of the Code you will have a registrable interest as a trustee, (either
as an individual or jointly with other trustees), where you have an interest as a beneficiary of the
trust and where the benefit is greater than 1% of the trust’s value or the value of that benefit is
greater than £25,000.
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Category Seven: Gifts and Hospitality

123 The default position is you should refuse gifts and hospitality, except in very limited
circumstances (see paragraphs 3.13 to 3.21 of the Code). However, if you have accepted and
registered gifts and hospitality under the previous versions of the Code, these should remain on
your Register of Interests for the term of office.

Category Eight: Non-Financial Interests

124 When considering whether you have a registrable non-financial interest, you should bear in mind
that the test is whether the interest is one which members of the public might reasonably think
could influence your actions, speeches, decision-making or voting in the public body. An example

of this might be membership of a society. You should consider whether such me ip might
lead members of the public to reasonably conclude that it could influence you ns, speeches,
decision-making or voting, in terms of paragraph 4.22 of the Code. If so, yo d register the
interest.

125 In order to ensure you are being as transparent as possible, you shouldgsconsider erring on the
side of caution. You are reminded that any non-financial interest registered under Category Eight
of the Code, is a connection in terms of Section 5 of the£&de. That means you will have to

@ is met, in terms of paragraph

consider whether it also needs to be declared, if the obj
5.5 of the Code.

126 You should bear in mind that the examples of pow inancial interests stated in paragraph

4.22 of the Code are illustrative only and, therefor not an exhaustive list of potential non-
financial interests. O

Category Nine: Close Family Memb

127 Paragraph 4.23 of the Code 4§ intended to help ensure that your public body complies with
accounting standards that, feqUige a public body’s accounts to disclose the possibility that its
financial position may have%een affected by any related party transactions. Such transactions
include contracts for th f goods and services, and the execution of works. While you are
also required to d e\thefinancial interests of others under paragraph 5.5 of the Code, if the
objective test i efe is a risk that your public body’s finance team may not realise that you
have done s@ when pfreparing the accounts. You are, therefore, required to register the interest

of any cl mily’ member who has transactions with your public body or is likely to have
transaeti o business with it. This is to ensure there is transparency in respect of any
pot nfluence that anyone close to you, in your capacity as a member of your public body,

y h ver a transaction your public body has been involved in that, in turn, had an impact
on erall financial position.

128 The Code does not define what is meant by ‘close family member’ as this will depend on your
individual circumstances, but it is likely that a spouse, cohabitee, partner, parent and child would
be considered to fall within this category. You do not need to disclose the family member’s name
or any other personal data in the register; it is sufficient for you to identify the relationship and
nature of the transaction. For example, “my son is a partner in a law firm that has a contract to
provide legal services to the health board”.

129 The fact that a close family member may be employed by your public body would not be
considered a transaction or business for the purposes of Category Nine. Therefore, while such a

connection could amount to a declarable interest under Section 5 of the Code, it would not
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require to be registered.

A board member of a Regional Transport Partnership (RTP) failed to register his membership of a
prominent cycling pressure group. The Panel found that a member of the public with knowledge of the
membership of the pressure group might reasonably think that the member’s actions and decision-
making at the RTP would be influenced by that interest. As such, the Panel determined it was an
interest that should have been registered as a non-financial interest under Category Eight.

A member failed to register that they received a one-off payment for writing an article in a trade
magazine. The article was published and payment was received after the member’s appointment to
the board of her public body. The Panel accepted that the failure to register was inadvertent, but
nevertheless found that a breach of the Code had occurred.

A member failed to ensure his one-third shareholding in a company was regi @ d correctly and
timeously. While the Panel accepted that there was no intention to mislead or decei€, and that neither
the member nor the company had gained any benefit from the oversight, gvertheless found

to have breached the Code.
A complaint alleged that a councillor failed to register a financial intere@:pect of her remunerated
employment as an office manager with a member of the Scottish Pagliament. The Panel noted that the
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SECTION 5: DECLARATION OF INTERESTS

130 The requirement for members to declare certain interests is a fundamental requirement of the
Code. A failure to do so removes the opportunity for openness and transparency in a member’s
role and denies the public the opportunity to consider whether a member’s interests may or may
not influence their discussion and decision-making.

131 Should you be in any doubt about the legal implications of your participation in a public body
discussion or decision, you should seek advice from your Standards Officer, Chair or Chief
Executive before taking part.

Stage 1: Connection

Paragraph 5.1

132 In your work as a member, you will have connections with a great @
organisations. In the same way, your financial affairs, employment and ‘preperty holdings - or
those of individuals close to you or bodies you are involved with - Will sometimes mean that you
have a connection to a matter that your public body is considering, i e way.

133 Such connections will not always amount to an intefest you are required to declare.
However, you should always consider whether this i ssibility, in the context of your role as
a member and in respect of any specific matteg you eing asked to consider. You should
always err on the side of caution, and if you a% doubt you should consult your public
body’s Standards Officer.

Paragraph 5.2 O

134 The Code cannot provide for r&pe of relationship that could result in a connection, as this
will depend on the facts and’cifeumstances; for example, how close you are to the individual in
guestion and how often yot,see them. It should be noted, however, that certain relationships
such as spouse, partner; e, close friend, parent or child are likely to result in a connection.

135 Itis impossible to @ y type of connection you could possibly have with a matter involving or
to be considgred by y¥&tr public body. However, some common examples would include:

e your public body considering some form of financial assistance or decision that could have a
dirgct effect Oon an organisation you, your partner, or someone close to you works for;

. embership of another body or organisation that is seeking to agree a contract with your
pu dy;

. form of personal connection with a person making an application, or a complaint, to
public body.

136 The Code does not restrict the ability of a public body to benefit from the knowledge and
experience of its members. Having knowledge or experience of a matter that is to be considered
by your public body is not necessarily a connection. For example, if your public body is considering
tenders received for the provision of a new IT system, your knowledge and experience as an IT
specialist would not be considered a connection.

Paragraph 5.3

137 Paragraph 5.3 of the Code makes it clear that anything you have registered as an interest in terms
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of Section 4 of the Code (Registration of Interests) would be considered a connection for the
purposes of Section 5.

Paragraph 5.4

138

139

140

141

142

143

Stage 2:

You should also be mindful of the specific responsibilities you have to different bodies and be
aware of the potential for conflicts of interests between your different roles. Membership of a
body you have been appointed or nominated to by the public body, as its representative, would
not normally be a connection.

However, this does not apply where the matter being considered by your public body is quasi-
judicial or regulatory in nature. An example of where you would have a connection as\a member

public body, or is an objector to such an application. This is regardless of
actively participated in the decision by the other body to make the applicati

ave a connection
where you have a personal conflict, either by reason of:
e your actions;

e your connections (other than your membership of the body); or
e your legal obligations.

An example of where you may have a personal confli therefore a declarable interest, by
reason of your actions could be where, just be being appointed to your board, you made
critical comments in the press about another@rganisation’s wastefulness in terms of expenditure.
If, following your appointment, the othe jon makes a funding application to your public

In terms of being a member of an outside body, the Code also stat

body it is likely that your actions may ha Ited in you having a personal conflict.

An example of where you may al conflict by way of a connection (other than solely
from your membership of t tsi ody) would be where your partner works for the outside
body, and the body is see funding from the public body for its operations that could have an
impact on your partne

Examples of wher @ ay'have a personal conflict as a result of legal obligations would include
where you arg"8i adirector of a company or a charity trustee. Both the Companies Acts and
the Charitiesiand Tfustee Investment (Scotland) Act 2005 impose obligations on you to act in the

S

best inter
me

e company or charity, and those obligations may conflict with your role as a
are in doubt as to what your legal obligations are to the outside body, you should
from its legal advisers.

V

erest

Paragraph 5.5

144

145

Having decided that you have a connection to a particular matter, you should apply the objective
test to that connection to decide whether it amounts to an interest that requires to be declared.

The objective test outlined in paragraph 5.5 of the Code assumes that a member of the public
has knowledge of the relevant facts. The question you need to consider is whether a member of
the public, with this knowledge, would reasonably regard the connection as so significant that it
would be likely to prejudice your discussion or decision-making in your role as a member. If the
answer is yes, the connection is an interest which you should declare.
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146 At all times when applying the objective test, you should be aware that it is just that — objective.
The test is not what you yourself know about your own motivations and whether the connection
would unduly influence you: it is what others would reasonably think, if they were in possession
of the relevant facts.

147 There may be instances where, having applied the objective test, you consider the connection is
so remote and insignificant that you do not think it amounts to an interest. Examples might be
where a charity you occasionally donate to is seeking funding from your public body, or when a
neighbour you have little social contact with works for a company that has a contract to provide
cleaning services for the building where your public body’s offices are located.

relationship or that they had engaged in any contact outside a work s
that a member of the public, with knowledge of these relevant facts, Would mot reasonably regard
the member’s connection as being so significant that it would be cohsidered as being likely to
9 did not amount to an interest

that would require to be declared for the purposes of Sectio ode
A member of a health board took part in a discussion nagging issues in respect of the
construction of a new hospital, despite having previo ngaged in a claim for legal damages

against a subsidiary of the construction compa
the objective test, the Panel determined th
this did not amount to a declarable intere was because the Panel did not consider that a
member of the public, with knowledg

hospitality. As yo
or hospitality bei
that it woul

149 Whe i declaration of interest you only need provide enough information for those at

to understand why you are making a declaration. For example, it may be sufficient
‘| declare an interest as my partner is a member of the organisation making the
app jon”. You might not necessarily need to provide details about how long your partner has
been a member and in what capacity.

150 You must disclose or declare your personal interests both in formal and informal dealings with
public body employees and other members, not just in formal board or committee meetings. This
is an important consideration, especially when you are seeking advice or assistance from public
body employees or other sources. You should not assume that employees and others will know
or will remember what your interests are.

151 You should be mindful of the need to protect the confidentiality of another person’s business or
financial interests when making a declaration of interest. You are only required to provide enough
information to make it clear why you consider you have a clear and substantial interest.
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A complaint alleged that a member took part in a discussion at a NHS Board meeting on review of
child health and medical paediatric inpatient services at a local hospital, where a freedom of
information (Fol) request and press coverage were considered. This was despite being aware that an
Fol request had been submitted to the Health Board on behalf of his employer, who was a Member of
the Scottish Parliament. The employer, who had an interest in retaining certain services under
consideration, had previously raised the issue in the Scottish Parliament and had made public
statements in the press. The Panel found that the member had failed to apply the objective test as,
had he done so, he would have realised that in taking part in the discussion, where issues and concerns
that were similar to those raised by his employer could be raised, a member of the public with
knowledge of the relevant facts might reasonably conclude that he could be influenced by his
employer. The Panel concluded that the nature of an employee / employer relationship could not
reasonably been considered to be remote or insignificant. The member was found. breached
the Code.

A complaint alleged that a member had not declared an interest at a bog @ ting where reports
were presented about the public body’s contribution towards the ding aof certain voluntary
organisations, which included her employer. This was despite her employe having been mentioned
specifically in reports considered at the meeting in question. It was that the member should
have applied the objective test, declared a non-financial inteféStand taken no further part in the
discussions and decision-making at the meeting. She was f ve breached the Code.

A college board was considering a plan for the restru ing” of the college’s academic faculties.
Though the exact details of the restructuring were Rgt yet finalised, it was likely that the plan would
result in a number of job losses. A board memger, w ad a close friend employed as a lecturer in
one of the faculties potentially under threg Wructuring, failed to declare that friendship as
an interest. By failing to declare the interes @ anel found that the member had breached the Code.
Although it was not certain that the r, ag would have resulted in the loss of his friend’s job, a
member of the public, with kno e relevant facts, could reasonably have regarded the

member’s friendship as being likely toyprejudice the discussion and decision-making related to the
restructuring.

Stage 3: Participation
Paragraph 5.6 O

152 If you deci ou should declare an interest, you should do so at the earliest opportunity. If
youg@n a declaration is necessary when the discussion in respect of a matter is underway,
ou ish to consider whether you should provide a brief explanation as to why you had not

realisediyou had an interest at the outset of the meeting.

153 Thereafter, when the item is being considered, you should leave the room. It is not sufficient for
you to retire to the back of the room or the public gallery. If the meeting is being held online, you
should retire to a separate breakout room or leave and re-join after the discussion on the matter
has concluded. It is not sufficient for you to turn off your camera and / or microphone for the
duration of the matter.

154 You should not give anyone reason to doubt that you are no longer in any position to influence
the outcome of deliberations on the relevant item either directly or indirectly. This means that
you should refrain from contacting your member colleagues remotely (for example by email or
text) while they are considering the item.
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A member who was involved in a decision regarding whether to retain paediatric A&E services at a
specific hospital, made a declaration of interest stating that their partner was a nurse in the A&E
department in question. The member’s declaration was noted and they were asked to leave the
meeting, which was being held online. However, instead of fully leaving the online meeting, the
member simply switched off their camera, meaning that they were still able to see and hear the
proceedings. The member then sent WhatsApp messages to their colleagues on the board, outlining
further arguments as to why the A&E services should be retained. The Panel found that the member
had breached the Code.

Part of the agenda for a public body’s board meeting dealt with consideration of a proposed
memorandum of understanding between the public body and a university. At the outset of the board
meeting, a member, who was also Chancellor of the university in question, declared arjinterest.
When the agenda item arose, the member excused themselves from the board meeti
room, returning only when discussion of the memorandum had complete member’s
declaration, together with the fact they had left the meeting, was documented j oard minutes.
The member had, therefore, acted in accordance with the Code.

155 Where the only interest is in relation to an item included in an agefida which is before the public
body or one of its committees, for noting or formal approval, no de on is required unless it
is then decided that the item needs to be discussed or deb a substantive issue.

156 You are reminded that, when considering whether a declafatiof of interest is appropriate or the

effect of making a declaration in terms of the actions then required to take, you should
refer to the full provisions of the Code. The Standagds Cagmmission has produced an Advice Note
for Members on How to Decla In sts, which can be found at:
https://www.standardscommissionscotl ducation-and-resources/professional-
briefings.

157 You may wish to check that a
recorded in the minute with
interest in relation to th
company making the appli n. Ms A therefore left the room and took no part in the discussion
or decision-making

jon of interest you have made at a formal meeting is
relevant agenda item identified. For example: “Ms A declared an

Paragraph 5.7

158 You may ink about whether you should indicate why you consider any connection you

have, t r does not amount to a declarable interest. This is particularly if you know that

embers'ef the public are aware of your connection, but where you suspect they may not have
knewledge of all the relevant facts.

159 In those circumstances you might want to make a transparency statement. For example, you
could state: “I have a connection to this item by reason of... However, having applied the objective
test | do not consider that | have an interest to declare. This is because...”. If you think it would be
helpful, you can ask the employees who are clerking the meeting to note your transparency
statement in the minutes. Similarly, you may wish, for the sake of transparency, to state that you
were offered, but turned down, a gift or hospitality.

Paragraph 5.8

160 The Standards Commission can consider requests for dispensations in certain circumstances,
either from a member as an individual or to a class or description of members who are affected
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by a particular category of interest.

161 Any application for a dispensation should be submitted either by email to
enquiries@standardscommission.org.uk or by mail to the Executive Director, The Standards
Commission for Scotland, Room T2.21, The Scottish Parliament, Edinburgh, EH99 1SP. Any
application should detail all the relevant information, including the reasons why a dispensation is
sought. Factors to consider before making the application include whether:

e it would be in accordance with both the spirit and intent of the Code to grant the dispensation;
and

e you have provided sufficient reasons for the request, including what the effect or
consequence would be if it was not granted.

in ation,
specific item
e meeting in
so this may not
ds Commission as

162 The Standards Commission will respond as soon as practicable after receipt o
usually within 20 working days. Where an application for dispensation relate
of business, the Standards Commission will endeavour to respond be
qguestion. However, Standards Commission Members work on a part-ti
always be possible. As such, all applications should be submitted to
soon as the relevant information / circumstances are known.

163 If a dispensation is granted, you should consider stating thi meeting, and asking for this to

be recorded in the minutes.
Paragraph 5.9 @

164 There is no definition for what may constit a ‘frequent’ declaration of interest in terms of
gpendeftifely on the specific facts and circumstances of

each case and how often the matterin u have an interest is discussed by the public body.
For example, declaring the same | our meetings of a public body that only meets on a
quarterly basis might be consi reqlient’. However, this may not necessarily be the case if
the public body met twice a g discussed the same matter in which you have an interest

at a few consecutive meet

O
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SECTION 6: LOBBYING AND ACCESS TO BOARD MEMBERS

165

166

167

168

169

170

171

As a member, you will be approached by those wishing to make their views known. This is
perfectly legitimate and should be encouraged, as it is important that individuals are able to
engage with public bodies.

Paragraph 6.1 of the Code sets out some of the ways in which you, as a member, may be lobbied.
For example, you may be lobbied by a service user on a personal issue, such as the service your
public body is providing. You may be approached by someone seeking financial or other benefit
from the public body, either by way of a contract for goods or services, or some form of licence
or consent.

It is easy for the lines between these different types of approach to become blugred, Pacticularly
when you are dealing with casework or regulatory matters, such as planning icensing. It is
important to recognise, however, that the integrity and reputation of the publiG®ody’s decision-
making process depends on openness, transparency and following propé ssvThere is a risk
that private meetings with lobbyists, particularly those that fal t e public body’s
procedures, and where employees are not involved, will underfine could reasonably be
perceived as undermining this.

Lobbyists can expect to deal with public body employee
process. If you are seen as facilitating an approach i
perception that you have allowed the lobbyist special o the decision-maker and that you
are bypassing employees. As such, if you are appreached by anyone about a pending decision of
any kind, you should advise the employeesw aling with the matter and give them all

relevant information.
Paragraph 6.5 of the Code notes t Q/e concerns about the approach or methods used

by any person or organisation i cts with you, you can seek the guidance of the Chair,
Chief Executive or Standards @fficer.¥ou can also seek advice from a colleague or external advice,
as you deem appropriate.

tain stages of an application
t ormal process, there may be a

you have received from lobbyists with employees will give you an
f it’is something that they were not aware of and / or if it is relevant to
any decision L aking. It may be that lobbyists will present information in a way that is
favourable tﬁeﬂ)ase, but which does not give the complete picture. Employees can give you
professio icé’on what may or may not be a relevant consideration in respect of any decision
you ing.

Discussing the inform
opportunity to esta

n if you do not make casework or regulatory types of decisions, there are still likely to be
issu nder the Code that you will need to consider. In particular, it would be a breach of the
Code for you to lobby employees who are making decisions on casework or contracts, either on
your behalf, or on behalf of others.

Service User Enquiries

172

As a member of a public body, you have a representative role and, as such, may be approached
by service users. Allowing service users to advise you of their views, including any concerns, helps
ensure the public body is perceived as being open, accessible and responsive to the needs of the
public. When you respond, you should be mindful of the need to treat everyone with respect,
and to otherwise promote the key principles outlined in Section 2 of the Code. In some cases,
however, you may feel that there is nothing further to be gained by responding to a service user
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173

174

175

and that you are not able to help them further. In those circumstances, you should politely inform
the service user that is the case.

You are entitled to raise a service user’s enquiry with the relevant employee, although you
should, at all times, follow your public body’s policies on the processing of personal data. You can
ask questions about how a service has been delivered, and can seek information on progress on
behalf of a service user, but you should be careful not to stray into operational management (for
more advice on this, please see the Standards Commission’s Advice Note for members on
distinguishing between their strategic role and any operational work, which can be found at:
https://www.standardscommissionscotland.org.uk/education-and-resources/professional-

briefings.

You should be aware of the distinction between a service user’s request fo (or for
information about a service), and a complaint about a service received. In ter case, you
should recommend that the service user makes use of the public bod al complaints
procedure, as this enables common patterns of complaint to be id d enables a
complainer to escalate their complaint to the Scottish Public Service , if necessary

for your help is also a public

and as appropriate.
JOK O
.-% idual in the same way as any

t which relates to their status as
ent). You are a member of the
ers should be handled by their line

an

Inevitably there will be occasions where the service user
body employee. While they are entitled to do so as a pgiv
other service user, you should decline to get involve
an employee (such as performance or attendance
organisation that employs them, and employ tm
manager or their union representative, as appropri

Lobbying O

176

177

178

Paragraph 6.7 of the Code note issimportant that you understand the basis on which you
are being lobbied in order to urethat any action taken in connection with a lobbyist complies
with the standards set outyin th&yCode and the Lobbying (Scotland) Act 2016. This Act aims to
increase public transp out lobbying and defines particular types of communication as
‘regulated lobbying 12 March 2018 anyone who engages in regulated lobbying must
record details of t @ ivities on a Lobbying Register website. Regulated lobbying only involves
lobbying whepsiv takes place face-to-face with:

o Memberslof théScottish Parliament;

e Memb Scottish Government (including the Scottish Law Officers); and

e Jun ish Ministers; the Permanent Secretary of the Scottish Government; and Scottish
ragent Special Advisers.

J

Private meetings with lobbyists - whether professional lobbyists or members of the public seeking
your support - can undermine public trust in decision-making processes. It can also have
consequences for the lobbyist. For example, a private meeting could disqualify them from the
tender process if they are bidding for a public body contract. Private meetings can also involve
offers of hospitality, which could lead to a breach of the gift and hospitality provisions at
paragraphs 3.13 to 3.21 of the Code.

If you are approached by a lobbyist, it is likely that they are seeking your involvement as a lobbyist
in turn, whether as a decision-maker or otherwise. It is important to recognise that there is a
difference between lobbying on behalf of a commercial or personal interest, and lobbying for a
policy change or benefit which affects a group of people, a community, or an organisational
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sector. You should always consider what will benefit the public body and its service users as a
whole, not just any narrow sectoral interest.

179 You must not, in any case, accept any paid work in which you give advice on how to influence
your public body. An example of a breach of the Code in this regard could be if a member of the
Standards Commission provided paid consultancy services to a political party in respect of how
to best respond to complaints and represent its members at Hearings convened to consider
potential breaches of Codes.

180 In all situations, care is needed. You should be guided by the Code and, in particular, consider:
e could anything you do or say be construed as you having been improperly influenced to take
a particular stance on an issue;
e are you giving, or could you be perceived as giving, preferential access to anyonéeSide of an
argument;
e when seeking information on the progress of a case or particular mat
factual way or could you instead be perceived as making representa

udoingsoina
lending support;

and
e are you reaching your own view on a matter having heard al‘the rzevant arguments and
evidence (including the guidance of public body employees), ot simply agreeing or

complying with any view expressed by your member cq s.

181 If you choose to be an advocate for or against a parti€ulag’cause, you will forfeit your right to be
a decision-maker in regulatory or quasi-judicial deci concerning that cause. If you are
approached, you can listen to views expressed butyousnust make it clear that you cannot lend

support or make a decision until the appropfiate meéting, when you have heard and considered
all relevant and material evidence and i owever, you can:

e advise employees of the representa have received;

e assist service users in making ie nown to the relevant employee;

e seek factual information abgut progress of a case; and / or

e advise those that are lob#ByiRg whothey can contact (being the relevant employee).

A board member introd ange to her public body’s funding application policy, which was
subsequently appro board. Following board approval, a service user sent the member an
email complaining a policy change. The member referred the service user’s email to the Chief

Executive for affempl,
indicated thgt i
howevergther:

response. The service user complained that the member’s failure to respond
not want to engage with him and had denied him access. The Panel noted,
no specific obligation under the Code for individual members to respond to all who

seek téylo m. The Panel considered that the member had acted appropriately in referring the
emglil to the €hief Executive so that the appropriate employee could respond. As such, it determined
that mplaint did not amount to a breach of the Code.

A complaint alleged that a councillor had been involved in a ‘secret’ meeting with some local residents.
The outcome of the meeting resulted in a Traffic Regulation Order (TRO), which ultimately led to the
introduction of parking restrictions. The complainer alleged that, by attending the meeting, the
councillor had failed to be accessible to the public and had demonstrated bias in favour of some
residents. It was established, however, that the councillor had been accompanied at the meeting by
an officer from the Council’s Roads Services. No evidence was found that the councillor had indicated
support for or against the making of the TRO, and as such his conduct did not give rise to a breach of
the Code.

A complaint alleged that a Health Board member had held an individual meeting with a supplier of
medical equipment, despite knowing that the supplier was involved in an ongoing tender process. The
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member met with the supplier alone, without taking an employee of his public body, and without
informing his board in advance that he was meeting the supplier. At the next meeting of the board,
the tender applications were discussed and the supplier in question was awarded the contract. The
Panel found that by meeting with the supplier alone and by subsequently taking part in the discussions
and decision-making over the tender, the member had breached the Code. It was likely that a member
of the public, with knowledge of the relevant facts, would perceive that the member had offered
preferential treatment to the supplier compared to the other suppliers involved in the tender.

A member of a board involved in the provision of grant funding accepted payment from a lobbying
organisation. At a subsequent board meeting, convened to discuss and decide upon a round of funding,
the member posed a number of critical questions and made derisive comments regarding,the majority
of the funding applicants. The member did not, however, criticise or comment upon an afplication for
funding by a body that transpired to be a client of the lobbying organisation. The Panél¥eund that by
accepting the payment from the lobbying organisation, the member had breg the Code and,
further, that it was clear from his actions in the board meeting that, in return fe payment, he was
attempting to accord preferential treatment to the lobbying organisation’s
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ANNEX A

BREACHES OF THE CODE

Hearings

182

183

Sanctions

184

185

The Standards Commission, after receiving a report from the Ethical Standards Commissioner,
(ESC), can decide to hold a Hearing (usually in public) to determine whether a breach of the Code
has occurred and, if so, to determine the appropriate sanction. A policy outlining the factors the
Standards Commission will consider when making such a decision on a report referred by the ESC
can be found at: https://www.standardscommissionscotland.org.uk/cases.

Details of the procedures followed at a Standards Commission's Hearing utli in its
Hearings Process Guide and Rules, which can b found at:
https://www.standardscommissionscotland.org.uk/cases/hearing-rules. Shtaifycircumstances
and following the agreement of parties involved in the Hearing, the Sta @ ommission may
use an Abbreviated Hearing Process.

Section 19 of the Ethical Standards in Public Life etc
Hearing Panel to impose a sanction. This can be eithe suge, suspension, or removal from the

board and disqualification:
Censure: A censure is a formal record of thwards Commission’s severe and public

disapproval of the member.
Suspension: This can be a full or partial
that the member is suspended fr

(for up to one year). A full suspension means
ing all meetings of the public body. A partial
suspension means that the me suspended from attending some of the meetings of the
public body. In imposing a su n on a member, the Standards Commission can direct that
any remuneration or allowafic riving from membership of the body that would be payable to
the member be not paid or e redticed.

Disqualification: Disqu means that the member is removed from their membership and
disqualified from pfe ip of the body for the period determined (which can be up to five
years). In circums here the member is also a councillor, or a member of another devolved
public body, ghe disg@@alification may extend to that member’s status as a councillor or member
of the ot volved public body.

The §tandards  Commission’s policy outlining the factors a Hearing Panel will consider when
kin decision on the sanction to be imposed <can be found at:
https:/Mww.standardscommissionscotland.org.uk/cases/hearing-rules.

Interim Suspensions

186

187

Section 21 of the 2000 Act gives the Standards Commission power to impose an interim
suspension on a member on receipt of an interim report from the ESC about an ongoing
investigation. A policy outlining the Standards Commission’s approach to interim suspensions can
be found at: https://www.standardscommissionscotland.org.uk/cases/details-of-alleged-breach.

The decision to impose an interim suspension should not be seen as a finding on the merits of a
complaint, nor as a disciplinary measure.
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Key messages

The Scottish Government recognises that workforce skills are central to tb%):onomy, but it has not
provided the leadership needed to achieve the intended benefits from | rking in skills planning
and provision. Many obstacles remain and present risks to progress cottish Government now
needs to take urgent action to realise its ambitions for skills alignG

1. In 2017, the Scottish 2. The Scottish Go%ment

Government committed to has not provide&&h;
improving skills planning to necessary | ip for
make it more effective progress

The Scottish Government recognises that rted to work together
skills are crucial to inclusive and sustainable but a lack of consensus

SDS and t
on skills m
economic recovery and growth. It established emerg% Th&Scottish Government did not

the Enterprise and Skills Strategic Board to pro necessary leadership or oversight,
coordinate the activities of the enterprise and

VitNNSeifficient clarity on what it wanted to
skills agencies. The Scottish Government, Skills achie¥e and what success would look like. As
esu

Development Scotland (SDS) and the Scottish < j It, the benefits anticipated from skills

Funding Council (SFC) agreed to work towar lignment have not been realised.
skills alignment — a more integrated appro

skills planning and provision.

Planning for skills

3. Current arrangements
are unlikely to achieve
the ambitions for skills
alignment at the pace
required

The Scottish Government set up the Skills
Alignment Assurance Group in 2021 to drive
progress, with a different focus than was
originally set out in 2017. Differences between
the Scottish Government, SDS and the SFC on
the revised approach have prevented effective
joint working. Pathfinder projects have been
slow to start, and there are no timescales for
achieving their planned outcomes. The capacity
of the SFC continues to limit its contribution

to skills alignment. Existing obstacles continue
to pose a risk to progress, and the Scottish
Government now needs to take urgent action.
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Recommendations

The Scottish Government should: Q?

e clearly set out its strategic intent for skills alignment, the outcomes g&ai achieve, and how it will
measure progress — ensuring that this is consistent with relevant of§jectiyes and outcomes in its national

strategies and plans
e clarify the governance and oversight arrangements for sk| @ent activity
e through letters of guidance, clearly articulate to SDS gnd t C what it expects of them in working
\er

together to implement skills alignment, ensuring the € to both agencies are consistent and
complementary.

The Scottish Government, SDS and t?@hould:

e agree how they will work together to & hared outcomes for skills.

SDS and the SFC should:
e mplement solutions to overc@bstacles to joint working, including collectively using data to inform skills
planning
e provide timely, regulgr r about their progress on skills alignment to the Scottish Government and

others with gover@ oversight responsibilities.

Planning for skills
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Background

1. Scotland’s skills system needs to operate effectively for individuals and employers,
and to add value to the economy. The labour market faces a combination of skills gaps,
skills shortages and skills underutilisation. For example, there are gaps in social care and
demand for new skills in digital and responding to the climate emergency. Withdrawal
from the EU and Covid-19 have further sharpened the focus on workforce skills.

2. The main public bodies responsible for providing access to post-school skills and
knowledge are Skills Development Scotland (SDS) and the Scottish Funding Council

education, although it is not possible to identify how much of the SDS and SFC
expenditure specifically relates to skills alignment activity:

(SFC). Together, they spend over £2 billion each year on training and post-school @

e SDS supports people and businesses to develop the skills they need row
careers advice, apprenticeships and other work-based learning. As
2021, it had 1,536 full-time equivalent (FTE) staff, inclusive of 73
services staff who also support other agencies. The Scottish t's draft
budget for 2022/23 includes a total of £225.6 million for S

¢ The SFC funds further and higher education and researc
universities. As at November 2021, it had 109 FTE staff, Th&Scottish Government's
draft budget for 2022/23 includes a total of £1 .97% rihe SFC.

3. Skills can be provided through:

¢ apprenticeships < ?
(modern apprenticeships, foundation ap @€ships, graduate apprenticeships)

¢ college courses
(including higher national certifiggtes higher national diplomas)

¢ university courses
(such as undergraduate and postgraduate degrees)

¢ upskilling and reskilling of people currently in work
(for example through on-the-job training and retraining).

Planning for skills

About port

4. This t summarises the findings of an audit that
as &g Wow effectively the Scottish Government,
SO %> he SFC work together to ensure that

cqilafd's skills system responds to individuals” and
Jloyers' needs. It focuses on the extent to which the
cottish Government supports an integrated approach
to skills planning. The audit’'s objectives are explained

in the audit scope on our website. The audit assessed
progress to the end of November 2021.

5. By ‘skills alignment’ we mean the objectives of

a project originating from the Enterprise and Skills
Review in 2017, which involves SDS and the SFC
working together on skills planning, provision, review
and evaluation. The audit did not aim to assess the
effectiveness of the work that SDS and the SFC
undertake separately. Neither did it analyse the
effectiveness of individual skills initiatives or the
organisations delivering them. Many other organisations
have a role in funding and developing workforce skills
including colleges, universities, employers and private
sector training providers.

The audit team consisted of Rebecca Seidel,
Douglas Black, Corrinne Forsyth and Lynsey Davies,
with support from other colleagues and under the
direction of Gordon Smail, Audit Director.

| 4]


https://www.audit-scotland.gov.uk/uploads/docs/report/2021/as_210526_investing_skills_as.pdf

In 2017, the Scottish Government committed to
improving skills planning to make it mare effective

The Scottish Government established the 8. Skills align thtended to ‘align the relevant functions of

Enterprise and Skills Strategic Board to coordinate the SFC and@DS  ensure that... the agencies are able to equip

th tiviti fth t . d skill . Scotlangks, peopP® and businesses with the right skills and experience
e acuvities o e enterpriseé ana skills agencies to suéCeedn the economy, not just now but in the future’. The

6. Scotland's skills system involves a range of bodies and governance SglhttisG#Vernment expressed the intended benefits of skills
structures (Exhibit 1, page 6). The Scottish Government is a t as follows:

ultimately responsible for securing the skills the country needs. Its

Fair Work, Employability and Skills Directorate oversees SDS, and the V Learners will be able to access provision which enables them to
Advanced Learning and Science Directorate oversees the SFC. In May V develop the skills required to contribute to a highly productive
2021, responsibility for skills changed from two ministers to a single O workforce.

minister — the Minister for Higher Education and Further Education : : : : .
" e Employers will experience reductions in skills gaps and
Youth Employment and Training. : . : :
improvements in the skills of their workforce.
[ ]

7. In 2016, the Scottish Government started a review of the Worki Through collaboration, the capacity of colleges, universities and
arrangements among the enterprise and skills agencies “lfghidinds training providers will be developed and deployed to maximum

and Islands Enterprise, Scottish Enterprise, SDS and effect.

review recommended a national board to help coQrdiga e activities . _ _ _ _

of the agencies, and the Enterprise and Skills Stfbtegie B8ard (ESSB) ¢ Duplication in public funding will be addressed, leading to more
was formed in November 2017. Our 2019 briéii br Enterprise efficient investment in human capital through the education and
and Skills Review: Core areas of audit i has more information skills system, and the upskilling and reskilling of existing workers.
on the review and the ESSB. The ESSB ped collective actions

and recommendations for the agencidg,on $everal projects, including
skills alignment.
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Exhibit 1.

The post-school skills system in Scotland
A range of bodies are involved in skills planning and provision. !

Minister for Further Education

Goone
and Higher Education, Youth
Employment and Training
1 NV oo
e % (Y

avasee x

\
Enterprise and Skills Fair Work, [ Advanced Learning ] Regular programmed
J

. —> Employability and
Strategic Board Skills Directorate

\ l SDS and the SFC
®
[ co]

Skills Alignment Skills Devet Scottish Funding | .- -
Assurance Group Scotl SDS Council (SFC) "
(to December 2021) |

a
. —

¥

Employers Training providers Colleges Universities

and Science meetings between
Directorate the Minister, the

Scottish Government,

-
S=-a _———

Source: Audit Scotland
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9. The skills alignment work involved developing a five-stage model
for skills planning and provision, to be delivered jointly by SDS and
the SFC (Exhibit 2, page 8). This required them to agree what

skills Scotland requires and to then develop a plan for providing them.
The purpose of the plan was to help the Scottish Government make

evidence-based decisions on what skills provision to invest in nationally.

The last three stages of the model involved having systems to ensure
the skills planned for were provided and to assess whether delivering
these skills had achieved the intended benefits. In 2021, the Scottish
Government decided the five-stage model was no longer working as
a means of progressing skills alignment, and the approach changed to
focus on three strands of activity (paragraph 30).

&

Q
O
O
3

Planning for skills

O

10. In 2017, the Scottish Government set out three actions to ensure
there would be appropriate guidance and oversight of skills alignment:

e From 2018/19 the Scottih Government was to issue the same
strategic skills guidagce thgough letters of guidance to the boards
of SDS and the o support the delivery of the ESSB's

strategic pla ublished.

e The join DS Skills Committee, which provided advice
on skill@ boards of SDS and the SFC, was to be become
the Skill mittee of the ESSB. It was to take on a new role

int decision-making forum for the boards of SDS and the
issues affecting both agencies. It was also intended to
proVide detailed oversight of skills alignment on behalf of the
SB.

VV A skills alignment director was to be appointed in 2017/18. The

post was to be jointly appointed and funded by SDS and the SFC
and report to both chief executives. This appointment was to

be at a sufficiently senior level to allow the director to influence
the strategic and operational decisions of SDS and the SFC. The
director was to be supported by staff from SDS and the SFC.

| 7]



Exhibit 2.

SDS and the SFC's five-stage skills alignment model

The five-stage model begins with assessing the demand for skills in Scotland.

1. Skills
demand
assessment

2. Joint 3. Integrat
provision processes a
planning

“}»

[/
E

4. Performance
and contract
management

5. Joint
review and
evaluation

To develop and compile
a more comprehensive,
agreed common
assessment of skills
needs at national,
regional and sector
levels.

This data-led approach
ensures that both learners’
and employers’ needs

are reflected in the skills
planning process.

Source: Scottish Government

Planning for skills

agree@w
To develop a coherent Integrac sses for

plan for providing skills pro Sigggnstitutional
that are aligned with Q greements
the assessed demand, missioning with

eradicating overlap and traging providers.
duplication. develop processes, such

The plan will take in as contracts and outcome
agreements, to implement
the planned investment

in skills taken after
consideration of outputs
from stages 1 and 2.

account other fa

as the capacity of prqviders
to deliver ski

effectiv ecific
pathv%

This stage is also intended
to provide assurance that
duplication and overlap
have been addressed.

Coordinated outcome
agreement execution and
training provider contract
management.

To ensure public funds
deliver the agreed skills
provision arrangements,
there will be effective
performance management
and contract management.

To review and evaluate
whether the impact

of skills planning and
investment is a skilled
workforce with reduced
unemployment and
more people in better,
fairer jobs.

This will include
quantitative and qualitative
evaluation of all skills
pathways and quality
assurance of the
five-stage process.
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The Scottish Government has not provided the
necessary leadership for progress -\

N

SDS and the SFC began to work closely on skills 13. Prior to t i nment director taking up post, the Scottish
alignment but a lack of consensus emerged Goverr_1ment, DS jand the SFC worked tog_ether to deyelop actions
and milgstones 1 support the implementation of the five-stage model,
11. SDS and the SFC have collaborated well to implement some and t€e ag@ncies agreed a high-level roadmap with the Scottish
actions arising from the Enterprise and Skills Review, including egMgrtt in May 2018. In 2019, SDS and the SFC progressed
piloting the five-stage model in specific sectors. However, progress f pifot projects to test the five-stage model. Two of these
was impeded as a range of obstacles emerged, including a lack of cove¥d specific sectors (early learning and childcare, and financial
consensus between SDS and the SFC about what skills allgnment professiona| services) and one covered the G|asgow Co||ege

should involve. As a result, skills alignment has not followed the Vegion. An interim evaluation of the pilots in April 2020 found better

intended pathway set out in the Enterprise and Skills Review. O collaboration between SDS and the SFC, and a clear link to changes

Exhibit 3 (page 10) outlines the key developments in the skills in provision from the early learning and childcare pilot (Case study 1,

alignment workstream from 2016 to 2021. Q~ page 11). But it also flagged challenges such as varying degrees of
& understanding of skills alignment, including what the process should

Delays in recruiting a permanent skills alignment digec be, who was to lead it and who should be involved.

contributed to slow progress

12. The Scottish Government stated that a skills aligl ector
should be appointed in 2017/18 to support joint NguE€tVween
the two skills agencies. Recruitment started | %y 2018 and an
interim director took up the role between QOct 8 and March
2019. A permanent director did not start
much later than the Scottish Governrgent
in appointing the permanent director lirfy
progress that could be made on skills alignment. Activity increased
after the appointment of the director, until much of the work was
paused from March 2020 due to Covid-19.

Planning for skills 19|



Exhibit 3.

Key skills alignment developments between 2016 and 2021
There have been many significant developments within the skills alignment workstrdg

May The First Minister announced a review of the enterprise March The (@ pandemic began disrupting activity and
and skills agencies 8s_f@Cused on their emergency response
October The Enterprise and Skills Review: Report on phase 1 June @oﬁish Government commissioned the SFC to
was published - coffdlict a review of the tertiary education system
The first Covid-19 labour market insights publication
2017 < > .
0 : . . was produced by the skills alignment team
June The Ente.rprlse 2 nd Skllls Rewgyv: Report on pr_]ase 2 De r The Scottish Government advised the ESSB that it
V\;?S published, including a specific report on skills V would take forward a reinvigorated approach to skills
alignment

\ i alignment

Februar Recruitment of a skills alignment director began o , L
Y d d February  The skills alignment director tendered their resignation (@)

May The Scottish Government, SDS and the SFC a
‘roadmap’ for skills alignment

re
9& The Skills Alignment Assurance Group met for the
October An interim skills alignment director took up post

® first time
_ . . March The skills alignment director left post ®
The ESSB published its strategic plan — _
Working collaboratively for a better May The Scottish Government proposed a new three-strand

approach to skills alignment

— June The SFC published its review of tertiary education
March The interim skills alignment directdg Serm ended @ and research and the Scottish Government \E
August The permanent skills alignMgrigdirector took up post (@) responded in October
September The Scottish GovernmemMypublished Scotland’s Future November ThedSCOttt;\ShSGk?I\;eK;'r;r?r?wtelgtdf\:;e?aﬁiéngrgtl(;n to
L wind up the Ski i u u

Skills Action Plan

October The Scottish Government instructed SDS and the SFC
to work on a new model for providing foundation and
graduate apprenticeships @ Skills alignment director Publication
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https://www.gov.scot/binaries/content/documents/govscot/publications/progress-report/2016/10/enterprise-skills-review-report-phase-1/documents/00508466-pdf/00508466-pdf/govscot%3Adocument/00508466.pdf

https://www.gov.scot/binaries/content/documents/govscot/publications/progress-report/2017/06/enterprise-skills-review-report-phase-2/documents/00521428-pdf/00521428-pdf/govscot%3Adocument/00521428.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/progress-report/2017/06/enterprise-skills-review-report-phase-2-skills-alignment/documents/00521441-pdf/00521441-pdf/govscot%3Adocument/00521441.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/progress-report/2017/06/enterprise-skills-review-report-phase-2-skills-alignment/documents/00521441-pdf/00521441-pdf/govscot%3Adocument/00521441.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2018/10/working-collaboratively-better-scotland/documents/00542105-pdf/00542105-pdf/govscot%3Adocument/00542105.pdf
https://www.gov.scot/publications/scotlands-future-skills-action-plan/
https://www.gov.scot/publications/scotlands-future-skills-action-plan/
http://www.sfc.ac.uk/web/FILES/Review/coherence-and-sustainability.pdf
http://www.sfc.ac.uk/web/FILES/Review/coherence-and-sustainability.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/corporate-report/2021/10/scottish-governments-response-scottish-funding-councils-review-tertiary-education-research-scotland/documents/scottish-governments-response-scottish-funding-councils-review-tertiary-education-research-scotland/scottish-governments-response-scottish-funding-councils-review-tertiary-education-research-scotland/govscot%3Adocument/scottish-governments-response-scottish-funding-councils-review-tertiary-education-research-scotland.pdf

Case study 1.

Early Learning and Childcare (ELC) pilot project

SDS and the SFC collaborated to help increase the supply of skills to
meet the needs of employers providing early learning and childcare.

e In April 2019, joint SDS/SFC work to expand the supply of skills needed by ELC

providers became a pilot project for the five-stage skills alignment model. Q

¢ A key objective for the pilot was to ensure that skills training funded by SD
and the SFC became more collaborative, coordinated, complementary wiw

focused on achieving common aims and outcomes for the ELC sector.
¢ Pilot work focused on developing a comprehensive understandigfg G
demand and of what skills were being funded through colle % Sity and

work-based learning provision, and then assessing wheth vas a gap
between skills demand and planned skills provision. &e
i

e Activity built on an evidence base set out in an ELC s inPestment plan
and involved collaborative work with the Improve rvice, Scottish
Qualifications Agency and Scottish Social Ser ncil.

nd for skills from ELC
e Py institutions and

¢ The pilot helped the understanding of th

employers and how the provision put i
independent training providers was ing to this demand. It guided
t the needs of employers.

planning and investment in skillsg
¢ An evaluation of the pilot in April said that it had improved
collaboration, communication and information flows between the agencies.

Sources: Skills Development Scotland and the Scottish Funding Council

Planning for skills

-

Policy context

e ELC describes the care and learning services
that children receive before starting school. It
can be funded by parents or carers themselves,
or by councils.

* From August 2014, entitlement to council-
funded ELC rose from 475 hours a year to 600
hours a year, for all three- and four-year-olds
and for eligible two-year-olds.

¢ From August 2021, the entitlement rose to
1,140 hours. That equates to about 30 hours
of funded ELC per week during school terms.

J
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An extra skills alignment project on apprenticeships
created significantly more work for the agencies

14. A new project was added to the skills alignment workstream in
October 2019. The Scottish Government instructed SDS and the

SFC to implement a new model for funding and delivering foundation
apprenticeships (FAs) and graduate apprenticeships (GAs) in response
to the removal of European Structural Funding, which SDS had
previously used to fund FAs and GAs. This was a significant and
urgent development for the two agencies, with funding for 2021/22
intended to come largely from the SFC's further and higher education
budgets and partly from SDS's budget. Progress stalled at the start of
the Covid-19 pandemic. Work resumed and this became the Scottish
Government's skills alignment priority in the latter part of 2020,
although uncertainty remains about sustainable funding for FAs and
GAs from 2022/23 onwards.

Staff capacity constraints within the SFC created tensions
between the agencies

are recognised across the SFC, SDS and the Scottish Goverq
Staffing constraints created tensions between SDS and thg.sF& and
limited the SFC'’s involvement in skills alignment. Whi Q\stafT had
been involved in skills alignment between 2018 and
to the Skills Alignment Joint Programme Board | o

highlighted that the SFC then had no dedicat d@e assigned
to skills alignment. In June 2021, the SFC’ herence and

sustainability: a review of tertiary ed i d research restated
a need to invest in the SFC and its cagacitl

15. Strains on the SFC's staffing capacity, including at senior &2
e

its response to the
SFC’s report in October 2021, the ScoMigh?Government said it would
work with the SFC to explore the capacity it needs to fulfil its mission
now and into the future. The Scottish Government has made a
commitment to increase the resourcing of the SFC and the Advanced
Learning and Science Directorate in 2022/23.

Planning for skills

A lack of detailed timely data became a barrier to progress

16. SDS and the SFC collect data for different purposes, which
presented challenges in usingfthe data collectively. The skills alignment
director updated a data-sh& greement between the agencies

for skills alignment wi the'agreement did not commence until
ovid-19 pandemic started. In March 2021,

March 2020, just agsiR
SDS highlighted i it felt were impeding progress with
implementin cz8tage model. These included data gaps; time
lags in the p@m of data on colleges and universities; and issues
with the gvailaBi§ of data at the level of detail required. Examples of
Speci @ gaps reported included an absence of leaver data for part-
ting€ cONgg€ students, and a lack of data on the industry classification
cation of employed modern apprentices. It will be important
o

for and the SFC to agree what data is required for future skills

v' ment work and, together with the Scottish Government, agree

ow data will be used to inform decisions about skills provision.

SDS and the SFC lack consensus on how an integrated
approach should work

17. Over time, the views of SDS and the SFC have diverged over
what skills alignment should involve. SDS has remained committed

to implementing the original five-stage model. The SFC considers the
five-stage model in practice is too simplistic to reflect how further

and higher education contribute to the skills system. It also feels that
the meaning of skills alignment has shifted over time from what was
originally set out in the Enterprise and Skills Review. The two agencies’
differing perspectives pose a continuing risk to progress unless they
are addressed.
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The pandemic - and its impact on the Scottish
Government, SDS and the SFC - has exacerbated
the challenges

18. From March 2020, much of the skills alignment work was paused
to allow staff in the Scottish Government, SDS and the SFC to focus
on the emergency response to the Covid-19 pandemic. For SDS this
included supporting apprentices and training providers, and for the SFC
it meant supporting learners and ensuring the financial sustainability of
colleges and universities. In June 2020, the Scottish Government asked
the SFC to review the tertiary education system in recognition that
funding, governance, partnership work and service delivery would need
to adapt to the impact of the pandemic. The review, coupled with the
SFC's response to the pandemic, led it to deprioritise its role in skills
alignment. At this time, the focus of the skills alignment director and
SDS staff turned to understanding the pandemic’s impact on the labour
market.

necessary leadership for progress &
19. There is evidence of the Scottish Government'’s initial invBlyem®ent
in skills alignment, such as its participation in joint works SDS

and the SFC in 2017/18 (paragraph 13), and progra SN apagement
provided by officials within sponsor teams. Howe r, me, the
Scottish Government lacked clear oversight of pgfogregs. This was partly
due to changes in senior management in its Rgj , Employability
and Skills and Advanced Learning and Sci ctorates, and
weaknesses in reporting. Overall, the Sc8gish,Government has not

provided sustained leadership and sutfigienf¥scrutiny of the progress of
skills alignment.

Planning for skills

The Scottish Government did not provide the Q~:

At the outset, the Scottish Government was unclear about
what it wanted to achieve and what success would look
like

20. After the Enterprise ag s Review, the Scottish Government,
SDS and the SFC all @ itted to skills alignment. The ESSB
published its first sjge plan in October 2018, setting out four
‘missions’ includi -@ on future skills needs. It contained an
immediate a tOwimaPlement the five-stage skills alignment model.
In Septemb% the Scottish Government published Phase 1

of its F e Action Plan (FSAP) in which it endorsed the

skills @ actions and recommendations from the ESSB, including
ingPlepn@pihg the five-stage model.

@ wever, the Scottish Government did not clearly set out its

tegic intent for skills alignment, nor did it explicitly identify the

Vssues that skills alignment was trying to address. The Scottish

Government stated that it would rely on the five-stage model to inform
the balance of skills provision between work-based learning and college
and university courses, to maximise the value of its investment in skills.
In its 2018 strategic plan, the ESSB had been more specific, asserting
that it would encourage a shift towards expanding work-based learning
and providing more support for people who are upskilling and reskilling.
This aim was echoed in the ESSB's foreword to the FSAP in 2019 but
not by the Scottish Government within the FSAP itself.

22. Linked to a lack of clarity about strategic intent, the Scottish
Government did not clearly set out what successful skills alignment
would look like. Although the intended benefits (paragraph 8)
indicate what it was aiming to achieve, they are not specific or readily
measurable. For example, there was no indication of the percentage
reduction in skills gaps the Scottish Government was aiming for or
what level of duplication in public funding it believed needed to be
addressed. It was therefore unclear how the Scottish Government
would know if skills alignment had been successful.
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There was weak governance and a lack of effective
oversight by the Scottish Government

23. Ultimate responsibility for monitoring the progress of skills
alignment rests with the Scottish Government. It sets out its high-
level expectations for skills alignment in letters of guidance to SDS
and the SFC. Work on skills alignment started in 2017 but the Scottish
Government has not provided regular, clear updates on progress. In
the Enterprise and Skills Review, the Scottish Government stated that
it would establish outcome-focused, commmon monitoring criteria with
SDS and the SFC. By the end of November 2021, these were still

not in place. The FSAP is the primary strategic plan for skills but the

Scottish Government has not finalised arrangements for monitoring the

FSAP, and the programme board created to oversee the FSAP has yet
to convene.

24. The joint SFC and SDS Skills Committee was intended to become
the Skills Committee of the ESSB, to provide detailed oversight of

member. No alternative governance structure was introduced
level, and the joint SFC and SDS Skills Committee has not

August 2017. The SFC consolidated the Joint Skills Comrig
another of its committees, which has since become
Access, Enhancement and Learning Committee. SD

this committee.

skills alignment. However, this did not happen because of the statu
requirement for the existing commmittee to be chaired by a SFQ&
S

§ not sit on

Planning for skills

25. The ESSB lacks the authority to hold the skills agencies to account,
limiting its ability to support progress by SDS and the SFC on skills
alignment. The ESSB commitied to monitoring and reporting on

the progress of actions and regommendations included in its 2018
strategic plan. There is gyuagdenC®of some reporting on skills alignment
progress to the ESSB een 2018 and 2020, but this was not

as comprehensive i euent as anticipated in the performance
framework in the 5 strategy. Reporting lacked specific details

on what progfess ha@Heen achieved and whether it was as originally

intended. In Januasy 2020, the ESSB'’s first annual review (on progress
' ) included only a small amount of unspecific information

ess of skills alignment, while its annual review of 2020

rventions by the Scottish Government. The Scottish Government
akes part in ESSB meetings, but it did not identify and attempt to
address slow progress on skills alignment until late 2020.
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Current arrangements are unlikely to achieve the
ambitions for skills alignment at the e required

The Scottish Government signalled a change in The Scot ernment set up the Skills
approach to skills alignment in December 2020 Alignmen urance Group to drive progress in
26. Slow progress was highlighted to the ESSB in September 2020, skillg”alignment, with a different focus than was
when the SDS chief executive advised that the skills agencies were opfginally set out in 2017
not making as much progress as they vv.ould.have llked. _The ESSB 2A S December 2020 meeting, the ESSB supported the Scottish
agreed to have a substantive item on skills alignment at its November G , th Skills Al A G
2020 meeting, covering progress, challenges and funding issues ve nment's proposal that a new Sk S |gnment ssurance aroup
' ' ' AG) should be set up to support skills alignment by replacing the

governance arrangements originally envisaged. The SAAG's proposed
remit (Exhibit 4, page 16) was narrower than the original intentions
for skills alignment as set out by the ESSB in 2018. Terms of reference

of the meeting, limiting effective scrutiny. The ESSB chair tasked

However, no paper was produced for ESSB members in advance
the Scottish Government, SDS and the SFC with jointly producing O
r2

aP I?n?lirp'?: t?“;” E![a? f(r?r tlhi Decerr]niJerr 25)20 ;nfertl;]g' é‘ skills for the SAAG said it was to: ‘Work with the [two skills] agencies and
angnment Impiementation plan was not produced for the LJec o © the Scottish Government to drive progress and provide assurance to

geozoortEsSeSeEir:ne;?rne%hlr;Ste?oic:]?oSsclfilJltzsakl]i ("?]?;]/gzj[rir;elriwthpre ¢ o5 Ministers and the ESSB that progress is being made towards skills
P 9 PP 9 9 N alignment outcomes and benefits as set out in the Enterprise and Skills

in the economic environment. It highlighted the contea luding Review: Report on Phase 2.

the introduction of the Young Person’s Guarantee, thg gased - 1ep '

'Taortaggiﬁ f ?Sgnil eponorpltc r(‘][l'e \r/elozmen.t nze N lrsﬁ '”?h 28. The SAAG comprised the Scottish Government, SDS and the SFC.
blans, a © S feview ot tertiary educ esearch. 1he It was co-chaired by the chair of the ESSB and alternating directors
Scottish Government did not consult the or the SFC on

Scottish Government’s report until thiday Belbre the meeting and Skills, and Advanced Learning and Sciehce. The SAAG'S progress
' was reported to the ESSB. At the SAAG's first meeting in February

2021, it noted that ‘almost four years had passed, and progress should

have been more in this [skills alignment] area.” Nearly three years

after the Scottish Government, SDS and the SFC agreed a roadmap

this changed approach in advance, % B%id not receive the of two Scottish Government directorates: Fair Work, Employability

Planning for skills | 15|




for skills alignment in 2018, one of the SAAG's initial
objectives was to ‘Agree a definition of skills alignment
and its strategic outcomes.” In March 2021, the SAAG
sought further direction and clarity from the Scottish
Government on the intended outcomes and objectives
of skills alignment and what it aims to achieve.

29. The skills alignment director resigned in February
2021 after less than two years in post. The Scottish
Government decided the post should not be re-filled
because its context had evolved. While the SFC
supported that decision, SDS was disappointed that the
post was not retained to help maintain the momentum
of skills alignment. SDS staff working under the
direction of the skills alignment director returned to their
previous posts. Although the SAAG facilitated direct
communication between the Scottish Government,
SDS and the SFC, the progress of skills alignment has
remained at risk.

Exhibit 4.

The Skills Alignment Assurance Group’s remit and objectives
The SAAG had a central role in coprdinating the skills alignment
activities of the Scottish Govgmgmewt, SDS and the SFC.

alignment and its strategic outcomes

N,/
Q
= Agree a serigs,of patfitinder projects on which SDS and the SFC will
= Work coIIer — together with other partners - to deliver skills
t

align dtcdmes

Agree a definitio

® Suppor and the SFC to finalise implementation plans for the
@@ pWr projects that identify key outputs, outcomes, timescales
d

iverables against which progress will be evaluated

nsure effective progress is being made in line with the
implementation plans

Ensure progress on wider skills alignment activity including:
» foundation and graduate apprenticeships

Development Fund and National Transition Training Fund

% * new programmes and funding to support economic recovery,
O including the Young Person’s Guarantee, Flexible Workforce

O
3

Planning for skills

» the SFC’s outcome and impact framework, to provide
accountability and measure impact in return for public investment

Zgé\: Work to identify new opportunities for collaboration between the
¥° agencies in pursuit of outcomes

Agree clear success measures for skills alignment and at what point
WX 9
progress would be sufficient for the assurance group to cease

Source: Skills Alignment Assurance Group
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Differences between the Scottish Government, be able to find consensus in their approaches to applying the five-stage
SDS and the SFC on the revised approach have model and that it was therefore no longer a workable proposition for

ted effective ioint ki progressing skills alignment. In May 2021, the Scottish Government
prevented eftective joint working proposed a new approach foc&sed initially on a set of projects

30. SDS favoured retaining the original five-stage model for skills developed within three nas\gf work: sectoral and regional projects;
alignment, but the Scottish Government considered it had become national initiatives; an tics and evaluation (Exhibit 5). These
an obstacle to progress and the SFC found it to be too simplistic in projects are intend

practice (paragraph 17). By March 2021, the different perspectives and the use of resp , and to develop a robust framework for
of SDS and the SFC on skills alignment persisted. The Scottish performance, ent and evaluation.
Government considered it lacked assurance that the agencies would

Exhibit 5. Q/O
The three-strand approach to skills alignment \/

This replaced the five-stage model in 2021. V
Regional and Alignment o O Analytics

@ ntify best practice in ways of working

sectoral projects national i S and evaluation

SDS and the SFC are to work SDS and the SFC argto Wgrk together,  There should be a continuing focus on the development of a common

together on sector-based and or collectively wi cottish set of metrics to evaluate skills programmes and optimise the skills

regional alignment projects that Government r partners, on alignment programme in future. This should build on the review and

demonstrate the benefits of skills national prog@s hat will deliver evaluation work — alongside other data and analysis — that has already

alignment, as well as highlighting importa I s for learners and been developed by the skills alignment team. The development of

the challenges and learning the e O@This strand will include more comprehensive outcome and impact agreements should provide

opportunities. foundah prenticeships and the principal focus of this work, to develop analysis and indicators to

a8yate apprenticeships, the Young drive improvement in the context of the SFC's review of coherent
Pefso¥s Guarantee and the National provision and sustainability. This will include an evaluation framework
ition Training Fund. This supports and the Education and Skills Impact Framework (ESIF). The ESIF

people and sectors disproportionately tracks the economic and social outcomes of a cohort of people who
affected by the Covid-19 pandemic, have come through the post-school education and training system and
and the future skills transition. graduated between three and seven years ago.

Source: Scottish Government
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31. SDS and the SFC agreed to progress three regional and sectoral 34. The Scottish Government, the ESSB, the SAAG, SDS and

‘pathfinder’ projects under the first strand of the new approach. the SFC have all recognised that skills alignment has made slow
However, many of the existing obstacles to progress are still progress since 2017. The new,pathfinder projects have been slow to
prevalent. Progress on developing project initiation documents for gather momentum and to idenftify dates for achieving tangible target
the pathfinder projects has been slow. SDS and the SFC have not outcomes and the staffiggyresowce to deliver them.

yet explored options for data sharing to support this new approach

to skills alignment. By the end of November 2021, timescales and
success measures for the projects had not been agreed. These factors
collectively present further risks to progress.

do not support effective partnership working and present risks to the dther collaborative projects, through a shared outcomes
delivery of the Scottish Government's strategic objectives for skills Ag¢that it is developing with SDS and the SFC. It plans to use
alignment. Two Scottish Government directorates issue letters of

guidance to the agencies: Fair Work, Employability and Skills to SDS,

and Advanced Learning and Science to the SFC. It will be important

for the Scottish Government to set out explicitly its strategic priorities, OV<

32. Differences between the agencies’ approach to skills alignment Gove |: plans to monitor progress of the pathfinder projects, and

inst agreed shared priorities and outcomes. The ESSB is also to be

ept updated on progress routinely.

desired outcomes and objectives for partnership working for skills

alignment, ensuring the letters to both agencies are consistent an 36. Many of the obstacles that have prevailed during the past four

complementary. years remain significant challenges and present risks to progress.
& The Scottish Government therefore needs to take urgent action if it

wants to realise the expected benefits of the revised approach to skills

alignment at the pace required. This will include setting out its strategic

intent for skills planning and alignment, and the outcomes it wants to

achieve, and providing the necessary leadership to address existing

Existing obstacles continue to pose a risk_ to
progress, and the Scottish Governmen needs
to take urgent action

33. The Scottish Government identified several fhtended benefits of challenges and drive progress. It will be important for the Scottish
skills alignment (paragraph 8). However, ove ars since the Government to ensure that its strategic direction to SDS and the SFC
Enterprise and Skills Review concluded, not been realised Is consistent with relevant objectives and outcomes in its national

and the opportunity for more efficient an tive investment has strategies and plans, including the new National Strategy for Economic
been missed. Transformation, the Climate Emergency Skills Action Plan and the

SFC's review of tertiary education and research. For their part, SDS and
the SFC have leadership roles in working together to deliver outcomes
set out in the Scottish Government's letters of guidance, and evaluating
and reporting on progress.
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